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Introduction from the Dean
It is my pleasure to welcome you to the sixth edition of Incite. In this 

journal you will find wonderful examples of the undergraduate research and 
creative activity in the Cook-Cole College of Arts and Sciences at Longwood 
University. The faculty of the college and I are extremely pleased to be able 
share the work of our students with you.

Longwood University has a tradition of cultivating a stimulating and 
effective learning environment through the dedication of our faculty 
and the close personal attention they give each student. This tradition is 
amplified and enhanced by the scholarly and creative work of our faculty as 
they explore new ideas and techniques in their disciplines.

In Incite you will find some of the results of our efforts to give our 
students the opportunity to become scholars in their disciplines. In our 
college, we are making an effort to give as many students as possible the 
chance to experience the excitement of generating ideas and creative works 
that are not only new to the student involved but to the discipline as well. 
We feel that when a student has the chance to stretch his or her abilities by 
working closely with a faculty member on a rigorous project, it is the perfect 
complement to thejt|llege’s excellent classroom instruction.

Our mission is to provide our students with both a solid liberal arts 
foundation and a deep understanding of their chosen discipline. I believe 
tha,t Incite provides solid evidence that we are achieving our mission. We 
also hope that our students and faculty find a love of learning that lasts a 
lifetime and that the collaborations highlighted in these pagëqrare just first 
of many such explorations to come for all involved.

Thank you for your interest in our students and for taking the time to 
investigate what they have created. In addition to thanking the student 
authors and artists, our faculty advisory board and our editors, I must 
express extreme gratitude to the students of the Design Lab who crafted 
and produced the beautiful work that you now hold in your hands.
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Caught Between Folklore and the Cold 
War: The Americanization of Russian 
Children’s Literature

Kristen Gaines
Dr. Jennifer Miskec, faculty advisor
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The Wall: Growing Up Behind 
the Iron Curtain is Peter Sis’s 
autobiographical account of his 
childhood in Soviet-occupied 
Czechoslovakia. Illustrated by Sis- 
and marketed as a children’s book, 
The Wall blends its simple surface 
narrative, which details the rise and 
fall of the U.S.S.R. chronologically 
across his boyhood, with historical 
facts, personal journal entries, 
and Sis’s own photographs and 
drawings from hisyouth. While 
children are Sis’s target audience, 
the book certainly resonates 
with adults equipped with the 
context to unpack Cold War-era 
terminology and references that 
today’s children may be unfamiliar 
with. Producing a children’s picture 
book that encapsulates the tenuous 
history of the Cold War and the 
very serious themes of censorship, 
oppression, and free expression 
demonstrates a profound trust 
in contemporary child readers to

understand the literary and visual 
elements Sis utilizes in his work, 
albeit perhaps on different levels 
than their parents. However, 
the gap between contemporary 
American culture and Sis’s Soviet- 
occupied Czechoslovakia is actually 
negligible. Ideologically, The Wall 
is much more easily navigated than 
it first appears, even by readers who 
were not alive during the Cold War, 
because it has been “Americanized.” 

It is through The Wall's illustra
tions that Americanization can 
best be seen. The illustrations 
throughout are extremely artful 
and establish motifs that aid in the 
thematic statements of the piece. 
For instance, images of Soviet 
occupation and increased involve
ment throughout Czechoslovakia 
are presented through black, white, 
and red line drawings. These harsh 
images starkly contrast the bright, 
water-color depictions of Western 
culture, most notably during the

Prague Spring of 1968 scenes. Here 
Sis uses a two-page spread to depict 
the beautifully overwhelming 
exposure to previously contraband 
hallmarks of the West such as the 
Beatles, Allen Ginsberg, the Harlem 
Globetrotters, and uncensored art 
and literature. This scene also as
serts a sense of Western superiority 
in its standards of living on the 
other side of the iron curtain. As 
Sis depicts the rigid conformity and 
even familial distrust affecting Cold 
War Czechoslovakia, the reader 
is encouraged to villainize the 
Soviets and view Western culture, 
specifically American culture, as 
the glorious pallbearer of personal 
and artistic freedom and of moral 
and social uprightness. In response 
to the June 17,1968 Beach Boys 
concert at Prague’s Lucerna Hall, 
for examplpjyoung Sifjexclaims, 
“America to the rescue!”’ The 
Soviet Union’s horrible oppression 
and manipulation of Czechoslovakia

is highlighted throughout the book, 
yet all it takes is an American rock 
concert to set the nation’s troubles 
on the back burner. While Sisisjte 
an insider to Czech culture, the 
inculcation of American individual- 
worship and all-consuming commit
ment to insert-any-freedom-here 
leaves the narrative feeling steeped 
in a Western superiority complex. 
For these reasons, it is not terribly 
surprising that The Wall won th e . 
coveted American award for illus
tration, the Caldecott Honor, for its 
“servicefo children.”

