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INTRODUCTION

O the various aspects of the counseling procoss
in high schools, one of the most important is the evalua~
tion of the program. /ny montlon of success or orffective-
ness of counseling must be subjocted to empirical testing.
Ivaluation is a qualitative and quantitative process which

can measure systoematically the effectiveness of a counsol-

ing program. %Tho Guidance Handbook for Virginia School.s
(1965) states that continuous ocvaluation of guidance pro-
grams is necessary to determino:

strongths and weaknesses ef the

present guildance prozram and thus
provide a basis for its improvemont

and reorganization. It will also

make avallable to tho administrators
and instructional staff information
which will be valuable in modifying
instructional procodures and in
planning curriculum in accordance with
the needs and interests of the students.

(p.138)

Cnce the strong points of a program are isolated,
they can be reinforced and continuod, while the woalker
points can be given groator emphasis and care in planning.,
Dowvning (1968) has onumerated some of the problems that

could be encowntered if the noed for evaluation is ignoreds:
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a quality of service far below
potential.

an indifferent guidance staff and
a student body wiich is not moti-
vated toward improvement.

aeneral failure to make full use of
school facilities and procodures.
inofficiency in the utilization of
tho abilities of staff members
which leads to further dissatis-
faction. (p.301)

Dunsmoor and Miller (1949) have pointed out some of

the improvements which should omoerge as a guwidance programn

seriously evaluates its activitios:

1.

2.

3e

Teachers take a groater porsonal
interest in tholr studants as in-
Jdividuals and know more about them.
Teachers do better teaching, and while
their students maintain or improve

the standards of thoir classwork, the
subject matter feotish tends to dis-
apoear.

Students are oettor adjusted to

school and are happier in their on-
vironment.

A boetter school spirit prevalls since
thore are more opportunities to under-
stand clearly the school's purposos
and to assume responsibilities for their
realization.,

Thereo are fewer student fallures.

. Students know how to plan their work

bettor and form more thorough habits

of worlmanship.

A preator porcentapge of the students have
a systematic plan for completion of their
high school work and rarely, if ever,
does a student come to the end of his
hizh school careor without having

taken subjects adapted to this plan.
Many more (high school) students have
carefully thoughrout vocational goals.

or directions, as well as plans for the
transition from school to work or

college.



9. There is a greater sense of respon-
sibility and more closely knit,
coopsrative appiroach by the faculty
in providing for the welfare of all

students,

10, There are more friendly working rela-
tionshins between students and teachers.

11. More and more do parents come to feel
that the school is giving their child
individual attention concorning
abilities, achlevements, interests,
needs, and plans.

12, Thore is greater desire by teachors
to secure more complete information

regarding their students (p.377).
Any attempt to evaluate the guidance process contains
soeveral problems due to the complexities of interpersonal

relationships. The problems involved in this type of evalu-

ation have been analyzed by Popinsky (1951):

1. Uncontrollable stimuli which impinge
upon the client outside the counsel-
ing -~situation.

2. difficulty in establishing controls
for the many possible factors may be
related to change in client behavior,
and which may or may not be responsi-
ble for changes attributed to counseling.

3. lack of adequately tested, systematized
knowledge requisite to setting up mean=-
ingful criteria of change.

4, 1laclk of adequate criterion measures. (p.329)

Williamson and Bordin (1941) stressed that many times
attitudes are present which hinder objective evaluation.
The most prominent of these attitudes is based on the belief
that counseling effectiveness is not subjected to quanti-
tative measurement and that the effectiveness of counseling
is self=evident and, therefore, any evaluation is disruptive

to the process. Another impending attitude is the assumption



that certain attitudional and behavioral changes are
known to occur during counseling that are too intangible
to be quantitatively measuredc.

Other complications of evaluation are found in the
necessity of clearly dofining criteria of effectiveness
and measuring them operationally. Williamson and Bordin
(1941) stated,

Counseling can bo evaluated only if
certain outcomes or criteria of effec-
tiveness are assuwinad to result from
the counseling process, and these
assumptions must bo formulated as hy-
pothesas to be 'tested’ by expoeri-
mental and statistical analysis. (p.8)

Another inhibitor to evaluation of counseling
is the relative lack of specific information concerning
effective intervieﬁ techniques for the counselor. Few
investigations have been able to point out what counseling
techniques will be most effective with different counselees.
This is partly the result of the ambiguity of the counsslor's
role due to the variety of relationships involved and the
diversity of skills required.

Yt can be seen that defining a specific framework with
which to evaluate the counseling process is a complex task.

The problem of evaluation may te stated as follows:i (1) to
define the criteria of effective counseling; (2) to develop
instruments which will measure the extent to which the criteria

are being met; (3) to define clearly the nature of the



counseling program being used to meet these criteria.
This study will attempt to adequately satisfy each
of the above three tasks in evaluating the counseling
programs in Virginia public secoandary schools in order
to answer the following questionsi
(1) Do collegze=-bound high school students in Virginia

feel that their counseling service is effoctive
or ineffective in aidinpg them with their problems

and neods?
(2) What aspects of the counseling service in Virginia

appear the strongest and what aspocts appear the
woeakest and in need of improvement?

(3) Aro the areas of strength or weakness rolated

to tho judged effectivencss or ineffectiveness
of the counseling service?

Chapter One is a considoration of the nature of guidance
and counseling, both from itls theoorotical viewpoint and
present status in Virginia. Lvaluation can proceed only
when a substantial body of knowledgo is presented to
fully explain the nature and scope of that which is being
evaluated.

In Chapter Two, the criteria of effective counsoling
will be specified, and their rationale will be explained
and supported through empirical studies. A questionnazire=-
inventory, developed to test the extent to which these
criteria are being met in Virginia public: schools, will
be explained as to its theoretical, mathematical, and pro=
cedural aspects. Chapter Three will give the procedures

for the administration of the instrument. Chapter Four

wlll include a discussion of the results of the questionnaire-

inventory.



It is hoped that this study will make two contri-
butionss first, to the developsent of further studies of
this naturej and, second, to an improvomont of the
counseling services offered in Virginia through systema-
tic analysis and objective consideration of the counseling

program both on the state and local level.



CHAPTER CNE

Social and technological advancements of the past
decades have presented the field of education with over=-
whelming challenges of providing appropriate educational
experiences for all youth., To meet these challenges,
the leaders in education have attempted to initiate
improvements in all areas of education. Rasic to
their attempts is the desire to correlate educational
offerings with the rapidly advancing constellation of
social change.

Traditionally, the school has veen looked upon as
the agency for the perpetuation of knowledge from one
generation to another. The emphasis has been on the
development of the intellectual processes. Increasingly,
however, isa realization that mere instruction does
not meet the full needs of the student as a soclal and
emotional being as well as an intellectual one. [ducators
must necessarily be concerned with these non-intellectual
needs in that these myriad needs manifest themselves in
the classroom and, at times, greatly hinder classroom

instruction (Humphreys, Traxler, and North, 1965).



Soclial expectations and demands upon the high

school student are constantly changing as a result of
the rapid social changes. The more complex and demanding
the society becomes, the greater the need for adolescents
having assistance in obtaining satisfaction and adequate
adjustment to prevent frustration, anxiety, and confusion.
Hess and Goldblatt (1962) reported that the position of
the adolescent in society is nebulous and is

loosely defined at both entry and transi-

tion points and offcrs a set of vaguo and

often conflicting roles. The ago behaviors

expacted of adolescents by adults arc

viewed by society with ambivalonce and

anxiety. With the possible exception of

old age, no other phase of individual

development is so clearly marked by nega=

tive connotations and lack of positive

sanctions. (Garrison, 1962, p.18)
Kurt Lewin has held that the adolescent is in a "no-man's
land." He is neither & child nor an adult, but is caught
in a field of overlapping forces and expectations (Blair
and Jones, 1964). LEducators, recognizing these problems
of adolescent development, have incorporated into the
educational systems a program of guldance and counseling.

The term "guidance" represehts a concept that is

neither simply nor easily defined. Any definition must be
simultaneously brief enough to be readily comprehended and

broad enough to be informative. These two criteria are

met by Downing in his two part definition (1968 )3



1.

Guidance is an oirganized set of special-
ized services egtablished as an integral
part of the school environment designed
to promote the developmont of students
and assist them toward a realization of
sound, wholesome adjustment and maximum
accomplishments commensurate with their
potentialities.

Guidance is a point of view that includes
a positive attitude toward children and
a realization that is to supplement,
strengthen, and make more meaninzful all
othor phases of a youngster's education

(p.7).

Downing analyzes this definition to reveal the

following elementss

1.

2.

b,

5

6.

7-

The program is organized; it has
structure, system, and personnel.

The program includes specialized
services of testing, counseling,
educational and vocational infor-
mation, placoment, and follow-up.

The guidance service, along with it’s
concoptual and technical aspects, is
an intergal part of the school en-
vironment.

The promotion of student develop-
ment is a major aim of guidanco.

The realization of adjustment as a
developmental process is promoted,

and as children develop under superior
tutalage, they gain in their ability
to deal with problems.

The guidance program provides for the:
identification and development of
talents and potentialities.

The intangible elements are recognized
as a point of view or as an attitude.

(p.7)



Guidance is a process which is in operation when-
ever an individual is aided by another to make a deci-
sion, change his bohavior, or adjust more readily to his

society. Interpreted in this light, guidance is a broad

field, affected every aspect of the individual's porson-

ality, both physically and mentally (Humphreys, Traxler,

and North, 1965).

o

The need for guidance progirams within school systems
has become increasingly evident to educators. Culdance
in the schools is an American phenomorion (Wrenn, 1962).
No other society devotes so much atteantion to the student
as an individuwal in assisting him in bridging the gap
between the school, the home, and the society. James
Cribbin (in Downing, 1968) has swmmarized the impact of
guidance on the American educational systemns

In the short space of approximately

half a. century, guidance has developed

from a hesitant, groping, instructured
offort in bohalf of students to become

one of the most potont forces for good

in our educational system. It has besen
publicized, popularized, and propagandized.
Books on the subjoct abound. Authori-
ties on the subject range the country
explaining its alpha and omega. Counselors
flock to universities to learn more about
the matter. Teachers are constantly

urged to be "guidance minded". Institutes
aroe conducted under goverrmental sponsor-
ship and special funds are made available
to the states for guidance purposes...To
say that guldance has arrived is surely to
bark one's shins against the obvious. In

10



fact some schools would as soon
admit that they lacked an enriched
curriculum as oun up to the fact
that they lacked a guidance pro=-

gram. (p.4)
According to a statement prepared by a group of
Virginia educators, guidance programs are necessary to

meet the needs of the individual tos

l., find a place in which he enjoys
personal happiness.

2. develop a sensitivity for moral and
spiritual values.

3., recognize and respect one's self
and others.

4, feel that he is making a con=-
tribution to any group to which
he belongs.

5. understand himself, his abilities,
his limitations, and his poten=
tialities.

6., have the opportunity to develop and
use his abilities and his experiences.

7. develop resourcefulness and self=-
direction in adopting changes in
society., (Crow and Crow, 1960, p. 325)
The anticipated scientific, social, and technological
advances of the future make the task of education formidable.
The full utilization of human capacities must be realized

and properly directed if future demands are to be met ade-

quately. L.G. Derthick ( in Downing, 1968) stresses this

points



The United States has beoen a world
leader in many respects with only
about seven por cent of the world's
population. We consume about half
tho zoods produced in the antire
world...Yet these very same statis-
tics clearly oring home a point upon
which our future prosperity and
security may well depend. It is this:
Possessing only a small fraction of
the world's population, we must, in
the days and years immediately ahead,
exert an unprecdented effort to make
the utmost utilization of all our
native skills and talents - we must
dovelop to the maximuwn the brainpower
of all our citizons. (p.9)

Downing (1968) has specifiod conditions within
the educational setting that contribute to thoe need for
guldance services:

1. 'The teachor's maﬁor rosponsibility is
instruction; this leaves little time
or energy for assisting youngsters
with problems unrelated to instruc-
tional activities. Problems of social
adjustments and porsonality recorientation
require tho services of a competent
counsolor and the availability of appro-=
priate facilities and time.

2, The concopt of individual differences is
critical to education. A careful considor-
ation of the needs of children on an in-
dividual basis is essential. This concept
is emphasized in the philosophy and the
specialized services provided in the guidance
service. Individual attention and direc-
tion are essential for quality productivity.

3. The psychological aspects of pupil develop-
ment are receiving moro attontion. A
better understanding of children is being
realized as a morc intensive and compre-
hensive study of all aspects of developent
is made.

J2



7.

The emotional needs of children must be
met, and efforts must be made to satisfy
them. The needs for affection, recogni-
tion, status, and acceptance are all in
this category. Symptoms of aggressive-
ness, bullying, timidity, or other kinds
of undesirable tehavior can be expected
when emotional needs are left unsatisfied.

Problems occur as concomitants of growth
and development. The need for providing
assistance with these problems, if good
adjustment is to be realized, is apparent.
Physical growth takes place at a rapid
rate, and new insights are needed for a
valid understanding of these physical
changes. Wholesome attitudes toward the
whole process of development are needed

as learning occurs and understandings in-
crease through instruction and guidaunce
activities. HMental development is taking
place at a rapid rate during childhood. The
implications become apparents there is

the need to provide an educational environ-
ment conducive to maximum development with
appropriate challenges and some assurance
of successful accomplishments.

