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Ahstract

The purpose of this study was to determine 1 a

relationship exsisted between regular elementary teacher

personal ity types and their attitudes toward elementsary age

students with learning disabilities. Subiects (n=30) were
regular elementary teachers grades two through six from Five

mandomly sampled elementary schools in Yirginia., 628 (n=31)

of the guestionnaires were retwned. The attitudes of the

elementary teachers were determined by a

sl f-developed survey guestionnaire using a Likert Scale.

ermined by the Myers-Brigas Type

Fersonal Lty types were de

ITndicator (MBTI). A Fearson r wag uwsed to analyze the data

ohtainecd from the Likert Scale and Lhe METT at bthe

significance level of 03, A significant megatilve

ralationship between the tescher personality type of NT and

their negative attitudes towards students wibh learning

digabilities was evident. However, no significant

Felationship betwsen teacher persconality types of 5T, SF, and

M and their attitudes towards students with learning

2]

fisabllities was fTound.
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Introduction

fach year more and more children in the United States
are being identified for special education services as
provided for by the Individuals with Disabilities Act(IDEA)
of 1991 formerly known as the Education for All Handicapped
Children Act of 1975. The most dramatic increase in numbers
ot students being served is in the defined area of Learning
Dizmabilities. According to the Fowrteenth Annual Report to
Congreszs on the Implementation of the Individuals with
Disabilities Education Act (United States Department of
Education, 1992), 49%4 of all students with disabilities are
identified as having specific learning disabilities. In
1992, the number of students classified as having specifilc
learning disabilities was 2,144,377, These numbers ndicate
a 1707 increase since 1976, Between the school years of
1989-1990 and 1990~-1991, the numbsr of ohildren Ldentifiled
with specific learning disabilities increased 4.0% or
approdimately 281,000 individuals. The increase in numbers is

overwhaelming., These increaszes in numbers are a result of the

"increasing number of referrals by regular education

sionals of "difficult to teach children” for assessment

pcofe
aind placemernt in special education {(p.48).

Orice the stbudents sre ldentified as requiring special

education services, the Individualized Education Frogram
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(IEF) usually specifies that they receive much of their

education in the regular school environment. This phileosophy

7 The Annual Repoet

Pl !

haz not changed significantly since 19
1922) indicated that as

To Congress (Department of Education, 772

of 198%9-1990, 774 of students with specific learning

dicabilities (8LLD) received their educational services in

both the regular classroom and a special education classroom.
In 1989-19%20, placement fTor S5LD students were as follows:

20.7% in the regular class, 96.1% in resouwce rooms, and
21.7% in seli—-contained classrooms. it
only a 2% increase from the 1977-78 school year of students

with SL.D served in reqular schools. However, figuress for

school years 1928481990 indicate a —1L.0% decrease 1n stwlents

heing served in the regular classroom. This decrease,

al though small, is swrprising considering bthe special

education movement to integrate students with disabilitises

into the reqular classroom. Only a small percentage of
shtudents with SLD (1.3%) are being educated in separate
schools.  Therefore 98.3% of all students with SLD ars in a

minimum of 40% of thelr

regular school. They also gspernd a

ecducational day, depending on their IEF, integrated in the

regular classiroom.

This integration obviously means thal the students are

i ocontact with the regular claseroom teacher, Questions

coher aboat

arloe 4% to the attitudes of the classroom te



theee students and their

classroom. Do they behave differently t

students? Do they feel that it is their

(W] @

educate them? Do the teachers posse

learning disabilities to instruct these

Do they have different performance expec

P
=

with learning disabilitiese? It i

o acknowledge the attitudes of regular

toward students with learning disabiliti

7)) stated that research on the

Gaood (19

teachers communicate differential perfor

different children may lead to self-fufi

Students with SLLD may realize that

from them and act accordingly.

achievement are minimal. Thug, the regu

heg & tremendous impact on bthe social ad

achievement of students with learrming di

sarch

(19%82) stated that

Horne

that teachers have negative attitudes

sxeeptional ity groups and prefer not

el

lassroom. He suwgges

im e regular o

ar alter twachers’ attituwles a

v by having teachers recognize their

n Ly

students with SLLD can positive attituwdes

ITf the statistics for students wibh

integration into

import

PIroCesses

the teacher expects

Improvements

h
toward

awving

il

Fersonal ity Typeac

-0

the regular

owards these

responsibility to

nough knowledge about

students properliy?

tations Tor students

ant to tnderstand and

classroom teachers

RS . and

Brophy

by which

mance expectaktions to

1ling prophecies.
lLesee
ancl

in behavioe

e

LA b

Lo ecduea

Justment and acacdemic

sabhilities.
Tact

supported the

all

Ehem Lntegrated

that projects

of wbtmost dmportance .

mlas toward

QW
begin to appear.
e

S1.D continue
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s@ 1n numbers in the upcoming vears, 1t will be

incres
tmperative that regular elementary teachers assume & more

childrern are

reszponsible role for inswing that the
receiving & proper education in the "least restrictive
environment'. If teacher attitudes and behaviors are in fact
negative, increased emphasis should be directed howard
improving teacher attitudes. Regular educaticon teacherz play
an important role in the lives of children with specific
learning disabilities.