It is no surprise that literature 
coming out during the Cold War 
demonstrates pro-Western senti
ments. For instance, the American 
children’s character Eloise goes 
to Moscow, ever-suspicious of the 
Reds, in Eloise in Moscow by Kay 
Thompson. Published in 1959, 
six years after the end of Stalin's**.« 
tyrannical rule, Eloise in Moscow 
echoes strongly the anti-Communist
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sentiments that s«ept?America in 
the 1950ja n d  fflitinued throughout 
the;1960s. For instance, every il- 
lu^tration depicting SovieHpoMrays 
them aSunsmiling aniisuspicious- 
lookingi Repeatedly, Eloise v o ij^ H  
the prejudices and negative opinions 
of thA Ameribabfpeople: 
be carefuliofphat you do a n jfw in  
Mos^M Pllerwise they will swoop 
down and shipinap awour w ris^H  
andfsfend your radio to Copenhagen 
by rail" (Thompson 1 ||. The irony 
of tnfs projeSpn of a fearful Sotjgfci 
Union, which rffitolloubte^r-tnie 
under Stalin's reign, is that the U.S. 

B se^^redm inm unism -antE undS  
^en tiy itch  hunts for Communists 

aki^Hthoseil||ld under the Soviet 
Union's Stalinist regime to disSver 
anti-,Communi;Sts. Sigpicion -and 
invasffh of privalj.areiwidespread 
themes throughout the book. When 

p jftray in g  h e ^ g e r i e ^ m t  a 
Ru" a n  hotel; for instance^ Elmfeli 
expressgSleltie.mely st^eotypical

American Mvtint|ntalities about 
the Soviets: “Serybody knows w ha|| 
everybody’s doinge-ervMinute cf 
»he d a ||n  Moscow f i r e ’s what you 
llrSjnever alone” (Thompson 20).
H loise in Moscow conveys a sense ófi 
American superiority representare 
oSSie context :|®t§ publicaran and 
condescMdsfp tfe  Soviet people bS 
playing into Western and American 
ahtifliotSnunipprejudices#^ 

While it* is only to be expected 
that chijfjren’s literature »Unit 
Russia produced during the Cold 
War acted as a lfe s |||§ |r  n eg a tiv « | 
American political • pinions toward 
thé ||by i|í Union, our pffit-Cold War 
p re fc f tp ll  employs these modes 
of telling thé'Sb®inarratrvé*St 
fo r  exampleyin Éf gen®elchin’| j | |  
BreakM gStmn’s Nose, published 
iS if l l ,  theiSoviet UfiaBis&gW j 
'S S d *asa brainwashing machine. 
Siigarly to Eloise, the id§|s of 
intrusion, suspi'can, andffar Of the 
|ÍS an-peop l|§ ||b  emphasized# k

While there are no ••vert references 
to Western, eultur§|YeIchin’s story 
still bdlittleslgovira ideology and 
projects Western supremacy in that 
the protagonist. Sasha Zaichik, 
bf$ns;the novel ®ffimely-c^^|ed 
to CommupFsm, Stalin, and the 
Young Pioneers, only to realize the 
flavffin his country after his father, 
a “devoted Communist,” is taken to 

vpSon by the secret police: “I takfj | |  
a last look a tfie  [Young Pioneer] 
banner, turreaway, and fS IM it 
th e |p lk  door, dowmhe stairs,

| |n d  out of the school. I don’t wantj 
to be ¡Slp^eH^gelchin 141). 
rejecting the symbol of Communist 
youth and embraeing^^milepeh-#r 
deiice through that reject® , Sasha 
represents the Western ideals of 

(.free will, haffily complifat-ing the 
silnplisticKirratiy^of the 

B # r  his st^jiYelchin, liket||s) won a 
highlSovetedAm^M n ch ild r^^ l 
literature award, the 2412 Xewbery 
Honofiward.