The increased industrilization of the

United States, with its technological ad-
vancements has served to multiply and com-
plicate the problems of youth. Instoad

of choosing from a relatively few vocational
pursuits, as once was the case, modern

youth have a great variety of vocations from

" which to choose and must, therefore, be more

selective., The systematic utilization of
time and energies in intelligent voca-
tional preparation and selection is most
essential. IMan's personal and emotional
life has also exparienced new demands as
technology has advanced. Continuous adJjust-
ment to these complexities is a daily

challenge to many people.

New and formidable challenges in serving
a great variety of youngsters have resulted
in broadening the school's responsibilities.

13



An expansion in services and improved
quality in all educatlonal functions

have been brouzht about as schools have
attempted to meet these challenges. Schools
are now providing instruction and activi-
ties once regarded as the prerogatives of
the home. The home is doing no less for
youngsters, but has also had demands of a
different variety thrust upon it, and

has attempted to wmake the necessary ad-
Justments.

Changing conditions and a highly complex
socicty have made necessary an increase in
the functions of the home. Tochnologically,
the typical howme is prepared to perform
manyof its daily functions, but in the
psychological and sociological realms pre-~
paration and improved competence have required
attention. A concomitan®t to the acceptanco
of new responsibilities by the home has been
the gradual relinquishing of some of its
activities to the school. 'The school is
better prepared than the home ito provide
certain kinds of information and experiences
needed by children at various times in

their lives. The home,on the other hand,

is the logical place for other activities
equally essential to a child's development.

Problems and misconduct and delinquency
require attention and emphasize the need

for agencies and services to avoid cir-
cumstances which contribute to misbehavior.
Guidance programs have the potential for the
prevention of problem behavior and for
providing therapeudic assistance as needed.
Youngsters may also to aided toward reha=-
bilitation and fruitful productivity. (p.9-10)

A number of studies dealing with the problems of drop-

outs include recomendations for more and better guidance

programs in schools. Much of this research concluded

that potential dropouts can be identified and aided by

guidance programs (Downing, 1968). Dissatisfaction with

14



school is one of the most predomingnt reasons for students

dropping out.

The need for guidance services to aid

the classroom teach?r can be seen in the factors that

contribute to student dissatisfaction. Some factors

and conditions that make the classroom teacher ineffective

in dealing with dissatisfied students have been pointed

out by Karl Garrison (1965):

1.

2.

5.

6.

7.

Some teachers are not properly
qualified to detect the needs of

adolescents.

Some teachers are not properly qualifiod
with problems when they appear among

the student.

Teachers are often overloaded and
unable to give individual attention
needed in a good educational program.

The classroom program is not always con-
ducive to the motivation of good behavior,

Curriculum materials are too often mean=-
ingless or empty verbalization for many

pupils.

The extra=-classrwom activities are not
organized and administored in harmony
with the needs and interests of the
individual student,

The school does not furnish the specific
assistance needed by teachers in detecting
and dealing with potential delinquency.

The classroom is not sufficiently into
the 1life of the community to be effective
in developing zood moral concepts and

behaViorc (po 180)

15



In the broadest sense, guidance can bo regarded as

education in itself in that guidance attempts to inte-

grate the factors of the individual's environmental

needs with those of his emotional, intellectual and mental

needs and to help the student meet these needs adequately

for his self-development (Crow and Crow, 1960). Instruc=-

tion and guidance make up two closely related functions

of education. The two educational functions have the

common purpose of providing learning experiences that
help the adolescent develop into a functioning and able
They differ, however, in the emphasis

In

member of society.

they place on the control of the learning process.
instructional activities, the emphasis is on societal
governing of the values controliling the process. Guldance

activities emphasize the individual's governing of the

learning process. The student is able to decide those as-

pects of himself which he wishes to change and adjust for
his improvement (Mortensen and Schmuller, 1959). Although
distinct differences exist between instruction and guidance,
the two fields do have areas of overlapping functions.
These functions are represented schematically as follows in
Figure 1 in the Appendix. -

Guidance programs assist the classroom teacher in helping

the student attain his goals by gulding him in facing him-

self realistically and in accepting conditions as they exist

16



rather than as he would desire them to be. He is aided
in his solving of emotional conflicts stemming from the
myriad interpersonal relatlonships and developmental
tasks. If these emotional conflicts are not adequately
satisfied, they could lead to symptoms of maladjustment.
Many difficulties experienced by adults are continuations
of unsolved problems of the adolescont. In aiding the
student in this manner, a guidance program does not im-
pose direction, impose one point of view over another,
nor does it make decisions for the student. Rather,
guidance is assistance given to students by specially
trained and qualified personnel who help the student
manage his own life and behavior, develop his own points
of view, and make his own decisions (Crow and Crow, 1960).
In serving the needs of the student, guidance
services must necessarily incorporate many different ac-
tivities. Typically, guidance services offer the follow-
ing to the student (iortensen and Schmuller, 1966):
1, Individual inveontory or appraisal service
emphasizes individual differences and makos
possible a develovmental study of each

child throughout his total school life.
Cunulative records and case studies are

included.

2. The counseling service provides opportunity
for individual pupils, in a personal and
confidontial relationship with a qualified
counselor, to understand themselves better,
male cholices and decisions, and resolve minor
conflicts. This is generally accepted as the
keynote of the guidance service.

17



3. The information sexvice includes the dissemina-
tion of all special kinds of information use-
ful to the pupil, but primarily information
about occupations, training programs, and
community agencioes.

4, The orientation service seeks to facilitate
articulation of incoming pupils by holping
them understand, accept, and feel at home
in a new school as well as plan a program
of studies.

5. The placement service is broader than occu-
pational placemont, rather, it provides
for the placemont of the pupil in plannced
learning expericnces. Its success is, in
largze part, dependent on deovelopment of
superior and realistic ocurricula and in-
telligent placoment.

6. The research and follow-up service is con=
cerned with continued holp in adjustment
of the studont after graduation. In addi-
tion, throygh the follow=up or research ser-
vice there is collected information for
the evaluation of school offerinsgs and the
nature of pupil development. (p.7)

These services are offered not only to the student
but to teachers, administrators, and the community as well.
Teachers can benefit from the extensive information gathered
by the counselor in order to become better acquainted with
the student. While the teacher gains significant insight
into the students' personality dynamics from the class-
"room situation, greater insight can be gained from the wide
range of information gathered by the guidance office. This
facilitates the teacher's attempt to direct the student's

learning process. Teachers also, in many schools, have

the opportunity to participate in in-service teacher-training

18



prozrams, thereby, making it possiblo for teachers to
cooperate in the operation of the guidance programs.

Administrators benefit fiom guldance programs in a
manner similar to that of the teacher in thg utilization
of the wide variety of information which can be used to
identify student needs, both individually and collectively.
Thus, the adJjusting the school's curriculum to the nceds
of the student is facilitated. 1In addition, information
concerning the student body, in some instances, may sug-
gest additional services which the school might offer
additional services to the students,

The guidance services may aid tho community by pro-
viding the student with information concerning the com=
munity's resources and opportunities. During contacts
with the community for obtaining occupational and employ-
ment informatisn, the guidance service can help interpret
the school's program to the community. This is a valuable
service to the school administration (Hwuphreys, Traxler,
North, 1967).

Guiding the activities of the guidance services are
principles which serve as the btasis for the operation of
the activities. The careful observance of these principles
contributes to the effectiveness of the program in serving

the students. Downing (1968) has specified the genoral

guiding principles of guidance services:

19



1.

2.

5

7o

Guidance gctivities must be related to the
total dovelopment of the students. As the
needs of childron are dotermined, appropri-
ate activities and services are provided to
meet these needs.

Guidance services are for everyone....The
variety and quality of experiencos provided
have the potential for being helpful and
stimulating to everyone irrespective of
status,

Increasing independence and maturity are
encouraged. All guidance activities serve
as moans to ends. Goals of indopendence
and maturity constitute these ends.

Guidance services and instructional ac-~
tivities are interdependent and reciprocal.
Instruction becomes more meaningful as children
profit from the attention accorded them in
counseling and other guidance activities....

Adequate time is needed for guidance activities.
Certain functions require planning and time
within the school day. Failure to provide

the necessary time for such activities as -
testing and counseling inevitably is followed
by disappointing results,

Propor tools and adequate facilities are
essontial., lio craftsman is capable of
quality production without good tools and
satisfactory facilities. Conditions must ke
favorable and conducive to effort. Since the
ossentials for guildance work are quite modest,
this requirement is attainable.

Broad participation and interest, with strong
leadership and active participation by the
various staff members, aroe essontial. Benefits
to students may be anticipated as efforts are
coordinated and energies properly utilized..

Rosponsibilitios within the total program

should be shared. IMajor obligations are
assumed by the guidance personnel....
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10.

11.

12.

13-

Standards of ethics should be observed

in counseling and in using personal infor=
mation. The welfare of the children
should be the paramount consideration in

all caseSee.

The guidance program is continuous. Planning
should be long-range and should anticipate
activities of the future in addition to a
concentration upon the present. The guidance
service moves as &n integral part of the
total educational program throughout the -
school 1life of the student.

Objective data should be gained and properly
utilized. The cumulative record provides

for the recording and use of data synthesilzed
from various sowrces. Tho scientific attitude
is essential in all aspects of data collec-
tion and use.

Guidance and counseling functions require
certain competencos. Adequate training,
appropriate experiences, and proper per='
sonal characteristics are all basic require-
ments of the personnel workers.,

There is a distinction between guidance
work and administrative, or clerical nature,
where unrelated to guidance activities,
should be performed by the proper porsonnol
and not by the counselor. (pp.l3-15)

Operation within the framework of the above principles,

guldance services define their specific objectives in torms

of helping the student make progress in the following ways

(Humphreys, Traxler, and North, 1965):

1.

2.

3.

To understand himself, know his points of
strength and wealkness.

To strive for improvement and growth to
the fullest possible extent.’

To work toward self-=development and self-re-
alization, based on his understandings, his

experiences, and his knowledge of his capa=

cities, interests, values, motivations.
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4. To learn efficiontly (a) to adapt himself
satisfactorily to varied changing situations
within his enviromment, (b) to be willing
to make changes in bahavior and attitude
and thereby gain greater personal satisfac-
tions in as many aspects of his life as
possible.

5. To dovelop the ability increasingly to make
decisions wisely and to solve his probleums
independently, to become self-dircctive and
self-reliant.

6. To accept his responsibilities to socisty
and be cooperative,

7. To appraise his potential contributions to
socliety.

8., To learn to live a satisfactory life in all
rospects—physical, mental, emotional, socisl,
ethical. (pp.10-11)

The immediate objective of guidance is to help each
student meet and solve problems as thoy arise. The ulti-
mate goal is self guidance through the dovelopment of the
student’s ability and willingness to evaluate roalistically
the outcomes of his behavior, recognize the relationship
between a problem and its source, and bring about necessary -
changes in his behavior patterns (lortensen and Schmuller, 1966).

The relative offectiveness of the guidance programs
depends upon the understanding and acceptance by the admin-
istrators and guidance personnel of the above objoctives
and principles., Well-trained and personally qualified

guildance workers have the responsibility of recognizing those

students in need of help and interpreting the offerings of
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the guidance programs to these students. It is imper=

ative that the guidance workers and all who work with
the program consider the needs of the student within

the spirit of cooperativeness and earnestness (Crow

and Crow, 1960).

However, this does not insure that a guldance pro=-
gram will be a panacea for educational and emotional needs

and problems. Lven when functioning at its optimal level,

guidance programs must operate within certain limitations.

Mortensen and Schmuller (1966) have enwnerated some of
the limitations within which guidance must function,

1. Guidance has been and still is limited
by lack of personnel and facilities
as well as time to provide many of the
services expected of it. Any fair ap-
praisal of future prospects cannot bo
too optimistic. Ilore effective means
for stretching what time and facilities
are available will have to be found or

improvised.

2, ++esThe scope of guidance must be explained
to the public in realistic terms. "Send
the child to the counselor" has too often
been employed as if it were an incanta=
tlon possessing magical powers. Guidance
is but one of the means education omploys
for personalizing its services and goals.
It is unrealistic to believe that puidance
can or should solve all the problems of

& education.

3. The area of psychologzical testing has been
in many instances oversold. Testing in-
struments employed by a skilled worker
are both useful and nocessary. In the
hands of someone untrained in this com-
plex area, however, there may be some

dangerees.
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2 4, Conditions of living are too complex for
any one peorson to resolve the problems
of another in any simple setting, or for
that matter, evea in a whole series of
therapeutic situations....

5. Guidance, as interpreted in the school,
is presently unable to provide the pro-
fessional services required for the pupil
who has severe problems of maladjustment....
6. ....Guidance services can only operate effec=-
tively as they are given definite and
workable plans of orpanization and adminis—
trative support....At this time the lack of

planning still 1limits the guidance program
in many areas of our country. (p.l5=16)

An integral part of the guidance program is the
counseling gervice. Counseling is only one of the several
services offered within the total guidance framework. fThrough
the assistance of the counselor, the student is provided
with the opportunity to cope realistically with its needs,
goals, and problems. The student's development is aided
through his experiences with the individualized attention
he receives from the counselor who is specifically trained
to assist the student in the optimal utilization of his
intellect and his emotions.