Raesearch has Tocused on the attitudes of teschers toward

]

glementary students for many years. Silberman (1769)

~

cuncluded in his study of third-grade teachers that teachers

Mold four major attitudes toward their students.
attitudes can be expressed in groups as 1) attachment, )
concern, 3) indifference, and 4) rejecltion. The obseryead

cher behavior in the study focused on the three areas of

1) contact, 2) positive and negative evaluation, and 3)
ACOULBRSCERNCE .« The results indicated that teacher attitudes
about specific children have a significant impacht on their
behavior toward bthose children. The Attachment groups
received more positive evaluation and pertentage of
acquiescent replies than any other group. The Concern group

recelved more amounts of each behavior, but most

gnificantly received more frequent contact. The

contact hthan any obther group

Indifference group receivead



Fersonality Types
11
and less positive evaluatiorn. The FRejection group received
greater amounts of contacts; however, they received grester
amounts of negative evaluation and less amounts of
ACOUIRSCENCE .

Brophy and Good (1270) conducted an observational study
of the dyadic contacts between teachers and individual
sltudents in first grade classrooms. The results of the study
indicated through a classroom interaction analysis that
teachers expected better performance from students For whom
they had high expectations and were more accephting of pocor
perieormance from students Tor whom they had low sxpectations.

Students with low teschsr expectations also received less

AL e rephrase of

o morae behavioral criticisms, le

M e

questions, lese persistence in eliciting respons

negative contact, and less prompting.  The students with niogh
teacher expectations were obviowsly the Tavared group.

Im an extension of Silberman’ s work (1969), RBrophy @nd

Good (197%), executed & study which used the same identifiec
groups of students —~ Attachment, Concern, Indifference and
Rejsction., They concluded that the attachment group

consisted of high achieving studentsy whersas, the other

Lhres groups wereg a combination of low and average achievers

)

Wit Lhes sern o and rejection grow N meinly low

achievers.,  Thus, since bhe groups wer: divided into

gories of achievement, the teachers’ attituwles and
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behavior towards these subgroups could be observed and
identified. The results of this study were consistent with
Silberman s work in almost every regard. Furthermore, since
the observation system used by them was more elaborate, more
precise detalls of teacher behavior wers evident. The
Attachment group received more praize Tor academic worlk and
less criticism than other groups. They received mores reading
turns, a greater percentage of process questions, and less
process feedback. The Concern group received more privates,
teacher initiated contact and were more carefully monitored
than other groups. They also received more opportunity for
answering questions. The Indifference group who appeared to
e passive children held no level of particular concern by
the teachers. Due to their lack of participation, the
glhudents received less contact and fewer opportunities Lo
respond. They hasically avoided the teachers and the
Lteachers avoided them. The students in the Rejechtion group
were the most active in the class and had more contact with
the teachers in the areas of procedure, classworlk, and
hehaviar,. They received fewer response questions., Tewer
reading tuwrns, less feedback, and were brushad aside as
quickly as possible, although they made the most demands on
the teacher. In contradiction to Silberman’s study (19697,
the rejected students did not receive more conltact and when

am. Good

usual ly negahtive critic

contact was received 1t waws
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(1980) in an extension of his previous work with Brophy

expanded and confirmed earlier findings to indicate results

that show that low achievers are seated further away from the
teacher’'s desk, criticized more frequently for incorrect
praised less frequently for correct responses, &and

rewarded for inappropriate or incorrect responses.

Attitudes and lLabels

With the passage of the Education for All Handicapped
achievers

Childrern Act of 1973, a large percentage of the low

within the education system became identified as having

specific learning disabilities. The "concern” and "rejsction'
students began to receive support from federal, state, and
label-Specific

local governments.  They now had a name —a

earning Disabled. Comhs (19467) addressed the topiocs of

labels waell hefore the passage of Fl. 94 - 1432
"significant members of the environment
may respond in accordance with attitudes
toward a label, rather than factual information, and
understanding. If these attitudes are negative, the
bhehavior of others toward the child may serve to
foster and extend the exceptionality
rather than to help the child adjust" (p.299).