The allegedly obvious nega
tive qualities||®ommUnism— 
especially under S tali||ifis not 
surprisingly asserted in books like: 
Sis’spThompson’s, and Wì ch’iris. I ti  
is worth noting, however, that the 
Bolshevik ideology that manifo.-O'd 
itself in the first Five -Year Plan 
w as«f|em ely well-receiv^| and 
fäntpized o ®  by Americanis m 
tlieJ930s. New Russia’s Primer:
The Story of the Five Yéâr Plan by 
Soviet engineer M. B in became 
a beS S ller in thé jjfdted Statesi» 
in 1931. A Sovièî|tthoolbook that 
was meaht to infornfRussiS’s youth 
about the five S . r  plan, the) NRP 
appealed most notably to progres
sive U.S. educators. They were 
enraptured by this text because 
of the agencjft afforded their 
child réadership. Throughout$he 
text, childlln are continuously 
reminded thatthe part they play in 
the d®lopment;of“New Ru'ssia” is 
juSM||iarge as, ilçotTargeShan,
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the adult revolutionaries that set 
it in motion, idulia Mickenberg 
defineslthis fascination with the 
possibilities of “f®|lRussia’’ as 
the “fantasy s f  collijtivism” in her 
article “The New Generation andysii 
the New Russia: Modern Childhood 
as Collective Fantasy” (103). 
Mickenberg asserts! that America 
fell in love with the hope-fused 
ideal of the industrial, equality 
based .utopia that the Five Year 
Plan and collectivism promised, 
but i a i ediately turned against 
the mindset o'ni|e the realities of 
that social model, when stretched 
to its extreme, relieriu l away of 
life vaffly different frB i||u r  own, 
one th a tfp s  inherently threaten
ing. Accordingf§ Mickenberg, “one 
theme of the NRP is the contrast 
between old and.new; a key subtext 
is that Soviet Russia is new because 
it rejectsjjfe logic underpinning 
the West in general and the United 
S ta te s » B tic u la i*  104). While

thatfñewness initially enthralled 
forward thinkers, the downward 
trends that began revealing them
selves through the actual imple
mentation of the Five Year Plan left 
the U.S. avoiding the newin favor 
of the familiar. The possibilities® 
presented by this revolution could 
not overcome the AmBican fear of 
subfgMve thinking— especially in 
itsiChildren.

THeiixpectations of the Soviet 
children Mickenberg discusses also 
represent an ideological dispar
ity pertaining to how literature 
is presented to and representa
tive of children. Where America 
fetishizes childhood and seeks to 
protect youthful innocence,the 
Soviet Union, at least in its infancy, 
regarded everyone, adults and 
children alike, as equal individuals 
with the capacity to effect change 
on their nation’s future through 
hard work and intellect and ad
dressed them as such in their

literature. In fact, the Russian 
trend of involving children with 
real-world objects and situations in 
children’s books reached America in 
an extremely iconic way: the early 
Little Golden Books such as Henry 
Lent’s Diggers and Builders (1934) 
and Watty Piper’s The Little Engine 
That Could (1930) dared to imagine 
the potential of children (113-14). 
This mindset enchanted American 
educators and terrified American 
parents; childhood functioned as a 
vessel for revolution in these books, 
instilling powerygthin the minds 
and lives of children unprecedented 
in the modern world.

It is precisely the “uneasy 
tension between collectivity and 
individuality” (129) Mickenberg 
speaks of that made the early Soviet 
influence over U.S. progressive 
thinking so fleeting. These integral 
differences left Russia as a distant 
other, totally separate from the U.S. 
both culturally and ideologically.

Inevitably, extensive censorship 
and the discrepancy between ideal
istic plans and harsh reality led to 
the complete reversal of American 
opinion toward the Soviet stance on 
education, industry, and socialism. 
The fantasy of collectivism gave 
way to the rustic fantasy of the 
past, which romanticized the toiling 
Russian peasant.