An adequate definition of counseling is a com-

plicated task. The dofinition must be sufficiently
broad to include the many different elements of the process.
A definition is further complicated by the variety of

activities and relationships and by the diversity of skills,

interests, and tasks involved in the counseling process.

i
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Several representative definitions are needed to make

the process fully comprehensible.

The Committee on Definition, Division of Counseling
Psychology of the American Psychological Association
(1956) defines counseling as "helping individuals toward
overcoming obstacles to their personal growth, wherever

these may bo incumbered and toward achieving optimum develop-

ment of their personal resources (pp.282-285)." Gustad

(1953) concludes from a survey of definitions that

counseling

eeeeds a learning-oriented process, carried
on in a simple one-to-one social environment,
in which a counselor; professionally compe-
tent in relevant psychological skills and
knowledge, seeks to assist the client by
methods appropriate to the latter's needs

and within the context of the total personnel
program, to learn how to put such under-
standing into effect in relation to more
clearly perceived, realistically defined
goals to the end that the client may be-

come a happier more productive member of

his society. (p.3)
Arbuckle (1965) describes counsoling as

++esa human relationship--a relationship

in which the counselor, fully and completely,
without any ifs or buts, accepts the clients
as a worthy person. In this relationship

of complete acceptance, the client can

grow and develop, and come to use the
strengths and capacities that are his,

and make decisions and choices that will

be satisfactory to him and his fellows. (p.70)

Glanz (1964) defines counseling as "an open=-ended,

face=to=face problem solving situation within which a
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student, with professional assistance, can focus and
begin to solve a problem or problems (P.93)."

In discussing the meaning of counseling, Downing

(1968) statess
Counseling is both a process and a rola-
tionship. It is & process by which con-
certed attention is given by both the
_cownselor and counselee to the problems
and concerns of the student in a setting
of privacy, warmth, mutual acceptance,
and confidentuality....Counsoling is also
a rolationship characterized by trust,
confidence, and intimacy from which he
(the counseloe) can resolve difficulties
make plans, and realize greater self-
fulfillment (p.131).

As can be seen, the definitions of counseling vary.
However, comuon elements can be found: an attempt to in=-
crease the accuracy of the individual's self=-porcepts
and an attempt to "integrate the accuracy of the indi-
vidual's self-percepts with envirormental realities and
perceptions (Patterson, 1966, p.456)."

The exact definitjion of counseling has become more
confusing as a result of the numerous domands and expec=
tations which confuse the roles of the counselor. One
cannot obtain a clear understanding of a complex concept
by a definition, regardless oI how carefully it may be
stated. In addition, definitons taken out of context
may be misleading. The meaning of counseling may be

understood more fully by a consideration of the philo-

sophical issues in counseling. Cribbin (1955), from an
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intensive review of the literature, presented a list

summarizing these general philosophical issues:

1.

2.

3.

4o

5.

9.

10.

11.

Counseling is based on the recognition
of the individual and his right to per=
sonal assistance in time of need. :

Counseling is client-=centered, being
concernod with the optimum dovelopment
of the whole person and the fullest

roalization of his potentialities for

individual-and social ends.

Counseling 1s a continuous, sequential,
and educational process. Henco, it is
an integral part of education and not a

mere peripheral adjunct.

The counsolor has a responsiblity to
society as well as to the individual.

The counselor nust respect the right
of the individual to accept or refuse
the help and services it offers.

Counseling is oriented around coopera=
tion, not compulsion.

Counseling implies assistance given
persons in making wise choices, plans,
and adjustments in the critical situa-

tions of life.

Individual understanding must precede
individual assistance.

Counseling should be entrusted only to
those who are naturally endowed for the
task aiad have the necessary training and

experience.

Focus in counseling is on the individual
realization and actualizing his best self
rather than on solving isolated problems....

Counseling must be under constant scientific

evaluation in terms of its effectiveness.
(McGowen and Schmidt, 1962, p.5)
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Societal expectations and demands upon the high

school students are constantly changing as a result of
the rapid social change. The more complex and demanding
the socioty becomes, the greater the need for adolescents
having assistance in obtaining satisfaction and adequate
ad justment to prevent frustration, anxioty, and confusion.
Educators, in recognizing theseo problems of development,
have incorporated into education programs of guidance and
counseling,

Counseling in the secondary schools attempts to
bridge the gap between home and by giving adolescents needed
direction and assistance in approaching and solving probleowms
adequately., Adolescents are confronted with a baffling
dichotomy of wanting desperately to break away from parental
control, yet feeling a strong need for parental guidance.
They want freedom to plan their own lives, while roalizing
that parental help could facilitate many of their mistakes.
Remmers and Radler (1957) noted from an extensive poll of
adolescents that only 104 felt their parents gave them too
much advice, whereas, 33% felt thoy needed more parental
guidanco than they were getting ( in Garrison, 1965).

This adjustment problem hecomes greater as tho
adolescent realizes the myriad developmental tasks he nmust

accomplish in order to be matriculated into adult society.

He must develop an appropriate depondence=-independenco



pattern to accomplish this. 4iso, he must develop iden=-
tification with his peers, intellectual skills, and a

set of values to guide his behavior. At the same time,
the adolescent must develop a realistic self=-concept,
evaluate it through interaction with others, and shape

his goals and aspirations accordingly. As the adolesceat
increases his realm of knowledge and exporience, he is
better able to think for himself, thereby, leading him

to question many of the social and ethical standards

of adults. FParalleling this skepticism, the adolescent
enters groups, some of which may havo conflicting attitudes
and behavior expectations. The leadership the adolescent
receives from adults at this time is of great importance.
The willingness to allow the adolescent freedom to explore
his capacities and limitations while guiding and support-
ing him through his mistakes will determino, to a large
extent, his success in overcoming his inner confusion and
conflict (Garrison, 196%).

The counselor at school has a unique advantage over
parents and teachers guiding adolescents throuzh this
period., 7The counselor can view the adolescent more ob-
jectively than the parents and teachers who are more emo-
tionally involved. The counselor's general knowledge of

behavior will enable him to have an understanding perspective

of the adolescent's noeds and problems. Also, the counselor
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does not have the responsibility of Jjudging or evaluating
the student as the parents and teachers who must see that

the adolescent meels certain social, bohavioral, and in=-

tellectual standards. Therefore, the counselor has the

opportunity to assist the student within a free and un=

restricted atmosphere (Wrenn, 1962).

Counseling can further aid the adolescent by easing
his transition from home into the larger society through

indirect attention and.encouragement from the counselor

who represents the large adult groups. If there is a

lack of adult guidance at home, the counselor can com-

pensate for this by helping the student define himself,

his role, his expectations, and his capacities for

adequate adjustment. This contributes to the student's

self=-understanding. The counselor does not attempt to

directly change the student, rather he attempts to facili-

tate the student's own efforts toward better self under-

standing (Downing, 1968).

The specialized functions the counselor performs
in working with adolescents have been defined by the

American Personnel and Guidance Associlation's Commission

on Guidance in American Schools. It suggests the following

funections for counselors:

To contribute to a growing maturity of
self-understanding upon tne part of the

student.

1.
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2.

6.

7.

To be sensitive to cultural changes
as these affect the student's present
and future and as they affect the
counselor himself.

To assist studonts in maling wise
educational and vocational choices-=
which will include attention to

full intellectual dovelopment and the
use of continuing educational oppor-
tunities....

To use planned group situations as
carefully as the interviow is utilized
in the development of improved student
solf-understanding and facing of psy-
chological realities.,

To assist the student to learn how
to make decisions and to try out the
decisions in reality sltuations even
though this involves the assumption
that the student must take risks and
learn from failure.

To counsel zirls realistically in the
light of the changingz function of women
in family life and the labor force.

To be able to recognize and to bo
respectful of a wide range of talents
beyond those ordinarily given academic
acceptance,

In recognizing the above functions, Virginia has

outlived the basic concepts which guide counseling ser-

!

vices in Virginia secondary schools:

1.

2.

Counseling should be providod for all
students, it is a service for the normal
as well as the exceptional boy and girl.

Counseling is concerned with the inter-
relationship of the various aspects of

the student's personal growth and develop-
ment and their influence upon the choicos
and decisions he makes. Ior example, the

A



3.

5-

7o

counselor should rocognize that a
student’s intellectual growth is
affected by his mental and physical

healt?.

Counseling recognizes and respects the
individuality and worth of each studont

as a memoer of a group, It treats the
personal concorns of each in an individual
manner, but it wust also be concerned with
the individual in relation to his environ-
ment and the society of which he is a

membor.,

Counseling is a developmental and con-
tinuous process. It is not an act which
takes place one time in a student's lifo;

it is neoded at every stago in the normal
growth and development of each boy and girl,
Such student needs continuing assistance
and &ssessing provious and present situa-
tions and in planning for the future,

Counseling should be available at the
time that each student noeds it. This
need may bo recognized by the student,

his counselor, teachers, paronts or others
who know him and work with him.

Counseling is assisting the student in
making decisions and choices; it is
not telling him what to do.

Counseling should help tho student become
realistic and increasingly self-directive
in4making decisions and choices.

Counseling should be performed by persons
who possess desirable personal charactor-
istics and who have acquired professional
Imowledge and skills in the area of coun=-
seling, and who maintain hipgh ethical
standards regarding confideontial informa-
tion (Guidance Handbook for Virginia
Schools, 1965, p.8).




Central to the counseling process is the interview
which is the face-to-face meeting between counselor and
counselee in which the counselor assists a student to

viow problems and needs realistically and to work ouf

plans of actions (licClary, 1968). This interview is

usually a one-to-one relatioaship with the counselor,
but at times, is conducted with small groups ol studonts
with similar problems. This is the counselor's most
indespensible tool (Tyler, 1950). 7Tho interview is
based on the individual's needs and purposes and, thero-

fore, varies in techniques, length, frequency and proce-

dures. Some of the predominate factors affecting the

counseling interview and influoncing its outcome have boon

stated by the Guldance Handbook of Virginja Schools (1965).

They are as follows:

The student's stated reasons for seoking

1.
assistance voluntarily.

The student's reaction to being scheduled

2%
or referred for an interview.

3. ‘'lhe problem as presonted by the student
and/or as it evolves during the course

of the interview.

4, The student's understanding and acceptance

of his problemn.

5, The degree to which the student accepts
rosponsibility for worling through his
problem and carrying out a plan of action.

The counselor's understanding and acceptance
of the student and his problem.
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7

8.

The counselor's perceptiveness, porsonal
ad justment, background of experience,
and sense of values.

The counselor's training and skill
in applying appropriate counsoling
tochniques as the interview pro-
coods (p.88).

It is essontial that a counsclor who wishes to

develop effective intorviewing techniques recognize

the value of the following techniques, which are recom-

monded for Virginia school counselors

danco

Gud

2ook for Virsinia Schonlg, 1965):

1.

4

Lstablishing rapoort and accepting
the student’is essential to a
successful counselinz interview.

This doos not necossarily imply ap-
proval of this benavior oi the
counsoeleoe, but provides an atmos=-
phere of freedom in which thoe student
may express eithor positive or nega-
tive feeling.

Listoning to what the studont has to
say without interprupting his story
is basic to a successful counseling

intervieow.

Observing boys and girls in formal

and informal situations, widor pressure
and relaxed, while talking or silont,
gives clues to emotional tensions, physi-
cal and mental stamina, and personal

integrity.
Clarifying areas of information which
appoar hazy to tho student and helping

him to understand his problem and to
assess his own values contribute to wiseo

planning.



5. Interpreting to the individual his
pattern of growth and behavior, strengths
and weaknesses, interests, health, and
personality development helps him ac-
quire a more realistic self=-concept.
6. Reassuring, questioning, and suggesting
are other technigues which the counselor
nay use as needed during the interviow. (p.89)

The counseling interview, being influenced by theseo
factors, must be adjustable in available approaches of
the counselor in order to meot various factors. Three
categories of approaches have cmerged in the counseling
field: the client-centered, the directive, and the eclectic.
These categories are interrelated with no definite points
of demarcation. &ach is at the disposal of the counselor
and the approach used is dependent predominately upon
the requirements of the particular interview. The amount
of emphasis a counselor gives one approach over another
is the essential factor in separating the three.

The first, cliont-centerod counseling, was given im-
petus by Carl Rogers in the 1940's. His work was tho result
of the recognition of the need for more effective counsol-
ing in the schools. This approach is centered around two
statemontss (1) the individual has the ability to under-
stand those problems and needs in his own life that cause

him unhappiness, and his ability to reorganize himself

and his enviromment to satisfy his needs and problems;



(2) this ability will come into operation when the
counselor can establish a warn and understanding rela-
tionship (kogoers, 1951). In doing so, tho counselor
has the functions of':

1. doveloping a relationship which will
encourage the counselee to talk freely.

2. creating an atmosphoro in which the
cowiselee will expreoss his foolings
in his attompt to arrive at his own
understanding.