Shotel, Tano, and McGettigan (1972) researched the

of labele on teacher attitudes or bhias towards

@7 fects

ghtudents with disabilities. They found that teachers

preferred students with learning disabilities over students
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with emotional disturbance. and least prefTered students with
acucable mental retardation. Similarly. Abroms and Kodera
(1977) found that the shtudents with learning disabilitiess
were ranked more favorably than those with emotional
disturbances. In a study in which undergraduate students
ranted the acceptance level of disabilities., learning
tdisabilities was viewed more favorably than other special
education categories such as blindness, speech defscts, and
mental retardation. Abroms concluded that learning
tdisabilities is believed to be more associated with & medical
model than other disabilities and produces more credibility

and mase in the attitudes of teachers. Theretore, Abroms

concluded the label "learning disabled" evolkes different, yseb

i1l megative, attitudes from other functional handicaps.

aarch project which

Fogel (1987) concluded in a re
involved teachers watching videos of children with speoial
education labels of LD, EMR, ED, a&and narmal that labels oid
not bias behavioral observations or grading of academic worl,
but bissed teachers’ checklist scores.

Dukes (1989) expanded on the study hy Fogel (1989733

investigate whether classroom context cluss on video tapes
sfiowing an LD student and a nonhandicapped student would

Sk

increase teacher evaluation bias. Results
teachars may be more intluenced by & ohild s bhenssilor in the

classroom thar by the label of leaening dizablad.  However,
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o !

biames

et tescherz do hold imitial

results did irmdicate

abouwt tie behavior of children with learning disabiliti

(197%9) conductesd a research study whose purpose

Chapmarn

to determine whether students with learning diasbilities

encountered different interactions from their regular

classroom teachers than children achisving at low, medium, or

[ S R
that children with learning

high levels. Results indicated

disabilities received more teacher criticism in situations
involving classroom procedures and behavior. They concluded

that regular classroom teachers may not present the best

overall environment to meet the individualized needs of the
students with learning disabilities due to the teacher’'s

inability to manage the students’® behavior.

Gargiulo (1987) conducted a study which compared bthe

attitudes of forty—eight pre- and in- service regular and

s students.

ial educators toward teaching special

% [ ER

Special education was defined as lLearning Disabled,

Emotionally Disturbed, Educable Mentally Handicapped,

Trainable Mentally Handicapped, and Hearing Impailred. A

assess attitudes,

usec to

flso, attitudes were assessed physiologically via changes in

arnd z=kin temperatiure as subjects viewed picltuwres an/or

[T

hesrd case studies of potential stwlents for their classroom.

sl f—report contradicted the physical evidence. Resulbe
14

The s

ching bhe handicappead

iridicated bthat zubdects perceived G
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significantly more stressful than teaching "nmormal" studernts.
Siperstein and Goding {(1285) assessed teachers’
differential behavior toward isolated, rejected learning
disabled children and toward popular non—-learning disabled
children in grades 4-6. Results from the study indicatecd
that teachers have more contact with the isolated child which

confirms previous research pertaining to low achieversz {(RBraophy

arnd Good, 1972) and contradicted the worlk of Silberman

{1989 . Dther findings showed that teacher responses were

triggered more by the label learning disabled than the
children’ s actual behavior which did not appear to be
different from the other childran. According to Siperstein
and Goding (198%5%), teachere responded with greater Trequency
of morrective behavior and uwsed more negaltive verbal and
nonverbal behavior with students with learning disabilitoes.
Alves and Gottlieb (1984) conducted a study bhat
identified and characterized teacher dyadic interactions wiblh
those

mainstreamed handicapped students and compared them to

expanded on the work

o monhandicapped students. This study
af Braphy and Sood (1270,1972). The freguency of six aspects

of dyadic interactions was considered to include: academic

criticism, worlk

questions, sxtended Teedback,
interactions, and tohal amount of interactions regardless of

LT W Overall results indicated that "dififerential teacher

bment of handicapped and nonbandicapped students

el
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in the former being provided with a less stimulating iearning
environment" (p.8Z). Also noted were fewer opportunitiss for
students with learning disbillities to have actual

involvement in academic activities.

Contrary to previous research, Farker and Gottlieb

(19289) found that low achievers were treated differently than

average achievers or students wilth learning disabilities.

The data suggested that children with learnng disabilities

who were inteqgrated did not receive less academically

oriented interactions from their teachers. McIntosh and

Yaughan (1293) studied the behaviors of teachers toward

students with learning disabilities in grades K-12. Results

indicated no significantly difierent behaviors towards

students with learning disabilities and regular students.

More instructional modifications for students wilh lesrning

disabilities were found at the elementary level. Most

alive comments

rctably, bthere were mo differences in

toward both groups of students at the elementary level.