After the dissolution of the 
Soviet Union in 1991, there was a 
massive influx of Russian children’s 
literature into the United States.
The obvious reason for this was the 
U.S. attitude that authors were now 
“allowed” to portray Russian char
acters and Russian stories w ithou® 
seeming to support Communism. 
Despite this supposed “freedom,” 
however, American authors still 
played it safe by sticking to the folk
tale narrative. Full of babushkas, 
farmhands, and fantastical speak
ing animals, Russian folktales were, 
and still are, at the forefront of
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children’s books depicting Russian 
life, the irony being that the images 
portrayed are far removed from the 
present reality of post -Perestroika 
Russia. Almost every Russian folk
tale picture book published in post- 
Cold War America tends to default 
to these infantilized folklore tropes 
in order to expose Russian culture 
to American children, resulting in 
the impartment of didactic morals 
upon Americanized Russian tales 
that generally possessed none in 
their original form.

For instance, the protagonist 
in the legend of Baba Yaga— the 
evil witch with iron teeth who 
dwells deep in the Russian forest, 
feasting on the bones of children 
and cackling in her cabin that 
dances on chicken legs— is across 
the board depicted as an evil hag 
in Russian lore, an evil hag that is 
often defeated not by ingenuity but 
by the mere transferal of goods, 
as in Rita Grauer’s Vasalisa and

Her Magic Doll (1994), Geraldine 
McCaughrean’s Grandma Chickm M  
Legs (2000), and Jane Yolen’s The 
Flying Witch (2003). While The 
Flying Witch adapts the legend to 
focus more on the little-girl protago- 
nj|f&quick wits than hbfpurely 
feminine worth, the little girl knows 
she can defeat Baba Yaga because 
of her “two good feet, fine sense 
of direction, two strong arms, and 
clever mind ,”.(12) whereas Grauor’s 
Vasalisasymbolizes ultra-feminini
ty, and both she and McCaughrean’s 
Tatia only escape Baba Yaga with 
the help of their magical doll 
companions. Each of these versions 
sticks to the classic construct of the 
Baba Yaga folktale.

However, Patricia Polacco, 
known for her ornately romanti- 
cized interpretations of Russian 
folklore in children’s picture books, 
presents a misunderstood Baba 
Yaga in Babushka Baba Yaga 
(1994). This incarnation of Baba

Yaga actually loves children— there 
are no iron teeth or eaten children 
involved. Instead, this Baba Yaga 
dreams of one thing: becoming a ba
bushka, which she does for a little 
boy with no grandmother. There are 
many problems with this retelling, 
primarily that it completely disre
gards the role of the oral tradition 
in Russian culture. While there is 
no purely didactic moral to the orig
inal tale, the underlying practical 
lesson is that woods are dangerous 
and children should not enter them 
alone—very important to remem
ber in a country that is mostly 
forested. This lesson serves a physi
cal, concrete purpose, not a moral 
one. Conversely, Polacco’s Baba 
Yaga represents the very American 
concept of “not judging a book by 
its cover.” This is problematized, 
however, by the fact that once Baba 
Yaga is discovered for what she 
truly is by the other babushkas, she 
ban only regain her place amongst

them by performing a heroic act of 
redemption: saving her little boy 
from a pack of wolves in the woods. 
Upon re-welcoming Baba Yaga into 
their circle, one babushka exclaims, 
“those who judge one another on 
what they hear or see, and not on 
what they know of them in their 
hearts, are fools indeed!” as across 
the room the mayor agrees with 
a hearty “hear, hear!” (31). In a 
tidy two pages, Polacco’s Russian 
villagers gladly forgo decades of 
cultural conditioning and welcome 
the demon of the forest, Baba Yaga, 
into their households, around their 
children, and into their hearts.

Despite their differences, a 
commonality amongst all of these 
Baba Yaga stories is the depiction 
of the families as either peasant 
or merchant class. Even in picture 
books printed within the last 
decade, America does not tend to 
deviate from the romantic view 
of Russia as a mysterious land of

1 0 ENGLISH I CAUGHT BETWEEN FOLKLORE AND THE COLD WAR



rustic farmhands. One of the most 
noteworthy examples of peasant 
lore is the fable of the turnip.
This folktale tells of a peasant 
couple’s extraordinary predicament 
involving a giant turnip that can 
only be removed by the collective 
effort of the entire farm, down to 
the lowliest field mouse. The first 
example, The Turnip , was pulled 
from a collection of traditional 
Russian oral folktales titled Once 
Upon a Time and re-illustrated 
for American publication in 1990. 
Openly drawing its roots from 
Russian folklore, illustrations in 
The Turnip depict the dedoushka 
and baboushka as typical Russian 
peasants in dress and speech— at 
one point the couple must “call 
Mashenka,” their granddaughter, 
for help, for “she is young and 
strong” (12). All of the farm-animal 
characters are referred to by their 
Russian names—geouchka the dog, 
keska the cat— all but the humble