3. listening without interrupting the
counseloee's spoaking and thinking
even though thore may e intervals
of silenco.

L, to refloct the cxpressed feolings of
the counsoloe through restatoement of
them.,

5. sumarizingz in spoecial cases the
counseleo's comments in an effort
to help him clarify and organize
his thinking.,

6. holping tho counselee devolop within
himself the ability to deal not only
with the immediate problems but with
thoso ho will face in tho future.
(Guidance Handbook of Virginia Schools,

1965, p.89)

The second approach, directive counseling, requires
the counselor to take the initiative in solving the problems
and needs of the individual. The counselor decides the
type of Information needed and explaining the information
to the student. The emphasis is on solving the counselor's
problem through the use of an abundance of information about

the student.
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Williamson (1950) outlined six stops of the

directive counseling /process:
(

1.

e

3.

Third is the eclectic approach.

Collectingz from a variety of sources
the data nceded for an adequate wunder-—
standing of the student.

Sunmmarizing and orzanizing the data so
that they reveal thie student's assets,
liabilities, adjustments, and malad-
Justments.,

Formulating conclusions rogarding the
nature and cause of the problens ex-
hibited by the student.

Predicting the future development of
the student's problem.

Taking steps with the student to bring
about adjustmenlt and readjustment for
the student.

lelping, the student with new problens
or with recurrences of tho original
problem, and detormining the effectivo-

ness oi the counseling provided him. (p.230)

sonted by allowing the counselor to use any approach

which he may think necessary in a particular interview.,

The interviewer may utilize either the client-centered

or the directive approach, or he may reject both and

develop his own approach which incorporates both.

(1968) summarizes the eclectic points of views:

1.

The methods used are justified by
the counselor because of their
appropriateness for both the client
and the counsolor. These methods
may change from client to client or
even with the same client.

It is boslt roprao=-

Downing



2. flexihility is characteristic, making
a shifting of emphasis in techniques
possible and in some cases desirable,

3. [reedom of choico and of oxpression is
open to both cowiselor and client. In-
hibiting influences and {eelings of zuilt
by the client are minimized or elimin-
ated.

o, Hodification of methods is made in an
offort to accomodato the client, and

philosophical framoworks are adjusted
to serve the purposes of the rolation-

ship.

5. Feolings of comfort are essential. [oth
people must feel good about what they are
doing, experienco mutual confidence and have
faith in the relationship.

6. Adaptions are made within the intellec=~
tual and emotional structure of tho
cliont as ho makes an ef{fort to capi-~
talize on his best rosources. iHe utilizes
the concepts of the best philosophies
available to him in bringing about dosired
changes in his beohavior. The counselor,

4 likowise, males adaptations and adjust-
' ments, (pp.147-143)

There has been much controversy as to the most
ef}eétive approach, The eclectic approach has tended,
within recent years, to be the most widely accepted.

An effective counselor must kinow and be able to use each
approach, shift from one to another, and adapt his coun-

soling approaches to the situation (lMortensen and Schmuller,

1959).

Within counseling, three general fields have evolved
in responses to the myriad neods of the student: educa=~

tional counseling, vocational counseling, and personal
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counseling. They are interdependent in that the needs
of the counselee rarely fall within one distinct area.
It is stherefore, necessary for the counselor to be
proficient in meeting the demands in each area.

The first field, educational counseling, is dis=~
tinguished from the other two by its emphasis on the
student and the curriculum of the high school. Zach
student must choose his curriculum carefully with a
consideration of his interosts, aptitudes, and capaci-
ties., iWducational counseling aims at holping the
counselee to accomplish the following:

1. Select the curriculum that best fits
his abilities, interests, and future
noeds.

2. Develop his work and study habits.

3. Gain somo experience in loarning
areas outsido the particular field
of his special intorests and talents.

L, Discover all that his school has to
offer and plan a program of studles

accordingly.

5. Loarn about the purpose and function
of the colloge of school he may wish
to attend later.

6. Appraiso his fitness for continued study
in a collogo or other school or in a
particular vocation,

7. Dovelop an attitude which will stimulate
him to continue his oducation in a
school selected for its worth to hinm
in relation to his talents and training
(Crow and Crow, 1960, p.259).
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Vocational counseling is the second field. 4
student’s choice of vocation is influenced by many
factors and, generally, is not a spontanecous decision.
The counselor in the high school can aid the student
in making a valid cholce and preparing for the occupa-
tion. It is a continuous process which attempts to do

the following:

l. Assist a pupil to acquire knowledge
of the functions, duties, rosponsi=-
pilities, and roquiroements of occupa=
tions that lie within the range of his
choice.

2. Assist a pupil to discover his own
abilitios and skills and to £it them
into general xecquirements of the occu-
pation under consideration.

Assist the pupil to evaluato his own

capacities and intorests with regard

to their greatest worth to him and to
societly.

2
L]

4, THelping the individual develop an
attitude toward work that will dignify
whatover typo of occupation he may wish
to entor,

5. Assist tho pupil to socure the necessary
information about the facilities offered
by various educational institutions en=-
gaging in vocational training.

6. Provide information for the learner about
admission requirements, length of train-
ing, and the cost of attending any insti-
tution of highor learning to which he may
vish to go....in order to continue his vo-
cational proparation,

(Crow and. Crow, 1960, p. 265)



Porsonal counseling isltho third fiold. A student
with relatively mild emotional problems might be handled
readily by tho counselor. However, in cases of serious
emotional problems, the counselor could work with or rerfer
the student to a physician, psychologist, or another
specialist. Specifically, the purposes of personal coun=
seling in high schools include the followings

1. 7To assist the pupil to realize that it
is natural to experience periods of
turmoil.

2, To give the individual the assistance
that will enable him to overcome the
avkward years in physical development.

3, To assist tho learner to enter into
mental activity with renewed intorest
and vigor he galns in maturity.

4, To assist the pupil to become a good
citizen in his civic and social rela-

tions.

5. To assistthe pupil to move gradually
from dependence on others to indopendence
of judgement and action.

6. To assist the pupil to benefit by the
practice of emotional control.

7. To oncourage the pupil to woric to
the limits of his capacity with full
Imowledpe that he may not be as capable
as other pupils.
(Crow and Crow, 1960, p.266)
There is a considerable body of evidence indicating
that high school students seek counseling help primarily

for educational and vocational counseling, and only
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reluctantly do they soeclk help far personal counsoling

(Dunlop, 1965; Grant, 1954%; Jenszon, 1955; Tan, 1967;

Warman, 1960). One rocent study by Gladstein (1969)

refuted these studies. Graff and Peters (1969) reported

results that indicate the high school counselor is a
major source of educational and occupational information.
Gibson (1965) noted that studenis profered to be coun-
seled by peers bocause they could receive trust ang

undorstanding from peors. Grard (1968) and Gilbert (1965)

found that one reason for studonts hesitating to seek
holp for personal problems from a counselor is that the

counselor is too often seen as a disciplinarian and

a part of the administration.

It is apparent from these reported studies that

students consistently turn to tholr peers or others,

rather than thelr school counselors for help with personal

problems. Tho counsolor is approachod primarily for

educational and vocational reasons. 'Inls presents a

difficult proovlem for counselors in that wmany educational
and vocational problems nave roots within the matrix of

personal problems. The fields overlap to a groat extont;

therefore, tho counsolor must be able to communicate to

the studont in all three fields: educational, vocational,

and personal counseling. If not, tho counseling of the

student is not thoroughly complete or effective (licClary,
1968 ).
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The guidance and counseling prozrams in Virginia
have expanded greatly with the past decade. Both the
quantity and quality oi the guldance services has im-=
proved in the public schools of Virginia. In 1968, the
counselor-pupil ratio equaled the equivalent of one full-
time counselor for overy 34l students. This is a tromen-
dous improvement over the 1957 ratio of one counselor for
every 825 students.

Incroasing along with tho aunbor of counselors, tho
preparation of counselors has becoms more domanding and
specialized. Tho Virginia State Board of &ducation, in
recognizing the necessity of competent counselors, speci-
fied the mininmum requirements for school counselors in 1961.
In order to meot the minimum requirecments, a school
counselor musts

l. hold a Collegiato Professional Certificate.

2. have completod one or more years of
successful teaching expericenco.

3. have completed a minimum of fifteen
semoster hours, preforanly at the graduate
level, in at leoast four of the following
arocas, one of which must e in Counsoling:
and onoe in Tests and lMeasurcnentss

Principles and Practices of Guidance
Counseling

Tests: and ieasuroments.

Occupational and lducational Information

Undorstanding the Individual
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44, possess personal qualities which merit
the confidonce of students, parents,
teachors, and school administrators.,
(Guidance IHandbook for Virginia Schools,

1965, p.91) o

In 1958, the General Assembly of Virginia appropri-
ated $268,000 for guidance prozrams, which was the Iirst
state-aid appropriation for this purpose. Through in-
creased emphasis on the needs of the individual student,
the Goneral Assembly had, by 1968, greatly increased thoir
fhnancial assistance by appropriatinz $2,280,000 for
guldance programs in the schools. Those appropriations
have been only a portion of the ontire ifinancial planning,

The local school divisions have carried the major portion

of the guidance program's financial noods (Publie Education
in Virginia, Vol. 2, {4, Winter, 1967, p.1ll).

Claronce L. Kent, Supervisor of Guidance and Tosting
in Virginia, recently remarked in a spoech delivered to
the Vocational Guidance Institute in June of 1969, that
Virginia has made many improvemonts in the pguidance and
counseling programs. Ho stated:

Wo like to see signs of improvement
as follows:

1. The holding power of schools increasing
and conversly ‘the porcontage of drop-
outs decreasing.,

2. lore pupils are making wiser decisions
of their programs.



3.

b,

S

Porsonnel people tell us that pupils
are vetter prepared for entry into Jobs
although some are concerned about

work attitudes.

College Admission Officers tell us
that pupils aro goetting better help

in choosing theilr college and applying
themselves at college.

¥While too many oi our boys and girls aro

‘ending up in mental or penal institutions,

woe feel that guidanco has prevented a
large number of pupils from this fate.
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CHAPTZR TWO

Bvaluation of counseling programs requires the
use of instruments of psychological measurement.
Psychological measurement is the evaluation of human
behavior.that results in knowlodge which allows one
to make a judgement on the status of another individual

and of groups. Therefore, psycholozical measurement is

a method by which human behavior may e quantified

(Horrocks, 1965).
Attitudes and opinions may be: measured quantitatively

by the appropriate instrument. An attitude is deiined

as a "tendency to react favorably or unfavorably toward
a designated class of stimuli (4nastasi, 1961, p.54).”

An opinion is an "expression of an evaluative Jjudgement

or point of view regarding a specific topic or subject

(Tiffin and McCormick, 1965, p.320)." Thus, an attitude

is more generalized than an opinion; however, the opinion
is usually greatly influonced by the more general atti-

tude. Both. attitudes and opinions are formed through

experience and are, therefore, learned behaviors,
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Neither attitudes nor opinions can be directly
observed; rather they must be inferred from the individual's
overt behavior. Thus, instruments which measure atti-
tudes and opinions operate on the assumption that an
individual's feelings pertaining to a particular area
will determine his responses to the items that he makes
on the measuring instruments (Freeman, 1965).

Evaluation of attitudes and opinions pertaining to
the effectiveness of counselinp is an area which has
been inadequately covered. 'The existing research evi-
dence on eflfective counseling is almost totally absent
(Whitely, 1967). 1ill (1960), in reviewing a report
by Burg and Wolf (1958), noted that almost no research
has been done in this area. Patterson (1967) reviewsd
what little research ,has been done, particularly in the
area of personal counseling and reported that the re=
search evidence was sporadic and unrelated. Downing (1968)
quotes Rothney and Farwell with the statement, "Guidance
services, like many others in education, sre still cifered
largely on the basis of hope and faith (p.357)." Downing
further states that, although the quality and quantity
of the evaluation research has improved, there still exists
a paucity of research on this area.

An aspect of counseling evaluation that has been

generally overlooked in the evaluation research available
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is the necessity of appraisals from the point of view of
the counselees themselvos (ilc¢Clary, 1968). Too of'ten
the counselors evaluate thelr programs which lsads te

a one-sided and possiply a biased opinion of the coun-

seling servicas.

Surely in a service which places
emphasis upon the lmportance of the
individual,the pupil himselt should
be encourayed to air his attitudes,
foelings, and idsas, When the
appraisal by pupils is sought, the
yuldance program aciiloves greatoer
status in their minds. Some are
alerted to opportunitios lor por-
sonal assistance not known to them
previously. (¥cClary, 1968, p.79)

The two most widely used national guides for
evaluating guidance services do not include a provi-
sion for the opinions of counseless. Thesoe guldes

are the G-Guidance Services Evaluvative Criteria,

1960 idition, published by the National Study of Secondary

School mvaluation and Criteria for svaluating Guidanco

Programs in Socondary Schools, published by H.E.W., 1961.

It has been thoughtthat one reason why counselors seldom

seek student attitudes regarding their work is the thourht
that encouragement of student criticism of their work
would lessen respect by students. However, this does not

appoar to happen (lcClary, 1968).