Mainstreaming

Stuwdiss have attempted to examine the relationships

bhetween teacher attitudes towards mainstreamivg based on

varianles such ag sex, age, level of education, yvears of
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teaching experience, and number of cours in special
education with little conclusive results (Harasymiw and
Horme, 1973). Fanda and Bartel (1972) analyzed and compared
perceptions of exceptionalities by teachers in relation to
Lraining and experience fTound that the level of education did
not alter attitudes — the majority of which were negative
towards students with learning disabilities. lL.ikewise,
Larrivee and Coolk (1279) suggested that attitudes toward
integration of special needs children ars not influenced by
institutional variables such as classroom size, type of
school, or school size. Teacher perception of being able *to
successfully teach students with learning disabilities
appeared to be the most important factor in relation to the

attituwdes of the teachers toward the identified children.

Education and Euperiences

Johnson and Cartwright (1979) investigated whether
education and experience with the handicapped would improve
prospective teachers’ attitudes toward integration of
students. The results indicated that knowledge and
experience as separate factors did not alter attitudes but a

combrirmnation of direct experience and knowledge did

@

sigrificantly improwve attitudes towerd handicapped student

Horne (1982 strongly suggested that "attitude modification”
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programs for teachers of students with learning disabilities
should be a top priority for the sducational system. He
states, "Fositive attitude shifts that facilitate a change in
behaviors will occur only if teachers are presented with
training experiences that are relevant to the task at
hand" (p.82). Harasymiw and Horne (197&) conducted an
experimental study in which results indicated that
wpeclialists working with teachers of students with
dlisabilities may reduce the amount of anxiety and increase
positive attitudes toward the integration of students with
disabilities.
Siperstein and Goding (1928%) conducted an awar@ness program
in a study and found that the program did not reduce the
guantity of interactions between the teachers and students

ative gualilty of

with learning disabilities. MHowever, the ne
the interactions was significantly reduced.  Furthermors,
Alderman (198%9) surveyed prominent professionals in the field
wf education for students with learning disabilities to
assess their views about the most important concerns facing
the field of learning disabilities in the next decade. The
one overriding concern expressed was the need for training

and sducation of all profeszionals who have any contact at

all wibkth individuals with learning digsabilities.
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Ferrzonality Tvpss

Literature available on the personality types of
teachers is limited. The study of individual personality
tvypes can be traced to the precedent work of Jung {(1927).
Jung's theory has provided the framework for understanding
the complex system of individual similarities and
differences. Briggs and her daughter Myers (198%) elaborated
on his theories and are most noted for their development of
the Myers-Briggs Type Indicator{MBTI). The MEBTI is the most
simple, most widely—-used, and most reliable instrument

available today to determine a person’s Jungarian type

(Myers, 1980).

According to Myers, there are sixteen specific
personality types that surface as a resullt of testing. Mosl
researchers limit their studies to fouwr groups to include 1)
ET-Sensing plus Thinking, 2)%8F-Sensing plus Feeling, ) NFE-
Intuitipn plus Feeling and 4)NT-Intuition plus Thinking.
Zersing plus Thinking people are primarily interested in

facts since facts can be collected and verified directly by

the senses. They make decisions on these facts by impersonal

o

analysis because the kind of judgement they trust is
thinking, with its step by step process of reasoning from
manse to 2ffect, from premise to conclusion. Sensing plus

Feeling people are also interested in facts, but make their
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decisions with personal warmth, because the hkind of judgement
they trust is feeling, with its power to weigh how much
things matter to themselves and others. Intuition plus
Feeling people make decisions with the same personal warmth
as 5F people. However, since they prefer intuwition, their
interest is not in facts but in possibiliites, such as new
projects, things that have not happened yvet but might be made
to happen, new truths that are not. yet known but might be
found out, or, above all, new possibilities for people.
Intuition plus Thinking people share the intent in
possibilities. However, since they prefer thinking, they
approach these possibilities with impersonal analysis. Often
the possibilities they choose are lheoretical or technica
wilth bthe human element more or less ignored. There are other

parclh studies.

combinations used in different individual reg
Furthermore, other qualities such as Introversion and
Extraversion play a part in personality types. Each type is
charactgrized by the "individual ‘s interests, values, needs,
habits of mind, and surface traits that naturally resulf from
the combination"(p.4). Also woven into the complexity of
personality types are the differences in people that result

from the way they like to Ferceive and Judge in order Lo make

decisions.
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Fersomality Tvpes of Educators

According to Myers (1980), specific personality types
have been found to be prominent in particular occupations.
Educators tend to be SF-Sensing pius Feeling personality
types. The majority of educators are warm, sympathetic,
enjoy facts, and like to provide a service to people. Austin
and Cage (1980) investigated student teachers and cooperating
teachers in relation to their attitudes and student tzacher
evaluations using the MRTI. Results indicated that NF--
Intuitive plus Feeling in both groups had significantly more
positive attitudes toward teaching than any other subgroup.
They also received the highest student teacher ratings.