hero, the field mouse, who is simply 
“field m ouse .^ |

While following the same basic 
plotline, Aleksi Tolstoy and Niamh 
Sharkey’s The Gigantic Turnip 
(1998) shows no blatant placement 
in Russia through either text or 
illustration. The dedushka and ba
bushka characters are portrayed as 
white American mom ’n’ pop farm
ers. Both portly and snowy-haired, 
grandpa bespectacled and grandma 
aproned, the pair receives help 
from their milk cow, two pigs, three 
cats, four hens, five white geese, six 
yellow canaries and, of course, a 
field mouse, to remove their pesky 
turnip. All in all, that’s a total of 
22 additional turnip-yankers in 
comparison to dedoushka's and ba- 
boushka'sfour. This is significant in 
that it represents an exaggerated, 
almost mocking— and decidedly 
fantastic— collectivism. By display
ing white characters who mock a 
collectivist solution, Tolstoy and

Niamh discount the belief so inte
gral to idealist socialism that a few 
working together can accomplish 
more than one working alone— the 
idea that initially caught America’s 
wildest imagination. It is also a 
very American form of children’s 
literature to involve the “count- 
along” interactivity within a picture 
book, shifting the focus of the 
turnip story from the possibilities of 
teamwork to the act of rote count
ing as the child reads or is read the 
book. This method also does a dis
service to the folktale by limiting 
its cultural education.

Another function of the 
romanticized Russian peasant is a 
mythical connection with the land. 
Both Rafe Martin and Susan Gaber’s 
The Language o f Birds (2000) and 
Patricia Polacco’s Laba and the 
Wren (1999) depict Russian chil
dren—M©ne the son of a merchant 
and one the daughter of peasants, 
respectively—with the ability to

communicate with birds. Yet again, 
Polacco’s is the more problem- 
aticiof the two— her dedication 
reads, “For children everywhere, 
who should be full of joy and free 
from care,” which, in and of itself, 
discounts decades of intellectual 
agency instilled in Soviet children. 
In ¿aha and the Wren, Laba, whose 
mama and papa are peasants, saves 
a Wren from falling from a tree; as 
repayment, the Wren offers to grant 
her any wish “for her kindness” (4). 
Laba claims she is content and has 
no need for the Wren’s gener
ous offer and returns home. Her 
parents, of course, are infuriated 
and force her to return to the wren 
to request a larger house and more 
fertile land. This pattern continues 
as her greedy parents remain dis
satisfied with their lot. They move 
higher and higher up the ranks of 
nobility until finally they ask to be 
turned into gods. The frustrated 
Wren tells Laba it has been done
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and, lo and behold, upon returning 
home, her parents are peasants 
again. Polacco depicts the Russian 
peasant as a god.

Where Polacco constructs a 
didactic lesson through peasant- 
worship within the confines of 
a Russian folktale, Martin and 
Gaber’s The Language of Birds fol
lows Russian storytelling patterns 
much more respectfully. Brothers 
Ivan and Vasilii are tasked by their 
merchant father to prove their 
ability to hold their own in the real 
world. Each is sent off with ten gold 
coins to see what worth they can 
make from it. Vasilii spends all his 
gold on himself getting drunk at 
the fair, whereas Ivan, like Laba, 
rescues a young bird and is granted 
a wish for his kindness. Ivan wishes 
to “always understand the language 
of the birds,” (4) and the bird 
agrees to teach him their language. 
This knowledge serves him well 
throughout his and Valisii’s travels

and finally, by ridding the Czar's 
castle of some pesky crows, it earns 
him the hand of the czarina. In 
keeping with tradition, this lesson 
has a practical component. Ivan 
must learn a useful skill; it is not 
simply bestowed upon him in a 
wish. Though he does speak to the 
bird through the mystical enhance
ment of the power of kindness, it 
is his practical knowledge of being 
able to act as an interpreter for 
birds, a reader of signs, which earns 
him his happy end. Laba isdeft a 
poor peasant— or a god, as Polacco 
would have it. -