McClary states that a systematic evaluation by
students is an essential phase of ovaluation of tho
schools' counseling programs. He reported the results
of a study by Hill and Kitzschke (1968) in which they
concluded that the use of questionnaires is a succoss=—
ful means of obiaining reactions of students concern-
ing the school's guidance program and should be regarded
as a part of an ongoing emphasis on student attitudes.

The questionnaire-inventory developed for this
study has been designed with the following guidelines
as suggested by McClary (1968):

1. The quaestionnaire should ke
based on a careful inventory
of services which exist in a

local school...

2, Items must bo worded to com=
municate a specific meaning.

3. The use of the questionnaire
should be carefully explained
to pupils.,

4. Pupils should not be required
to sign Questionnairo...

5. A tentative questionnairo for a
local school should be used on a
pilot basis with a small group
of pupils. (p.81)

The Guidance Handbook of Virrinia Schools outlines

the steps which should be taken in conducting an evalua-

tion of counseling programs. They are as followsi
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1. ZXEstablish objective critoria
or standards for measuring the
adequacy, eifectiveness, and valus
of the toal progzran.

2. Decide upon types of studies, research
projects, or othor activios needed
to obtain data for the evaluation.

3. Docide upon specific devices for
techniquos for collecting the
above data...

4. Collect, assemble, and analyze data...
5. Make this information available to the
appropriate porsons for determing
strengths and weaknesses of the pro-
gram..., for improving and extending

existing guidance services, and
for revising curriculum and improving
instructional practices.

Establishment of Objective Critoria:

(Criteria for effective counseling are useful only
insofar as they are defined in terms of the objectives,
or goals, of the program. There still exists some
controversy as to what these objectives are. Such a situa-
tion is the result of the many perspectives within the
total guidance program. [For example, in one school, the
ma jor problems of the counseling service may be drop-
outs, whereas, in another school, it might be college
placement. Such divergences inevitably cause contra=
dictory perspectives in setting up counseling objectives.
Divergonces are also caused vy the lack of significant
evaluation studies which define thoso aspects of counseling

which are best for a particular situation., However, basic

50



objectives can be stated when it is understood that they
might vary slightly from one school to another. Huuphreys,
Traxler, and North (1965) have listed these objoctives.

as to help the student in the following ways:

1. To understand himself, know
his points of strength and
WeAKNess.,

2. To strive for improvement and
growth to the fullest possible

extont.

3. ‘To work toward self-dovelopmont
and self-realization, basod on his
understandings, nis exporiences,
his kanowledgs of his capacities,
interests, valucs, wmotivations.

4, To learn efficiently (a) to adapt
himself satisfactorily to varied
changing situations within its
environment; (b) to be willing
to make changes in bhehavior and
attitude and therby gain groater
porsonal satisfactions in as many
aspects of his life as possible.

5, To develop the ability to incroas-
ingly make cdecisions wisely and to
solve problems independently; to
become self-directive and self=-
reliant.

6. To accopt his responsibilities
to society and to be cooperative.

7. To appraise his potential contri-
butions to society.

8. To loarn to live a satisfactory life

in all respects=--physical, mental,
emotional, social, othical. (pp.l0-1l)
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After stating the objectives, the criteria of effec-—

tive counseling programs may be established. Clear

statements of criteria may be made even though the specific
objectives may vary slightly from school to school. [or
example, the objective of a counseling program is to
help the student make his own decisions. The criteria
would be the teaching of effective problem solving ability.
From a review of the literature dealing with criteria
of effective counseling, four predominant e¢riteria have
emerged: (1) empathetic understanding of tho counselece
on the part of tho counsolor; (2) respect from tho
counselor for himself and the counseleo; (3) favorable
:situational variables; (&) the counselor's ability to

communicate and iteach problem-solving ability to the

counseloo., In goneral, it is hypothosized that in coun=-
seling situations in wnich these four criteria function
at a high level, effective counseling is produced as
opposed to counseling situations in which they function
at a low level, producing comparatively ineffective
counseling. Situations in which these criteria operate

at moderate levels, the effectiveness of the counseling

produced varies and cannot be delineated as either highly

effective or inoffective.

The first criterion 1s empathetic understanding

from the counselor. The counselor is said to possess
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empathetic understanding when he "strives to respond
with great frequency to the other person's deeper
feelings...(Carkhuff and Beronson, 1968, p.26)."
To be sensitive to the feelings of the counselee gives
the counselor a unique opportunity for helping the
counselee In-that studies of adolescence have clearly
pointed out that they want badly to be accepted and
understood by adults (Wrenn, 1962). Lmpathy involves
an understanding of the meaning the counselee is trying
to convey. It is an impossible task, however, for
any one porson to complectely understand anothor, and
coertainly, the counselor never feels that he can do so.
Howover, it is the attitudq in the attempt to understand
that really matters. It is necessary for the counselor,
as he listens and responds to the counselee during coun=-
seling, to put himself in the counselee's place and
attempt to see tho provlem as the counselee sees it.
(Tyler, 1961). This process is by definition empathetic
understanding. "It is not possible to learn to say the
rizht thing at the ripght timo without learning to listen
and watch and understand (Tylor, 1961, p.29)."

Pepinsky (1954) noted that "the more empathotic
the counselor, the more capable he is of having an appre-
clative undorstanding of the counselee (p.35)." Barnington

(1961) found that if the counselor decreases the amount

L
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of verbosity from one interview to the next, the
counselee perceived the counselor as possessing more
empathotic understanding. Caracona and Vicory (1969)
supported Barnington with the results of their study
which found that when the counselor responds too fre-
quently, it detracts from the perceived empathetic
understanding. Caracena and Vicory conclude that the
empathy is best communicated to the counselee by the
counselor who listens more than he talks, In the
same study, the experimenters stated that empathy is
related to counselor intorest, commitment, and in-
volvement with the cowniselee and is dependent upon what
the counselor sayé\and how clearly he says it. 1In another
report by Rogers (1957) it was statod that the effective-
ness of counselor's empathetic understanding of the coun=
selee depends upon the counselee's porception of being
understood. Berenson and Carikhuff (1967), describing
empathetic understanding as the ability of the counsolor
to sense feelings and to communicato that understanding
to the counselee, found that willingness to communicate
this feeling was necessary for constructive counseling.
Several writers (Appell, 1963; Arbuckle, 1966; Weitz, 1957)
have suggested that a counselor's ability for empathetic

understanding is facilitated when the counselor doas not

54



feel threatened by the foelings communicated by the
counselee. Kell and lMueller (1966) wrote, "Counselor
adequacy, then, is a function of the ability to recogn-
ize and respond girectly to feelings, no matter what
the feelings are (p.41)."
Passon and Olsen (1959) noted that the ability
to sense feelings and willingness to communicato
feelings were compononts of empathy. A study by Anderson
(1968) has related the willingness of the counselor to
communicate empathetic understanding and self-exploration.
Leah Price (1969) stated that counselees have
certain expaectations of the counselors® acceptable beo-
haviors. Among his various expectations, the counseolor
is expected to understand the counselee and his problems.
Not offering what the counseleoe expects necessarily leads
to damaged rapport and negative feelings on the part of
the counselee. Price found this was related to impression
ratings which were unfavorable. This finding is supported
by Isard and Shorwood (1964) and Pohlman and Robinson = (1960).
&ffective counseling has been studied in torms of
the climate created by the counselor. Various studioes
have indicated that a favorabls climate is related to
the amount of empathetic understanding communicated by the
counselor (Donnan, Harlan, Thompson, 1969; Lewis, Lovell,

and Jessee, 1965; Traux and Carkhuff, 1965; Bergin, 1967).
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Bvidence indicates that the counselor deteriines the
level of empathy communicated tc the counseles. Also,
research indicates that a cowselor can bo categorized
as to high or low functioning in empathetic under=
standing with differcntiated eflfects on the counsolee.
The higher the functioning, the rmore favorably the
counseleo judges his cownseling (Beronson and Carkhuff,
19673 Trawx and Carkhuff, 1965). This is further sup-
ported by data from Rogers (1957) which gives evidence
that strong feelings of empathy are related to couanselee
changes. Pohlman and Robinsen (1960) found that there
is a significant relationship bstween counsolee satis-
faction and the perception of ciapathy.

The emphasis of the above studies have been on
the counselors' ability to communicate his understanding
to the counselee. This provides the counselee with a

basis for improvement.

With tho communicative skill,
the(couwnselor's) solf=undor=-
standing will translate directly

to his ability to 'twie-in' on

the (counselee's) wave longth and
thus overcomo alicnation and isola-
tion characterizing the person in
nood of help. (Berenson and Carkhuff,
1967, p. 27)

In this way, the counseloe is able to take action on his

provblems to overcome them. Berenson and Carkhuff add:

-
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The (counselor's) ability to communicate

a high level oif empathetic understand-
inz appears to involve the (counselor's)
ability to allow himself to expeorience

or merge in the exporionce of the coun-
selee, roflect upon his exporiences while
susponding his own judpement, tolorating
his own anxiety, and comnunlcating this
undorstanding to the counselee. (p.27)

With the above studies forming the basis, the
questionnaire=-inventory items developed to test the
criterion of empathetic understanding are as follows:

#2. During the conversations with
my counselor 1 did most of the

talking.

#5., I always was able to make my own
decisions during and aftor coun-

seling.

#7. Thno counsclor was interested in
what I wanted to do.

#9, I folt freo to express to the
counselor how I really felt about

myself and my probloins.

#10. I did not fvel cautious about
accepting suzgestions and
advice the counsolor gave me,.

F1l. The counselor was intorosted in
me as a person.

#14. The counselor loft the ultimatoe
docision as to a course of action

up to me.

i#l5. The counselor was concorned about
my interests, abllities and hobbies.

f#2l. I felt at ocase and rolaxod during
tho counseling interviews,

#28. I considered my counselor a friend.
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#29, The counselor refrained from
dictating plans of action to mo.

#34¢ The counselor was interosted in
how I felt about our discussion.

#37. I trusted my counselor.

#39, Tho counsclor's personal standards
of behavior woere not imposod into
the interviews.

#, The counselor tried to understand
my probloms or plans of action

as I saw them.

5. The counselor always secmod willing to
nelp mnme.

Tho above items were developod to test not only the
most overt results of empathetic understanding (#7, for
oxamplo ), but the more covert expressions as well (21,

#37 for examplo). The lattor doal with the effectivenoss
of tho cammunication of empathotic wderstanding on the
part of the counselor.

The sacond criterion is the rospoct which tho
counselor has for himself and the counselee. Tho counselor
cannot bo expected to have tho capacity to respeuct the
feolings and experiences of anothor if he does not respect
himself and his porsonal foelings. Berenson and Carichulf
(1967) stated, "If tho porson dosns indeed have respect for
his own foeling; and oxperience and those of othors, he will
communicate this rospoct over a continuing poriod of inter—
action (p.28)." Tho communication of respect, Borenson and

Carkhuff add, tends to shatter tho isolation of tho individual
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and ostablish a basis for improvemont. There are strong
indications that communication by the counselor of warmth

and understanding is significantly rolated to cormunicating
rospoct (Pierce,1966; Berenson and Carkhuff, 1967). Raush
and Bordin (1957) conclude that thore aro throe components

involved in the communication of respact: (1) a high level

of commitmont on the part of tho counselors (2) the counsglor's
offort to understand the counseleoe; (3) the counsolor's
spontanoity. Théy vresont ovidence to indicate that it

is the counseior's effort to understand which comuunicates

respect and is tho major link butwcen the counselor and

the counseleo.
The work of Norvas and Langzfield (1962) indicates that

those counselors whose communication of rospoct along with
understanding have the giroeatest succoss in counseling.

Spotts (in Rogers, 1962) has prescnted ovidence to indi-

cate that respect, to a great oxtent, alleviates tho initial

feolings of anxiety and adverse attitudes during the coun-

soling intervilew.

Several writers (Apple, 1963; Arbuckle, 1966; Woitz, 1967;
Passons and Olson, 1969) have suggestod that those counsvlors
who have respoct for their personal feelings and view them
positively would be less threatenod by tho foelings and
attitudes expressed by tho counseleo and would be, thoreo-

fore, more freo to understand and respond to them. [g]1
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and [Mwoller (1966) concluded that counselor eiffectivensss
is directly related to the counselor's ability to respond
freoely to the counselec's foelings.

Pohlman and Robinson (1960) conducted a study in
which counseloes rated their counselors in torms of

saveral different variables. They found that the most

dissatisfied counseleos indicatce a lack of rospect

shown by the counseclor towards them.

Andorson (1969) indicatod that incroased counseleco
self-exploration and solf=-understanding was highly re=
latod by oxpert judgos to the amount of respect tho

counselor comnunicated to tho counseloe. The communication

of respect, as with empathotic understanding, is greatly .
dopondmﬁt upon the climato of the counseling situation which
is determined by the counsolor (Trawr and Carkhuff, 1967;
Lewis, Lovell, and Jesss, 1965; Donnan, larlan, Thompson,
1969), Counsolors can bo divided into high and low func-
tioning catogories accoirding to tho respect thoy comaunicate

with difforontiating offects on tho counseloo (Traux and

Carkhuff, 1965; Borenson and Carkhuff, 1967).
Donnan, Harlan and Thompson (1969) establishod that iho

communication of respect is corrslatod highly with an out-
going, warm=heoarted, easy=-going porsonality of the counselor,

Low communication was related to the approhensive, worrying,

deprossive, and troubled counsclor.
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Tho following items werc incorporatod into the

questionnaire=inventory to test for the commwilcation of
respect by tho counselor. Theso itoms deal primarily with

the counsolor's ability to communicats his i

fwoling of
respact in such a manner as to alleviate andlety on tho
part of both the counseolor and counseleo.