Mertz and McNeely(1992) used the MEBTI to assess the
cognitive constructs about teaching in Fifty-two beginning
teachers. Farticular reference was made to perception and
preference. Data supplied in the resullts indicated that 49%
of the subjects were SJ—-Sensing plus Judging. In comparison,
the national norms statistics reported by Mert: and McNeely
indicated that 38% of educators are SJ and IB% are SF-
Sensing/Ferceptive. These figuwres indicate that sducators
tend to possess traits that identity them azs "szensing" types,
Reckinger (19280) in a speech givern at Indiana University
suggested that the study of teacher perszonality types in

relation to students’ personaliity tvpes snd learning styles
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are a crucial implication for education in the next decade.
In particular, she stressed the importance of svalusting the
relationship between teacher personality types and teacher
attitudes about special needs students such as those
identiftied as Specific lLearning Disabled.

The literature strongly sugoests that regular elementary
teachers have negative attitudes toward elementary age
children with specific learning disabilities. FRegular
elementary teacher attitudes are evident in their public and
instructiomnal behavior as well as their opinions on the
integration of students with learning disabilities in their
classrooms.  Furthermore, research indicates that certain
personality types are more suited for particular occupations
(Myers-RBriggs, 19280). The purpose of this study was to
investigate the relationship between regular elemenbary

arngd their attltudes about

teacher personality types
elementary age students with learning disabilities. More
gpecifically, it was hypothesized that there is a
relationship between regular elementary teachers with the
personal ity types of Intuition plus Thinking (NT) or Sensing
plus Thinkimg (ST) and attitudes towards elementary age

atudents with learning disabilities.
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Definitions of Tarms

Attitude~—— The term attitude indicates a predisposition to
think, perceive, and behave toward a cogntitive object

{Kerlinger, 19&4).

Negative Attitude-— The term negative attitude refers to a
regular elementary teacher’'s predisposition to thinlk,
perceive, or behave toward a student with learmning
disabilities in a manner inconsistent with educational

research and findings.

Fositive Attitude——Thé term positive attitude refers to a
regular elementary teacher’'s predisposition to thinl,
perceive, or behave toward a student with learning
disabilities in a manner consistent with educational reswarsl

and findings.

Fersonal ity Types—— The term personality types refers to the
personality traits of an individual that involve spacific
motivational , tempermental, or emotional attributes that

contribute to the total personality.(Myers,l1980).

Feeling-—0ne of two judging functions that malkes
declslons by ordering choices in terms of personal

values (Myere, 198%) .



Fersonality Types
23
Intuwition—-—-0ne of two perceptive functions that attends to

meanings, relationships, symbols., and possibilities

(Myers,1983) .

Sensing——0ne of two perceptive functions that attends to

experiences available to the senses(Myers, 1985).

Thinking——-0ne of the two Jjudging functions that makes
decisions by ordering choices in terms of cause—effect or

impersonal logical analysis(Myers, 198%).
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Methods

Subjects and Frocedues

Subjects({58) of this study were fifty randomly selected
regular elementary teachers from five randomly selected
school divisions in the state D% Virginia. During the 1994~
1799 school year, fiflty survey questionnalres to include the
self-developed attitude surveys and the Myers-—-Briggs Type
Indicator were mailed directly to the Supervisor of Special
Education Services in order to obtain a sample. Each
Supervisor was asked to distribute a copy of each instrument
to a random sample of ten regular elementary teachers in

Lem comprised of two teachers at each grade

their school sys
level of second, third, fowth, fifth, and sixth grade. The

tly to bhe

teachers were asked to the return the package dire
researcher in a provided postage-pald envelope within a bwo-

weezlk period.