This reliance on the folktale 
narrative is not entirely a result 
of American stubbornness or anti
communist sentiment. In her ar
ticle, “Russian Children’s Literature 
Before and After Perestroika,” 
Maria Nikolajeva explains that the 
prevalence of the Russian folktale 
in American children’s literature 
today can be directly linked to its

pervasiveness during the Soviet 
regime: “The cultural climate in the 
Soviet Union was far from favorable 
to the free expression of ideas; and 
for some authors a children’s book,
[...] or fantasfifitale, appeared to: 
be the best way to express beliefs 
that in strictly realistic prose might 
seem controversial or alien to the 
•official ideology” (106). As much as 
American children’s authors turn 
to folktales in an effort to tiptoe;; . : 
around the underlying anti-Com- 
munist censors still programmed 
into U.S. parents’ brains, Russian 
children’s authors during the Cold 
War sought to evade the physical 
censors of the Soviets by employ-; 
ing folktales as a means of telling 
stories that would not have passed 
muster otherwise. Similarly, in her 
article “The Politics of Innocence: 
Soviet and Post-Soviet Animation 
on Folklore Topics’,” Natalie 
Kononenko argues that folklore was 
able to evade most of the downfalls

of censorship because it “drew on 
national heritage” and “had a time
less quality” that was “innocent of 
ideology and thus something that 
deals with the human rather than 
the political” (273). Of course, 
the opposite can be said of what 
was really achieved through the 
manipulation of folklore under 
the watchful eye of Soviet censor
ship, but Russian authors drew 
on the misguided concept of fairy 
tale innocence to trick the adult 
watchdogs; children knew better 
the importanceof legend.

Jumping to the present context, 
Nikolajeva also explains why 
authors have not been able to es
tablish children’s narratives about 
modern-day Russia: “The rapidly 
changing social scene demands a 
keen eye, and today’s sophisticated 
young readers will not be deceived 
by primitive slogans, adventure 
plots, and superficial characters. 
Russian orphans, street urchins,

1 2 ENGLISH I CAUGHTBETWEEN FOLKLORE AND THE COLD WAR



Works Cited

war victims, drug addicts, and 
teenage mothers have not yet found 
a voice in literature for the young” 
(109). Much the same can be said of 
our own norms in children’s litera
ture. While children’s books exist 
that span these topics, they gener
ally exist on the fringes and serve 
very pointed, didactic purposes.
The fact that Nikolajeva’s article 
was published over 15 years ago yet 
still retains its relevance illustrates 
the gaps in Russian children’s liter
ature that still exist. While sadden
ing, it is expected. The politics of 
publishing act in accordance with 
American anxieties about child
hood innocence, which run counter 
to the common beliefs help about 
socialist leanings, and thus result 
in stores for children that follow the 
path worn by so many. Russia in 
literature for children is most palat
able when it is folktale, unless it is 
decidedly anti-Communist.

Grauer, Rita. Vasalisa and Her Magic Doll. New York: Philomel Books, 1994. Print 

Kononenko, Natalie. “The Politics of Innocence: Soviet and Post-Soviet Animation on Folklore 
Topics." Journal o f Am erican Folklore. 124.494 (2011): 272-294. Print

McCaughrean, Geraldine. Grandma Chickenlegs. Minneapolis: Carolrhoda Books, Inc., 2000. Print.

Mickenberg, Julia*“The New Generation and the New Russia: Modern Childhood as Collective 
Fantasy." American Quarterly. 62(| (2010): 103-129. Print.

Morgan, Pierr. The Turnip: An Old R ussian Folktale. New York: Philomel Books, 1990. Print.

Nikolajeva, Maria. “Russian Children’s Literature Before and After Perestroika.” Children’s 
Literature Association Quarterly. 20.3 (1995): 105-111 Print.

Polacco, Patricia. Babushka Baba Yaga. New York: Philomel Books, 1993. P rin t.- ''

- - -. Luba and the Wren. New York: Philomel Books, 1999. Print.

Putnam, G.P. The Language o f Birds. New York : G.P. Putnam’s Sons, Print.

Sis, Peter. The Wall: Growing Up Behind the Iron Curtain, Canada: Douglas & McIntyre Ltd., 2007. 
Print.

Thompson, Kay. Eloise in  Moscow. New York: Simon and Schuster, 1959. Print.

Tolstoy, Aleksei. The Gigantic Turnip, Brooklyn: Barefoot Beginners, 1998. Print.