. I folt free o

ask the counselor
quostlons that

would clariiy any
confusion.

#6. T £0lt froeo o tell the cowselor
about mysolf.

#5. VWhen with the counseolor I could
tallk avout anything I wished.

#17. During counsoling, L uas sllowed
to talk about whatoever I wantod.

#13. The counsclor aticmpted o learn why
1 felt tho way I did.

i#20. During our coaversation,the counselor
was Irani with mo.

#23. I Telt the couwnsclor knew a lot about
peopie and tholr problens.

#2l+ Tho counselor had a warm, outgoing personality.

#25+ ine counsolor was calm and relaxed dwing
tho interviowus,

#26. I folt tho cowasulor would keep confi-
dential all the proceodings of the
interviow.

#31. The intorviows with my counselor wore
casual and informal.

#33.

My opinions about my plans or problems
wore considered By tho counsolor.
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#36. I rospected my counselor.

3. I folt my counsolor was up=to=date
and in tune with the timaes.

The third criterion is the necessity for favorable

situational variablos. In Virginia, the buwllotin Standards

for the Accrediting of Secondzry Schools statos:

All porsons assigned time for guldance
activities shall be provided a private
spece for work during tho timoe assignod.
Specifically designed counsoling offices
increase tho effeoctivoness of the indi-
vidual counseling sorvice. (p.19)

Crow and Crow (1960) e¢mphasizo that tho counseling offices

should bo friendly offices. If tho goneral atmosphero

of the offico is quiot, relaxing, and cheorful, the students

tond to come more willingly. Thoy have a fooling of con-

fidence in the sincerity and cooporativeness of the

counsclor under such conditions (Crow and Crow, 1960, p.75).
Privacy is of utmost importance to conditions of effuctive
counseling (iHumphroys, Troxler and iorth, 1965). Downing
(1968) states, "An intimate porsonal discussion of problems
and concorns demands protection against interruptions, curi=-
ous interlopers, and nerve=shattoring confusion (p.305)."

Counsoling that is characterizod by lack of privacy may bo

haruful to the cowselee (Crow and Crow,1950).

Humerous studies have roported tho disastrous effects

of a school raquiring the counsolor to occupy his valuable

time with clerical duties (Brayifiold, 1958, Tennoyson, 1958).
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Stoward (1965) compiled a few vorbatim statcments made

by secondary school couaselors:

"I nover had such a frustrating job
in a1l my 1life. I havo no time to
do real counsoling."”

"I am primarily a clerical workor."
"Yostorday L was too busy with pro-
gramming to bo able to talke time to
talk for a poriod with a Jjunlor who
was in roal trouble."”

"My load is too hoavy to do prolonged
counseling."

This lack of time can bu grealiy alleviated by a clerical
worker assigned to the counselor (Wrenn, 1962; Steward, 1965).

The Guidanco Handtook for Virsinia Schools states, "ddoguate

clerical personnel should be provided to porform tho clerical
duties related to guidanco services." This f{rees the
counselor in order that he may have moro timo for gctual

counseling. The process of counseling students with problems

and noods is timo consuming., Huaphreys, Traxler, and
North (1965) have suggosted soveral roasons that counseling
requires considerablo timos
(1) Tho individual may have oloments
in his porsonality that are not
oasily understood by either himsolf
or tho counsclor.
(2) Tho studont mey be confronted with '
problems and situations that he way :
not understand. (p.250)

The counselor must bo awaro of those reasons and should

bo skoptical of any judgement that is hastily made. An
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adequate docision is not made by putting facts togother
énd Jumping to conclusions. Tho counselor noeds time
to become acquainted with tho counselee and the parti-
cular situvation. At the samo time, the counsclee nheeds
time to understand himself better (Humphreys, Traxler,
and North, 1965).

The quesiionnaire=inventory items developed under the
criterion of favorable situational variables have been
desipgned with an emphasis on tho amount of time tho
counsolor has to counsel the counscleoose. Some of the
items doal with the attitude and appearance of tho coun=-
solor in being able to relieove anxioiy and tension in tho
counseleo, The items under this critorion are as Lollowss

#22. The counselor had a happy,
pleasing appoaranco.

#27. It soamod that tho counselor
was never too busy to spond time
with mo.

#30. Thoro was plenty of timo during the
interview to discuss my plans or
problens fully.

#35. Tho counsolor was ablo to seo mo
whonoveor I wanted to talk with him.

#36. Tho counsclor had no classroom teaching
assipnments along with the counseling
responsibilities.

#40. I was assigned tho same counsolor every
yoar of high school.

42, Tho counsolor had a private offico.



i#t3. The counselor had a sacretary who
porformod theo clerical duties.

#49, ¥y counseclor had some teaching
oxporicnce,.

The fourth criterion is tho ability of the counselor
to communicate and teach problem~-solving ability to the
éounsoloo. The torm "problem-solving"” as commonly
used in discussing counseling rofors to an intricate
complex of huwman bshavior. The term has no genorally
accepted meaning oither in definition or in modes of
solution (Guilford, 1954). lany of the problems the
student encounters can be solved by the studont with the
problom=solving behaviors already in the behavioral
roportoire. At times, however, the student tries one
problem=solving tactic after another with little or no
results. Repoatod failure to overcomo problems evokes
anxioty and tension within the individual which can lead
to greater frustrations in action. At this point, the
student may seok counséling help. He does this when ho
roalizes that the solution of his problems can be facili-
tated by collaboration with anothor (Weitz, 1964), Thorefore,
counsoling, may timos, states with a problem. Tho solution
of the problem should lead to a more autonomous life for
the student.

The central purpose ol counseling is not solving the

immediate problems; rathor, it is to give the counseoloe



problem=solving skills and attitudes which pormit hin
to faco new problems as they ariso (Wrenn, 1962; Crow
and Crow, 1960; Weltz, 1964; Humphreys, Traxlor, and

North, 1965). In counseling, one not only atteumpts

to solve the immodiate problem, but uses the solution

and mothod by which tho solutlon was reached as a modol
for subsequent provlem=solving ability (Weitz, 1964 ).

Weitz (1964 ) has analyzed the problem=solving

process into five eloments. The first is problem identi-~

fication, In ordor to roceive an accurato doscription of
the problem, it is necessary to know the counsolao's

interests, goals, and the nature of his problem. The

second elemont, structural planning, invokos maling an
" estimate of tho differeant solutions which might be reached

by the counseleo, The counsolor suggests genoral courses

of action and the counsoleo applies these to his situa-
tion, The solection of possible courses of action to

a problem doos not solve it, Tho third step, structural

activation, is the soloction and application of tho appiro-

priate course of action., The fourth step is genoralization.

In ordoer that the counseling experienco have meaning bayond

immediate problems, tho counsclor should attempt to answor

all questions.tho counselece asks. Tho mothod by which the

immediate problem was solved must be generalized to other

similar problems. In order for the counselor to ascertain
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his success at this process, he must go through the [ifth
step of ovaluation. The practice of counseling must be

a learning process for the counselor as well as the coun-
selae,

Humphreys, Traxler, and ilorth (1965) emphasizes tho
purpose of counseling should be to holp the student over-
come his probloms. The main emphasis in counseling should
be "positive, not negative-dovelopmental and proventive
rathor than limited to remedial activitvios (Humphreys,
Traxler, and North, 1965, p.249)."

The counselor's task is to help the student select
courses in tho high school curriculum, explain the valuo

of a course to interestod students, and encourage able

students to enter advanced classos (Downing, 1968; Hutson,

1958; Crow and Crow, 1960; Wronn, 1952). This assists

the student in making wise oducational choicaes (Humphreys,
Traxler, and North, 1965).
Incorporated into the philosophy of counseling as

stated by the Guidance Handboolc of Virsimia is tho principlo

that counseling"omphasizos helping students in making thoir
own choices rather than havingz docisions dictated to them (p.l)"
This handbook further states thalt counseling should "assist
the student to learn to make docisions in reality situations

even though this involves tho assumption that the student

nust tako risks and learn from failure (p.86)."
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The primary objective of counseling, according to
Dressel (1951), is problem-solving. lo states that this
objoctive can bo stated as tho leoarning of a method
by which the counseloe is able to recognize, dofino,
and solve conflicts which confront him in his daily
life. Thorne (1953) holds the view that counseling

helps the student docide upon appropriato courses of

action and put these into action.
The quostionnaire-inventory items to test for the

ability of the counselor to communicato and teach problewm=

solving ability ares:

#Ll. I described my problcms to my counsclor.

#3. I sought counsoling to get information
that would help me solve my problom.

#13. Tho counselor holped me work out a
plan of action to solve my provlcms.

#16. The counsolor cxplained fully the
rosults and meaning of my standardized
tosts (PSAT, College Boards, etc.).

#194 I was encouraged by tho counsaelor to
think for mysolf.

#32. After talking with the counselor, I
did a lot of thinking about my plans

or proolcms.

#+l. Tho counsolor holped mo undorstand moro
about the course offerings of high school
and the signiiicanco of the choices botweon

the various courses.

#46, Tho interviews holped alleviato coniusion
about my plans or problens,
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#+7+ The interviow mado me bettor able
to solve future problems.

#50, Bducational and occupational informa=
tion wero kopt up-vo-dato and located
in a convenioent placc.

#51. Interest in hizhor education was en-
couraged dwring the intorviows.

In defining tho above four criteria, the use of criteria
which wore diractly reolatod to the problems of tho counscloe

woroe avoidod. Thore were two rvasons for this. IMrst,

problems preoesented in the counseling intorview diffoer, at

timos, from those which the counseloe had thought., Problems

o e

ovolving as a function of cownseoling would be difficult to

access, Seocond, the more spocifically tho criteria were

relatod to the counselee's problems, the moro numerous the

criteria would bo. There criteria would not necessarily
bo applicablo to all couwnseleos. (Volsky, 1965). fThorofore,
tho criteria have beon doflfined in terms of broad relation=-

ship variables. This allows for the individual differencos

in problems, but still furnishes firm groundworlk for eoffoctive

counseling.
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CHARTER THRELS

The questionnaire-invontory items wers compiled
on a singlo scalo in random order. The forced choice typo
of rating was usods tho studeat answerod either "yeos" or

"no" to each item. The forced=choice was used in that

it is more dirfficult for tho rator to "fake" his answors.
Horrocks (1965) roported rescarch which indicatud tho
forced-choico rating vias a good indicator of actual effec~
tiveness with the halo offects ruled out.

Following the itoms, the student was asiknd to rate
his counseling program in ono of threo categories according
to his attitude concerning his counseling exporiences:

According to your own exporience in
your nigh school, do you feel that
your counsoling experiences were
(chock ong )

» Inalffoctivo; not helpfui at all; gonerally
a waste of time.

+ Hoderatoly eifective and helpiul; gave a
1little help.

« Very offectivo and holpful; a beneiicial
part of my ocducation.

Following this are items concerning the location of
the school, the numbor of students, the number of counsolors,

the method the studunt used to see his counselor, and the
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number of interviowe . por year with tho counsolor. At
the end of this swecticn, tho subjoct is asked to make
any comments ho may have.

Schematically, tho experimontal dosign of thils

questionnaire-inventory can be seon as follows:

'nl -———‘-"_'r’! L
\\‘\%,—:‘;’2./ & af

-— . .
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The questionnairé~inventory was refined by the
administration of a pilot study with a small sample of the
population. Tho purpose of ths pilot study was to olimin=-
ato from the quustionnaire-inventory any ambiguitios,
loading questions, unfaalliar or esoteric terms, and
confusing or complex wording. f%he subjects used were ten
Longwood College frushwsn who had attended a public secondary
school in Virginia.

Administration of Instrument.to Subjoctss

The subjocts uscd in this study were 459 Longwood

College freshmon fomales. Only those froshmen who attonded

a publil'c secondary schocl in Virginia participated in this
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study. The instrument ias adninistored to the entact-
Eroup in Soptembor of 19469,
Distribution of the Populations

The goographical distributior of tho population is

illustrated in Figure 2 in the Appondix. The reproscn=-
tation is groator in wban areas in eastorn and contral

Virginig as opposed to the rural areas throughout the

State .

Instructions Given to tho Subjoctss

The subjocts wre read the following instructionss:

This questionnaire is part of a study
being dono on high school guidance coun=-
seling across the state of Virginia.
You have beoen asgked to help. Ploase
road the instructions silently as I read thom
aloud:
This idnventory consists of numbered

statemonts which mizht bo made by

high school students prior to- or-.

during counseling. itead cach stato=-

mont and decide whother you would

mako such a statoient about your

higzh school counseling oxporioncas.