Irnstrunents

The attitudes of the selected elementary teachers
towards beliefs about learning and behavior of students with
Tearning disabilities were determined by a self-developed
swirvey questionnaire using a Likert Scale. The questionnalre

@d among Tifteen regular elementary teachers

was pilot-—le

arnd college faculty. The Likert Scale consisted of six
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response catogories with assigned values to include G)bo
Opinion, 1)Strongly Agree, 2)Agree, I)Meutral, 4)Disagree,
and 3)Strongly Disagree. A score of Z4 and above indicates
positive attitudes toward students with learning disabilities
and a score of I3 and below indicates negative attitudes
toward students with learning disabilities. Certain survey
questions were included for puwposes other than the scope of
this research study and were not included in the total
attitude scores. Survey responses included in the total
attitude scoring included the following item numbers: 1, 4,
S, 7y B. 9. 10, 11, 137, 14, and lé for a total of 1l survey
items .
Fersonality types were determined by the Myers—RBrigos
Type Indicator (MBTI). The MBTI is widely used by
professionals and is a simple yel reliable instrument to
determine personality types. The MEBTI contains four separale
indices to include ElI- Extraversion or Introversiony SNo-
Sensing perception or Intuitive percephtion; TF - Thinking
Judgement or Feeling judgement; and JF - Judgement or
Ferception.
According to Myers (1983), The SN index reflects
an individual ‘s preference bhetween two opposite ways of
merceiving . Individuals may rely on ($) Sensing Processes
wsing the five senses to interpret facts or happenings o

they may rely on (M) intuitive processes beyond the consoilows

]



Fersonal ity Type
28
mind to interpret meanings or relationships.  The TF index
reflects an individual s prefersnce between two contrasting
ways of judgement. AN individual may rely on thinking (T) to
make impersonal, logical decisions or an individual may rely
p

Qe TeE

2ling (F) to make decisions based on social or personal
values.

The fouwr indices of ET, 8N, TF, and JF vield sixtzen
possible types. This study was limited to the four

personal ity types of BF, 8T, NF, and NT due to the intended

exclusion of the EI and JF indices in scoring the personal ity
types. Fersonality types were scored according to the MRTI
Manual (Myers, 198%) guidelines and scoring stencils. Types
were yielded using points using the weighted total of answer:s
for each pole of the indices. Foints were converted into

preference scores that indicated the reported sbtrength of Lhe

ETEMCE  SHEOrmeE

Prefereance. Furthermore, the pre WeR I g

ueing the convention that

converted into comtinuous soore
for 8 or T preference scores, the continuous score was LOO

minuws the numerical portion of the preference score. For N

or F preference scores, the continuous score was 100 plus the

numerical portion of the preference score.
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Dalta Analvsis

The relationship between regular elementary teacher
personality types and their attitudes towards elementary age
students with learning disabilities was tested using a

Fearson . The significance level used was Q5.

Fesul ts

Fifty suwrvey guestionnailires including the sel f-developed
attitude surveys and the MRBTI were distributed Lo a random
sample of fifty regular elementary teachers grades two
through six in five rural Virginia counties. The response
rate was 627%. Il suwrveys were returned which consisted of one

male and T0 female subjects. The ages of the sample included

107% (n=3) in the 20-3Z0 range; 374 (n=1) in the i~ 1) 6

Y in the 4L-

207 (n o =6) in the T6~-40 rangey 427% (n=

range s and 25% (n=8) in the 314 range. 687% (n=21) indicated

they had L&+ years of teaching experiences.
Sivty—-two percent (n=19) had not taken any special

education courses within the last five years. Thirty-five

within the last five years, OU

(n=L11) had taken 1-2 coursess

3 o0r mere

g

had taken I-4 courses, S4 (n=1l) had taken

{
gspecial education courses within the last five yvears(See

Figure Ij. In reference to tha number of inservices or
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seminars attended on the subject of special education within

s w

the last fTive vears, 26% (n=8) had not attended any, o6l%
in=1%) had attended 1-2, L34 (n=4) had attended 34, and 0%
;

in=07 had attended 3 or more,

The results indicated that the average number of

identified students with learning disabilities in the
classrooms of the sample over the past five years ranged from
none to six or more. The subjects responded that 3% (n=1)
had O students with learning disabilities over the past five

years, S94 (n=11) 1-7 students with learning disabilities,

20% (n=&) Z-5% students, 292% (n=12) & or more students with

hilities and 2% (n=1) chosae not to disclose that

laearning dis

information.

The personality types of the sample included (rne=10)

STy Z2% (n=10) SFi 23% (n=7) NFi and L34 (n=4) NT B i e

e the

IT). Within the 8T group, the attitude swrvey W

Likert Scale indicated that 70%4 (n=7) had negative abttdbud
towards students with learning disabilities and 2074 (n=I) had
pozsitive attitudes. Within the SF group, 1004 (n=10) had
positive attlhbudes. Within the NF group 100 %4 (n=7) had
positive attitudes. Within the NT group, 100% (n=4) had
regative attitbudes towards students with learning
dhisablilities (See Figuwe III). The overall percentage of

for the sample included S0O%

tudes

positive or negative at

(n=17) having positive attitudes towards students wilth
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learning disabilities and 43%% (n=14) having negative
attitudes towards students with learning disabilities

{See Figure IV),.