Yelchin, Eugene. Breaking S ta lin’s Nose. New York: Henry Holt and Company, 2011. Print.

Yolen, Jane. The Flying Witch. China: HarperCollins Publishers, 2003. Print.

' Most Picture books are unpaginated

13ENGLISH I CAUGHT BETW EEN FOLKLORE AND TH E COLD WAR



Designer:

Amanda Willis

poster showing 
the wmning signs 
of head trauma

2013

14 ®RftPip mm

EXPERIENCED BY ATHLETE
Headache

Dizziness
Balance

~Nauäö&̂ '

Foggy
S lu g g is h ,

Hard to remember ; 
Hard to  focus

Irritability 

Sadness 

Nervousness 
More emotional

Excessive sleeping 
: Light sleeping 

Insomnia

Dazed or stunned 

Appears clumsy 

Ca n not balance 
Dilated pupils

Forgets instructionŝ  
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Abstract

Current literature focuses on Swiss German phonetics as well 
as its commonalities with German. I  wished to discover i f  there 
are any prejudices or preconceived notions among native 
speakers of Swiss German concerning the accents associated 
with different dialects of Swiss German. I  used a survey that 
asked native speakers to rate some of the different accents and 
discuss the reasoning behind the score they assigned. This was 
a mixed methods study that included both numerical rank
ing and open-ended questions so that the participants could 
elaborate on their responses. Other sources concurred that the 
dialects are different in  terms of pronunciation, and because 
of this, there would be some sort of judgm ent on the part of the 
listener, even i f  it is unconsciously made. These prejudices are 
fsj/milar to those about American dialects, where a speaker with 
a southern accent may be perceived by listeners as not being 
well educated. Of course, these prejudices are not true, yet they 
are widely believed among citizens. This study demonstrates 
that Swiss German speakers have sim ilar prejudices against 
certain accents.

Introduction

I was raised in a bilingual 
household with English and Swiss 
German, and I go back t o visit my 
family in Switzerland once a year. 
Through my visits to Switzerland, 
as well as the. interaction with 
my mother’s Swiss friends, I have 
noticed variations in their Swiss 
German accents. Through my 
research, I wish to discover whether 
there are any existing prejudices 
among speakers of Swiss German, 
and if so, I would like to identify 
them and discover the reasons be
hind them.

I conducted a survey with native 
Swiss German speakers. In the 
survey, I asked the participants to 
label seven accents in terms of the 
most phonetically pleasing to thé 
least phonetically pleasing. I then 
asked them to explain their choices, 
as well as describe a personal' 
experience in which either they

themselves were judged by their 
accent or witnessed someone else 
being judged based on their accent.

Review of Literature

Background Information 
Switzerland varies 

demographically and geographically; 
there are 23 Cantons, or states, the 
capital of which is Bern. There are 
four national languages: German, 
French, Italian, and Romansch 
(Moehle-Vieregge, 1999 p.166). 
However, it is the German language 
that tends to be most prominently 
used in Switzerland. According to 
Watts, “The German-speaking Swiss 
are in control of the industrial and 
financial centers of the country and 
are in the majority with regard to 
political representation” (Watts, 
1988 p. 326). The University of 
Basel recorded and collected 
many different dialects around

ENGLISH I PREJUDICES IN SWISS GERMAN ACCENTS 1 7



Switzerland and compiled them 
all on one website, complete with 
an interactive map to show which 
dialects are located in each region 
of the country (Deutsches Seminar, 
2012). This list of dialects was used 
to compile this survey.

Dialects
Curzan and Adams (2012) define 

dialect as “a variety of a language 
spoken by a group of people that is 
systematically different from other 
varieties of the language in terms of 
structural or lexical features”
(p. 347). They then go on to say that 
geographic bbiindaries factor into the 
development of dialects and different 
varieties'of language 
(p. 351). American Tongues specifies] 
that there is no English dialect that 
is better than another, “but there islm 
a type of English favored by actors 
and radio and TV announcers. It may 
lack something in personality, but

everyone can understand it” (Alvarez 
& Kolker, 1987, n.p.). D ialectsS  
whether American English or Swiss 
German, are all linguistically equal, 
but phonetically and culturally, one 
might be seen as more fitting than 
others. This study focuses on the 
phonological, the accent differences 
perceived by speakers.