If you agroe with the statomont,

rlace "ywos" in tho black space to

tho loft. If you disasrce (that is,

if you could not say that about

your counseling experionces), placo

"no" in the black space. Ploaso

mark as many as possibleo with a

"yos" or "no" answor.
Ploase try to answer all tho questions frankly
and honestly, All the answers will be kept
anonymously and no school system will be
roported individually.
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(NeBes In order to alleviate any possible attitude changes
toward the questionnaire-inventory on the part of the student
in having these instructions read by a student, they were read
by a member of the administration.).

Method of Tabulation of Results:

All of the items on the questionnaire-inventory were
designed to call for a "yes" response to indicate effective
counseling., Therefore, a response of '"no" indicates a short-
coming or inadequacy of a counsoling program. (N.B. Item
nwiaber twelve, not adhering to the above reguirement, was
omitted from the tabulation of results due to its inconsis-
tency with the other items.)

In tabulating the results, the items to which the sub=
Ject responded "no" were compiled for each item after the
total number of subjects had been separated according to tneir
attitude variable oi either ineffective, moderately efioctive,
or very effective counsoling. The purpose of this was to
ascertain whether or not there was a quantitative differorce
in the total number of responses of "no" for each discrete
attitude variable.

Reliability of Instrument:

A representative sample of ten subjects was used in the
reliability study. The split-half mothod was used to measure
the association of the odd items to thes even items. Tho

Spearman rank correlation coefficient was used in that the

‘
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data requires a non-parametric measure of correlation. The

degree of association of the two halves was found to be rs =
.50 which approaches the .05 level of significance of .56k,
Validity of Instrument:

The validity study consisted of the entire sample of
459 subjects. Validity was deteritined by measwring the rol=-
ationship between the subjects' attitude variable of eitner
ineffective, moderately effective, or very effective coun-
seling, and the total number of itecms to which the subjoct
responded '"no'" as opposed to those to which he responded "yos."
The three discrote attitude variables of nominal data required
the application of non=parametric statistics. fTherefore, tha
chi squaro (x2) was used to detormine the significance of the
differencos among the threo independent variables. ivaluation
using x2 is done in terms of the "null hypothesis" which in
this analysis, states that there is no difference among thoe
three attitude variaivles and tho total nuaber of responses ol
"no" or "yes" under each attitude variable. If the "null hypo-
thesis" is rejected or disproved, it would be correct to assuno
that something more than chance is responsible for the differ-

ences among the three variables. Therefore, two hypothe:.s can

be stated:

(1) Thore is no significant difference amonz the three
judged attitude variables and the total number of

rosponses of "no" and "yes".

(2) " There is a significant difference among tho three
Judged attitude variables and the total number of
responses of "no" and "yes".

la



In the study, the "null hypothesis" is rejected at the

.001 level of significance in that the value of x2 is

3,029.40. The x2 indicates only that there is a degree of

association amonyg the threo attitude variables and the total

number of responses of '"no" or "yes" for each. To measure
the actual degree of associatlon, the contingency coefficient

is used. This association is .3%6. (Refer to the appendix

for computation of x2 and C.)
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CHAPTER FOUR

Before tiie results of this study can be considered,

the limitations of thls study must be pointed out.
The population sample consisted only of females

attending Longwood College. In order for any sample to be

representative, males should be included.
Due to the nature of this population, tho counseling of
only those students who received educational and personal

cownseling ‘can be evaluated. Vocational counseling must be

excluded from any discussion of the results of this study,
Also, Longwood College, being a state teachers' college,

attracts applicants who are predominately interested in
teaching in either elemontary or secondary school. Therefore,

Longwood College probably does nolt attract as wide a variety
of different attitudes as compared to a liberal arts collegc.

An additional limitation of this study is in the use of

the questionnaire. The responses to the itoms can be greatly
influenced by the nature of the questionnaire and its question,
such as the terminology and grammatical forms used., Thé ques=

tions must be carefully constructed in order to be free of

ambiguities, complex wording, or unfamiliar or emotionally
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loaded terms. In order to overcome tliis limitation as much

(as possible, the questionnaire form was administered in a

pre~test on a small sample prior to its use on the large sam=

ple. This small sample consisted of the same type of sub=

Jects as the large sample. Also, using the forced choice
method of rating greatly alleviates any halo effects.
Another limitation in using questionnaires is the sub-

Jects themselves. The bilases oif the subjocts may be presont

in the generalized or particularized either for or agains

their counseling and counselors. Tho bias may be the rosult of

an unpleasant exporience with the counselor that ha®d little

to do with the actual counseling effectiveness of the counselor,
Another example of bias rising from the subjects is reported

in a study by Wells (in Tiffin and lcCormick, 1965) in which

it was found that certain individuals tended, whon rosponding
to attitude items, to say "yes," whereas others tonded to say

"no." The "yes=sayors" tended to be extroverted, voluble,

impulsive, and excitable; whereas tho "no=-sayers" tended to

be dntrovorted, careful, cautious, and controlled,

Previously, threoe uestions were raised in regard to the
§

counseling programs in Virginia's secondary schools:

The first question is: Do colloge=bound high school stu=

dents in Virginia feel that their counscling service is effec-

tive or ineffective? The answer to this question, according

to the results of this study, indicates that the majority of



the subjects foel that thoir counseling was modorately offec=—

tive. OFf the 459 subjects, the attitude variables are as

follows3
v v . " if
Ineffoctive counseling: 100 subjeclts or 23p
lioderately effoctive counsoling: 224 subjects
or L4833
Very offective counseling: 135 or 29

The sacond question is: VWhat aspects of the counseling
sorvice in Virginia appear tho strongzest and what aspects
appear the weakest? The answor to this question can be seen
graphically in Table 3. According to the overall results
of this study, the questionnaire-inventory iteiis most fre=
quontlY answerod with a response of "no" are the followin;.

3 ¥ 3 - Al oy .
These are the items to which over 505 of tho 459 subjocts

respondoed "no™s

#2. Dwing the conversations with my counsolor,
I did most of tho talking. Of tho 256 sul-
jects rosponding "no" to this questilon, 2060
statod thelr cownseling was inoffoctivoj 52
stated tholr counsoling was moderatoly of'foc—-
tivo; and 21,57 statod their counsoling was
vory offoctivo.

8, When with thio couwnselor I could talle alout
anything I wishod. 230 subjocts respondod
"no" to this itcise <L1ho percentapes, accor-
ding to the attitudo variables, aro as
follows:

Ineffoctive counseling = 37.9p
Modoratoly effoctive counsoling = 51.5%
Vory iffoctivo counsoling 10.0p

It seomod thalt the counselor was nover too
busy to spend time with mo. Gf tho 229 reo=-
sponses of "no" the attitude variables areo

ir27 o
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#30.

#35.

#39.

40,

i3

as follows:

Ineffective counseling = 40,27

. Py S Ny B0 S ) 1.Q .

Moderately effective counseling = 48,95

Vory wifective counseling = 10.9v

C’F T"ME . . -

fhero was plenty; during the interviow to dis
cuss my plans or provlems fully. Of the 251
subjects that responded '"no" to this item,
the attitude variables are as followss:

Inelfoctive counseling = 36.3%
Modorately offectivo counseling = 52.97
Voery effectivo counseling = 10.8)

The counselor was able to see mo whonovor I
wanted to talk with him. Of the 311l subjects
who responded "no" to this items, the attitude

variables are as followss

Ineffective counseling = 29.9%
loderately offoctive counseling = 52.4%
Very effoctive counseling = 17.7/%

The counselor's personal standards of behavior
wero not imposed into the interviecws. Uf tho
244 responding "no" to this item, the attitude

variables are as follows:
Inoffective counsoling = 21.7%
lModerately effoctive counsoling = 69.3%
-~ . . A
Very effective counsoling = 9,0

I was assigned the samo counseclor evory year.
Of the 287 subjects rosponding "no" to this
item, the attitude variables areo as follows:

Inoffective counsoling = 18.24%
roderately effective counseling
Very eflfectivo counseling = 31.4,

50.5%

[N

The counselor had a secretary who performed
the clerical dutios. OFf the 273 subjocts
rosponding '"no" to this item, the attitude
items are as follows:
0 0 .,r
Ineffoctive counseling = 22.7,

Koderatoly effective counseling = 47.93%
Very effective counseling = 29.37
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The above results indicate thrce major inadequacies in

the counseling which these subjects have received.
First, the subjects see theo counselor as being too busy

to assist them with their problems and plans. The interview

time was too short in duration to adoquately satisiy the ax-

pectations of the subjoct. ~PFerhaps one reason for this lack

ol counselor time can be seen in ltem 43 in which 59.3% of
the subjocts stated that their counselor had no secretarial
Porsonnel to assist with the clerical duties of the counscling

office. This personnel inadequacy causes many counselors to

be unhappy and disillusioned due to the clerical dutios sub-

sequently falling in their hands (Stewart, 1965). Arnold

(1959), surveying a great number of counselors, found that
they were requirad to give more timo to clerical duties than

to counseling. fTherefore, this particular inadequacy is not

unique to Virginia, rather it appears to bo wido=-spread.
Goldstein (1960) indicated that many of tho clorical duties

roquired of counselors are of such a nature that they could
q

be handled more expertly and with less oxpense by a secro-

tary., Wrenn (1962) notod that with much of the counselor’s

time taken up with clerical duties, counseling the students

with problems must be at a minimum,which leads to student

dissatisfaction and time pressure for both the student and

the counselor. The results of this study appear to support

Wrenn's statement.,
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Of those subjects who felt their counseling was in-
effective, 54% felt strongly enough to writo out a personal
comment at the end of the questionnaire=-inventory; 22,2%

of this 54% made a statement indicating their counselor

was too busy to see them. Some representative comments

are as follows:
"The counselors were in genoral too busy
and had too many students to cousel to
be really effeoctive."”

"Our counselor rarely had time to help
a student understand the courses he noeded
to graduate, much less a collego future,"

"..eoThe only things the counsolors at

our school ever did was keep records of
classes and hlep make schedule chanzes—
even that thoy were too busy to do effi-

ciently."

"Our counselors wero continually busy
and had littlo time to talk to us,
Once last year I askaed for help and
was laughed at, which hurt me enough
to refuso to see my counselor apain.”

"It was very hard to make an appoint-

ment with any counselor. When an
appointment was mado, it was usually

rushed."”

"My guldance counselors were not very
helpful=-~they always scomod too busy
to be bothered with me."”

In comparing the average number of interviows per
year, it was found that of thoso who indicatod their
counseling was ineffective, the average number was
three interviews; whereas, the average number of those

who indicated effective counseling was eight., Thereforo,
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thoso that indicated effective counseling tended, as

a:whole, to have more frequent contact with the counselor

and, in all probability, spent more time with the counselor.
In ;ddition. those that indicated ineffective coun-

soling attended schools that had a higher student-counselor

ratio than those who indicated effective counseling. The

approximate student-counselor ratio for the ineffective

group was-one counselor for every 387 students. ior the

effective group, the ratio was approximately one counselor

for every 335 students. Perhaps, these statistics indicate

one reason for perceived ineffective counseling on the

part of the student. The ratio for the ineffective group:

exceeds that of the established and recamsended ratio of
131350 as set by the Virginia State Soard of Lducation.
Wrenn (1962) suggests a ratio of 13300 for the most effi=-

cient counseling service.

The second inadequacy pointed out by the results of
this study indicate that many studonts wewenot allowed

as much freedom as desired during the interview to dis-

cuss that which they wished. Also, many students felt in-

S

hibited with the counselor in discussing their real feeliny

about themselves and their problems. These inadeoquacios

necessarily lead to a damaged rapport and communication
o f problem=solving ability of the interview., If tho

counselee is to receive help from the counselor, he must
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be able to relate to the counselor concerning nimgel r
4

and his problems.
One representative comment written out by 4 subject
at the end of the questionnaire-inventory is as folloys.
Ye

"The counseling was not holpful Locause
thoy did not liston to the students wishos.,
fvery student was the samo; each one had to
take the same courses bacausoe being differ-
ent was not allowed. Taey were no help to
moi"

-t

The third inadequacy of the guidance program in
Virginia indicated by this study is that many counselors
attempt to impose their personal standards of behavior
on the counselee. A counselor, as most people, is apt
to feel that there are some good aspects in his standards
of behavior for this is an extension of his solf-concept.
Therefore, it is easy for a counselor to disclose his

standards to the counselee. It has been shown that such
disclosure does talke place either by conscious or un-
conscious action by the counselor. Wolburg (in Patterson,
1966) found that no matter how passivo the counselor may
believe himself to be, and no matter how objective he
remains in an attempt to pormit the counselee to dovelop
his own system of standards, the counselee is iniluenced
by the counselor. Parlofr also found that this communi-
cation is inevitable. Rosenthal (1955) found that this
communication had an effective influence on the counseling

situation. However, this favorable result occured only



when no direct influence is attcmpted resistance develops

(Pepinsky, 1954; Patterson, 1966).

Patterson emphasizes

that the counselor should not attempt to force his

standards on the counselee.

53% of the subjects in this study indicated that

their counselors attempted to impose theoir personal stand-

ards of behavior into the interviews.