Testing the Hypotheses

The relationship between reqular elementary teacher
personality types and their attitudes towards elementary age
students with learning disabilities was tested using a
Fearson r at the significance level of .03. The hypothesis
testing the relationship between 8T personality types and
attitudes did not show any significant relationship
(rr =.01L, pi.08)., The hypothesis testing the relationship
between SF and attitudes did not show a significant

the hypothesis

relationship (r=.06&6, pol.0H). i b ewi
testing the relationship between NF and attitudes did not
show a significant relationship (r=-,401, po.05). However, the
hypothesis testing the NT personality type and attitudes oid
showed a significant negative relationship (r=-.97, p.034)

regular elementary teachers with NT personality

types and their negative attitudes towards elementary age

students with learning disabilities (Sese Table 1).
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Discussion

The primary purpose of this study was to determine 1T a
relationship exsisted between regular elementary teacher
personality types and their attitudes toward elementary age
students with learning disabilities. A significant negative
relationship between the personality type of NT and their
attitudes toward students with learning disabilities was
evident., This result suggested that regular elenentary

teachers with NT personality types have a predisposition to

think, perceive, or behave toward students with learning
1isabilities in a manner inconsistent with educationzl
disabilities 1 inconsistent with educati 1
research and findings. One possible explanation for the NT
personal ity group to have negabive attitudes may he the
tendency for individuals with NT personality types Lo ohoose
possibilities that are theoretical or technical. Often the

ignore the human

choic macle by NT individuals more or le

elemert (Myers, 1?984). The efifects of these negative
attitudes on students with disabilities goes beyond the socope
of this paper; however, it is an important issue to consicder
riven the faot

Lhat 77% of all students with learning disabilities receive

their educational services in both the regular classroom and

the special @ducation olassroom (Department of Education,

LR L T IAY

...... )

e £ 7
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limitations of the Study
Generalizations Trom this investigation were limited by
the small sample size from a restricted population. The

results may not be generalized to other populations.

Recommendations

It is recommended that a long term observational study

with a large rancdom sampled population be conducted to access

towards elementary age

differential behavior and attitudes

within a random sample of

students with learning disabiliti
regular elementary personality types of SF, 8T, NF, and NT.

actual dyacic teacher-—-ahild

Fuature studies cowld addre
interactions as those researched by Good arnd Brophy in 1972,

By actually observing teacher behavior towarcs students: with

lesarning disabilities, 1t 1ls proposed that resesrchers can

acher attltuc

more accuwrately identify te
Furthermore, it is recommendecd that administrators and

educators in the public school system become more Tamiliszr

with HMETI personality types and the potential Tor certaln

towards students

slve athitud

personal ity types to have ne
with learning disabilities. In addition, the METI can be a

resouwrceful tool for indivicduals to learn more abowl

ancd their perception and judgement of the world

themselves
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around them. If an individual has knowledege of theilr

personal ity type or those of others, the information can

possibly strengthen teamworlk, cooperation, and matual
respect. In situations such as collaboration and inclusion,
sucecess Tul teamwork can help regular teachers and special
education teachers to work together more constructively. In
classroom situations and teacher-child interactions,
Enowledge of personality types can allow individuals to focus
on their abilities to deal effectively with situations
ntilizing their personal strengths. Students with learning
cisabilities can benefit from teachers thalt possess personal
development and are free from negative attitudes. Hence,

ecducators can focus on bthe main agenda of providing a gquality

education for all stuwdents especially bthose students with

specific learning disabilities.
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Survey

FART T
Flease answer the following brief items by circling the
number that corresponds with your answer. Farticpiation is
voluntary, but your input is greatly appreciated. No
information linking a teacher to responses will be used and
all information will remain confidential. At no time will
the researcher be aware of the name of any particpant.

1. Age
1. 20-30
2. T1-38

F. Z6-40
4. 41-30

3. QL+
2. Number of years teaching
1. O-—-1
2. 25
Z. 6-10
4., 11-18
" 1é&--
o Girrade presently teaching
1. Second
2. Third
S. Fourth
4. Fifth
. Bixth
4. Education lLevel

1. College Degree - Undergraduate

2. College Degree plus teaching certificate

Z. College degree plus specialist certificate

4. Master s Degree

9. Master’'s degree plus professional certificate
b Doctoral degree

B Gender

1. Male
o Female
& Race
1. African—American
2. Hispanic
Z. Native American
4. Qriental
144

S Caucasion
. Nonme of the above



3.

Lo,

1.

L

Mumber of
last five
1. Mone
2. 1-2
G Ted)

il ;

special
YEAars

" 3 or more

Mumber of inservices
of special education
« Momne
12
Damedl
3 o

or
within

B3 e

B L.

more

students in

20

of

Mumber your

students in

of

Mumber
1. 1--200
2. 20L-3F00

Ha BOL--400

YyoOurr

4. 401+

ddentiTiecd
le

number of
disabilities in your
Y ER AT

L. NMomne

2. 1

e -
it

4. &t
S, Cannot disclose this

Mumber of years working with
disabilities

L. More

-
el on
4.
=4
U™

education classes

SEMIN&aIrs

Foom chuering  bhe
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talkern within the

attended on the topic

the last five vears

classyroom

school

students with learning
' flve

inTormation

students with lesrming
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FART 11

Do vou agree or disagree with each of the following

T Circle the number which best describes your

epinion. O - Mo opirnion, SA - Strongly Agree, A - Agree,

M

o

R

~ peutral, D -~ Disagree, 8D - Strongly Disagree

I know a student with learning disabilities when [ see
OrE
0. NO 1.86 2.A Z.N 4.D 3.80D

Hyperactivity is a learning disability even 1if the child
performs adeguately academically.
0. NO 1.8R 2 IuN 4.D 2.5D

~ostudernt with learning disabilities can not be
distinguished from a slow learner.
0. MO 1.84 2R TN 4.0 52.8D

A LD child has below normal intelligence.
0O.MNO 1.5A 2uA 4.0 G, 8D

A student with learning disabiliti
0. N 1.80 2.A e 4.0 WD

A student with a learning disabilities does nol suwffer
from newrological impairments.
0. NO 1.8A 2.A SN 4.0 5,80

A student with learning disabilities is wusually from a
culturally deprived environment.
0. NO 1.6A 24A M 4.D D.ED

A student with learning disabilities has no desire to
1.9A e d EUN 4.0 5.8D
s budents with lesrning disabilities sufier Trom

emotional instabilility.
£ NO 1.5A 2.4 RN 4.1 9,80

Most




1l

12

14

g .\—-,

"

-
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A student with learning disabilities does not need
additional encouragement and support from regular
classroom teachers.

0. NGO 1.8A 2.A R 4.D

m
e

(i

All students with learning disabilities should bs
educated in self-contained special classrooms.
0. NO 1.5A 24A EUN 4.D 5.8D0

I do not possess the knowledge necessary to work with
students with learning disabilities.
0. MO 1.56 2.6 ZWN 4.0 5.8D

r

It is difficult to maintain order in a regular classroom
that contains a student with learning disabiliites
0. NO 1.56 2.A R 4.0

z

1]

1. 5D

The contact regular class students have with integrated
students with learning disabilities will be damaging fto
the regular students.

0w NG 1.8/ 2. ION 4.D 5.8D

Communication between regular and special educators ie
adeguate to effect successful integration of students
with learning disabiliites into the regular classroom.
0. NO 1.8A DA SN 4.0 W 8Dh

Students wibkth learning disabilities will never achieve
academically and should be "pushed" through the
educational system in order to relieve stress from the
regular classroom teacher.

0w NGO 1.50 2. IWN 4.0 S.8D
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Cover Leltlter

100 Mountain Road
Halifar, Virginia 245G8
March 21, 1993

Supervisor of Special Education Servic

Dear ]

I contacted vou @arlier this weel in reference to your
couwrty s participation in & re arch project I am conducting
for the completion of my th Ls at Longwood Collge in
armville, Virginia. I appreciate youwr willingness to

participate and youwr cooperation.

lstribute the enclosed to two regular
2elucation) elementary teachers in sach grade of
fifth, anc stth for a hotal of ten

Teachers shouwld retuwrn the packages to

(rorm special e
seconcd, third,
teracher participants.

mez in the postage paidd

.

envelopes provided in the package by

"

Y. To o ensure
o
in bhis

participation strictly volunta
neo information linking & beao
used. ALl dinformatior

ANCINY MO .

Once A Qe in " theanl YOu for YOULL COORDET tion.

Sincerely,

Mary Reth Thompson
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Appendix B
Table T

Relationship Between Fersonality Type and Attitude
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Table I

Relationship Retween Fersonality Type and Attitude

Fersonality

Type N b

8T 10 LO1

SF 10 Vs

X pa 0.

N = Number of Subjects
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Appendix C

Figure I
Fercentage of Special Education Courses

Taken Within Last Five Years
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. . Percentage of Special Education Classes Taken

Within The lLagt Five Years
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Figure TI

Fercentage of Fersonality Types From Sample
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PRLL

Figure III
Fercentage of Fositive or Negative Attitudes

Within Fersonality Subgroups
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Figure Y. Fercentage of Fositive or Negative Attitudes

Within Total Sample.
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