Some copmments

written by the subjects concerning this problem aro as

follows:

"The guidance counsolors many times

told me what course of action to take.
Howover, having a mind of my own, many-
times I chose a courso of action con-
trary to their sugpostions."”

"I know of many studeonts in basic
classos who wantod to go to collage,
and would have, but tho ;:uldance
counselor said thoy couldn't. I know
of students who askeod over and over
agaln to drop a class and the guidance

counselor said no."

"I was more or less pressured to take
some classes which I did not feel were

advantageous."”

"All of thoe counselors that I have
taliced to are not opon-minded enougzh -
to let you take what you are intorested
in. My counselor acted liko you were
to do as they said and takeo what they
said to take bacause "you could do
well thare," and go to the college

that they liked because they went
there., I think & lot needs to be

dono with the counseling systems in

Virginia."
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The above three inadequacics as indicated by this
study. are in need of greater corrective emphasis through-

out the state of Virginia if the overall program is to

be effective for the students.
The subjects in this study indicate several areas

of strength in the overall program in Virginia. The

following questionnaire=inventory items were most

infrequently answered with "no". These items fall at the

fifteenth percentile or lower. [following each item is

the total number of subjects responding '"no" and the

percentage of "no" [or cach alttitude variable.

#3. I sought counseling to get information
that would help me solve my problems,
=61
Inoffective counsoling=2.6%
liodorately effoective counseling=57.4%
Very iffective counseling=8.2%

I folt free to ask tho counselor quos-
tions that would clarify my confusion.
=51

Ineffoctive counsoling=66.7:
loderatoly effective counseling=731,4%
Vory offoctivo counseling=1.9/

e

Fl4. The counselor loft the ultimate doci-
sion as to a course of actlon up to mo.
N=573
Ineffoctive counsoling=/i7.2/%
Hoderately offective counseling=50.9%
Very effoctivo counseling=.39;

#20. During our conversations, the counselor
was [rank with me.
=64 g
Ineffoctive Counsoling=53.1%
Moderatoly effective counseling=39.1%

Vory effoctive counseling=7.8%

86



#25.,

#31.

2.,

#50,

#51.

The.counselor was clam and relaxed
during interviews.

N=50

Ineffoctive cownseling=60.0%
floderately effective counseling=28, 07
Very eoffectice counseling=12.G,

The interviews with my counselor were
casual and informal,

N=tvly

Ineffective counseling=50.0;
lioderately cffective counseling=50. 0%
Vory erffective counseling=0;}

L respected my counselor
N=70 -

Inoffective .counsoling=74.3b
Moderately effective counseline=24,3
Very effoctive counseling=1l.4%

The counselor had a private office.

Ne=1lt
Inoffective counseling=l+2,9%
Moderately effective counseling=50%

Very effective counseling=7.l%

Educational and occupational information
was kept up-to-date and located in a

convenient place.

N=li3
Ineffective counseling=41.9)

Hoderately effoctive counseling=4&.83
Vory effective counsoling=9.3%

Interest in higher education was en-
couraged during the interviows.,

=18
Ineffective counseling=50j%
rfective counselingedits.lis

Moderately eff :
Very effective counseling=5.6%

The results of the above statistics indicate that

the counselors in Virginia, as a whole, aro a source of

Pre=college and pre-occupational information. Examination

°f the specific litorature dealing with the role of the

Counselor reveals that little research has been dono in

this area (Graff and Peters, 1967). A roview of the
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lterature dealing with counselors and the help they

81Ve students in college selection. Kerr (1962) reported

f : i
Tom a wide survey of high school students, that the

counse.
elors were seen as an important source of infor=-

mation
about colloge. The results of this study concera=-

1ng Virginia counselors appear to support Kerr's {inding.
dnother point brought out by theo above statistics

1s that the subjocts in this study, as a whole, sought
Cownseling to obtain help in solving their problems and

that they felt rree to ask guestions concerning the problems
The coungelors appear to leave the ultimato course of action

11 t T,
P to the student. Ifurther, the interviews take place in

a calm
» relaxed atmosphere and in a private office. 4lso,

the
atmosphere appears to be frank on the part of the

coun
selor, and the counselee appears to respect the coun-
selor )

¢ All of the above augment a gzood rapport botween

Counselor and student.
The third question raised by this study iss Are tho

areg Pt Fin
S of strength or weakness related to the judged eifcc-
tive
n : : R .
0ss or ineffectiveness of the counseling service’? Ihe

implicati .y :
plications for the answer of this question are represented
Tt can bo seen that those who

&raphically in Tables 4-10.
indicateq that they had effectivo counseling rosponded "no

t
© the questionnaire-inventory items much less frequently

0>
han those who indicated they had ineffective or moderately

88



effecti TSE
ctive counseling, The only exceptions to this are

g

wlth the following items:

7%} M . .

if38. My counselor had no classroom teaching
assignmonts along with the counseling
reosponsibilities.,

0. I was assigned the same counselor
every year of high scliool,

$43. The counselor had a sccretary who per-
formed the clerical duties.

Bach of the abovo three items fall uader the critorion

of favorable situtational variables. The responsos

°f the subjects in this study indicato that this criterion
and/or the items falling under it is not a valid measuro

of effective counseling in that the students who indicated
effective counseling respondod "no" to these items more
frequently than those who indicated they bhad ineffective

°r moderately effective counseling (Refer té Table 9).

An interesting dichotomy oxists betweon those who
indicated effoctive counsoling and those who indicated in-
effactive counseling. Of the 14 items most froquently
answered with *no" by those who indicated ineffective coun-
Soling ( numbors 1, 4, 7, 11, 2k, 23, 26, 34, 36, 37, %0,
ey us, 46), nine of these samo itemns were the most infre-
quently answered *no® by those who indicated effective coun=-
Selng (nunbers 4, 7, 11, 36, 37, 4, 45, 46, 47). Thoso

it
oS appear to be the most highly discriminatory on the

89



SWRAT %ao\w,..\u,)f._. - 2avUneUsIA)

oy mf Oty wm 9 o o% - 0— m
ﬁm-lhiumihl..l,_ir_scrt_.lu.u.rll—l..lﬂrlth CR ST S N S i, .-.ull_ll—J.\l- TS [ A T Ta S S e, ; E—— .|4| [>)
F O
\ > O¢
1
- og

A AR
VYRR 4

/ ¢ o9 N 3o
S
sasusdsan &

- QL .wd . 0\0

woLy U]

"0
.\{uw Gor =M et ?oﬁ&@»ﬁH-nu»..,“wsco...«muﬂ ) Yy 3
»o% _oz. Yo w.wwﬁﬂamwm‘ wo .V(,@o.ww&\" wc:wwcsaou oy

d;u..._vv..*w.w:H wo uﬁd?d) @@5+_++< ﬂufomjb w-eu,.
tfy 21979



o5 =5 >y %S o2 ee o Sy 2,

-—-.-_ﬂan.-.—-nunpnn-—nv_cu-.-—-.-.—.nand--o

™

0T

oL

Oy
S33a0dSD)

|0M

VAN >L/<</ AL

V

o9

oy

WA oI LZZ=N
w34 T \io\wco;cH-uhgro.#muj.@ 103 »&, °N

io muwcrowmumw o Pﬁmuu&\"ré_dwsﬂd 0>m+ou_w.m.w

Ayeapoyy fo 2oy apegipyy pabpnp
. G 2199

.

- %

Qo1

91



3 S oYy o o7
.____p_’—p..'__‘ gar.ﬁd__.LI—L_..Lb_..w_,r_/._.raﬁftr;.s0

SN

°t

™"

2, DIUSGSA

. WO 0*0
. . | L :
M
SARI , |
Yo of 93
ger =N el Fepead]ssmuaysing o g "
lvazw- ...02 WO W@W;OMWVM .wo Mnﬁ@db.&\ . _-WOC.JQW;J).OU
; ~ 00)

v»%me >r5> o 2Eoire 2PNy ﬁu_am,a P
29 P9

92



questionnaire-inventory. Specifically, they are as

followss
I folt free to ask tho counselor

ke
questions that would clarify my con-
fusion. 3

#7. .The counselor was interostod in what

I wanted to do.

#11. The counselor was interested in me
as a porsoil.

#35. I respected my counsolor.

#37. I trusted my counselor,

#, The counselor tried to understand my
problems or plans of action as I saw

thom.

5. The counselor always secmed willing to
help we.

6. Tho interviews holped alleviate confusion
about my plans or proovlems.

The interviews made me botter able to solve
future problems.

iH7 o

Seven of the above nina.items fall under the critesia
of respect and empathotic understanding from the counsolor.
The remaining two fall under the criterion of problom-
solving ability communicated by the counselor.

Tablos 7~10 graphically iilustrate the responsos of
the subjects and their attitude variables according to tho
questionnaire-inventory items falling undor oach of the
It can be

criteria used in the instrument's devolopment.

seen that the instrument difforentiates between thoseo

i ndicating effective counseling on the one hand and thoso
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indicating ineffective or moderately eifective counseling
on the other hand. The "eifective" group is docisively
below the "ineffective” and "moderately effective” in
responsés of "nmo" for every item with the exception of num=-
bers 38, 40, and 43, as previously discussed. However, the
items under tho criteria do not appear to discriminate
botween those who indicate ineffective counseling and

those who indicate moderately effective counseling in

that no definite difference caa e established between the
responses of "no" and the attitude variables. The ono
exception to this is <Uhat: of criterion of favorablo situa-
tional variables, The itemsunder this criterion appcar to
differentiate betwoen the "inef{fective" group and the "moder=
ately effective" group (Rsfer to Table 9).

Therefore, the results of this study indicate that
those counselors that function at a high level of empathetic
understanding, respect comﬁunicatod by the counselor, and
communication of problem=solving ability appear to have the
most favorable effects upon the counseles. Also, when
these three criteria function at & moderate or low level,
the results of the counseling cannot be delineated as either
effective or ineffective.

Swmnary of indings:

The questionnaire-inventory developed to evaluate the

effectiveness of seéondary school counseling in Virginia's

public schools was found to have a validity of .36 and a
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reliability of .540 arfter being administorod of 459

Longwood College freshmen in Soptombver of 1969.
According to the results of this study, the majori=

ty of the subjects felt theolir counseling was moderately

offective., Threo areas of weakness in the overall pro;ram

in Virginia wero indicated by these subjectsi

1. Councgoelors were often too busy to
spend time with the counsocloaes.
Porhaps this lack of timo is duo
partly to tho lacik of clerical
help and a high student-counselor

ratio.

2, ' Counselors often atiempt: to imposo
tholr porsonal standards of bohavior
on tho student. This appears to hiador
tho counseling relationship.

3., Many students are not allowod {reo-
dom to discuss whal thoy wish in tho
interviews. Also, many students
felt inhinited to tell tho cownselor
thoir real feelings.

Several aroas of strenglh wore indicated by the

subjects in this studys

l. 7Tho counsolors, as a wnole, leave
the ultimate course of action up to
the individual counseloo.

2. Thoe counsoleos respect their counsolors.

3. The inteorviows toox place within a calm,
relaxed, and frank atmosphere createrd
by the counselor. Also, tho interviocws
took placo in a private offilco.

L. Counsolors are a source of pre-college
and pre=occupational information, and
they encouraged interest in highor educa=-

tion.
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The questionnaire-inventory developod for this study
differentiates between those who indlcate effective coun-
seling and those who indicate lneffective or modoratoly
effective counseling. The instruaent does not appear to
differentiate consistintly botweern those who indicate

moderately effective counseling and those who indicate

ineffective counseling, However, this does not appear

to hinder the instrumont's ability to point out arecas of
strengths and weaknesses in a counseling program. Also,
those counselors who function at a high lovel of empa=
thetic understanding, respect for tho counsolee, and
communication of problem-solving ability to the counsclee,
tend to be rated as more effective by the counseloess than
those who function at a .low level of the three criterion.

Virginia has, within its total guldance progranm,
several areas ofweakness as well as strength, Greater correc-
tive emphasis should be placed on the weaknesses, and the

strengths should be emphasized as well. This must be dono

to reach the goal of providing effective counseling for all
youth in Virginia.

The questionnaire-inventory developed for this study
can be used by local school systems to point out the areas
of strongth and weakness in their counseling program.

When administered to the student, the counseling department

1
can see from the analysis of the results where its woaknesses

n
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and strengths fall. The counseling program can thus
be greatly improved with empliasis on the needs of the
students. Continuous evaluation oif this nature is in-

valuable to an efifective counseling program.

.10
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Instructional- \ Overlapping H Guidance
Activities i [Functions i Activities
¥
Socilety controls ) , The individual
Hethods .
Sher Etieds ©of soelects the means
g and sots the paco
instruction for problem solving
The individual
Society estalblishes ; . 5 o g
) Values interprets society's
the values values in idiosyn-
cratic ways
The individual

Society detormines
the goals of in- Immediate determines thoe
struction and evalu=- Goals problems to e
atos achiovemont solvod and decides
wnon the solution

is roached.

The teacher serves The counselor
collaborates with

as representative S
o d the individual
of soclety

The Reolationship Dotween Instructional and Guidanco

iz LUra 1,
Functions of ELducation (Adapted frem Xreeman, 1962, p.63).
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