Dialect Prejudice
There is already evidence that 

certain prejudices exist among 
Swiss German speakers. According 
to Curzan and Adams (2012), speak
ers strive to speak a certain way 
when they want to sound profes
sional or wish to increase their 
social status. They said, “Language 
varieties with overt prestige are 
those that speakers use or aim for 
in order to gain status in the ‘wider 
communfiy’” (P' 351)- Curzan and 
Adams also note, “Further up the 
socioeconomic ladder, all speakers
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tend to show a higher percentage of 
standard forms" (p. 361). Any speak
ers whose accents vary significantly 
from this “standard form” will be 
judged, even if the listener is un
aware of doing so. “As soon as some
one begins speaking, we make judg
ments about the person’s origins, 
education, sexual orientation, and 

Jsbcial affiliations—not to mention 
his or her personality” (Curzan and 
Adams, 2012, p. 368). According to 
Keech, “There is a ‘tendency in most 
human societies for people to prefer 
their own kind and to stereotype 
ethnic out-groups, especially lower 
status ones, in a negative fashion’” 
(Keech, 1972, p. 390). These types' 
of judgments are often based on 
how a speaker pronounces words or 
letters (Curzan and Adams, 2012, 
p. 368). In any language, there are 
certain accents that are considered 
more prestigious than others; there 
are also accents that are considered 
less desirable and have negative

connotations attached to them. The 
field of “variationist sociolinguistics 
. . .  take into account a speaker’s 
age, gender, class, race, ethnic
ity, geographic location, and other 
factors such as group identities, 
usually we can explain why some 
speakers speak differently from 
others” (Curzan and Adams, 2012, 
p. 355). For this reason, scientists 
look at a participant’s demograph
ics when conducting experiments. 
Participants’ age, gender, and geo
graphic location can all affect how 
they speak and what they believe 
about other speakers.

Although the documentary 
American Tongues deals with dia
led prejudice in English, its find
ings can be applied to Swiss German 
as well. In the documentary; the 
producers asked people which 
group of American English speak
ers had the worst accent. Every 
accent they thought was bad was 
given this rating because it was not



easily understood (Alvarez & Kolker, 
1987). The documentary goes on 
tojsaythat “we size each other up” 
through our dialects. “There are 
many words and expressions used 
in one place that might as well be 
Greek to people from somewhere 
else” (Alvarez & Kolker, 1987). For 
example, the documentary explains 
that Rhode Islanders say cabinet 
when referring to a milk shake. 
Although this documentary deals 
with the English language, these 
prejudices can be applied to Swiss 
German, as well. For example, a 
speaker from Basel would say Gilckli 
for “little bag” while a speaker 
from Bern would say s d ’Taschli. . 
The speaker from Bern would not _ 
be used to the word from Basel. 
Another prejudice speakers face is 
that listeners associate personal
ity and values with the sound of a 
speaker’s voice and how he or she 
Silks. In the documentary, one 
person interviewed claimed, “There

are certain consequences for not 
speaking a standard accent. For ex
ample, people may make fun of you, 
or you may have certain limitations 
in terms of the job market” (Alvarez 
& Kolker, 1987). Another form of 
prejudice, which may be uninten
tional by the listener, is that the 
listener focuses more on the way a 
speaker speaks rather than on what 
the person is saying. “Social and 
racial attitudes are mixed in with 
how we feel about peoples’ accents” 
(Alvarez & Kolker, 1987).

Code Switching
There are two forms of Swiss 

German, what Charles A. Ferguson 
“called the superposed variety 
the ‘High’ variety and the regional 
accents the ‘Low’ varieties” (Keller, 
1982, p. 71). “‘High’: Sie konnten 

jenes Hduschendort driibennicht 
kaufen. Es war ihnen zu teuer, • 
‘Low’: Si hand sab Huusli deet ane

nid chône chauffe. Sisch ene z  
tüür gsy” (Keller, 1982, p. 79). The 
“High” Swiss German is much closer 
to standard German and is used 
in the following circumstances: 
“Sermons, personal letters, speech 
in Parliament, political speech, 
University lecture, News Broadcast, 
Newspaper editorial news story, 
caption on a picture, and poetry” 
(Keller, 1982, p. 87). The “Low” 
Swiss German is used more so in 
everyday life, such as in “Instruction 
to servants, waiters, workmen, 
clerks; Conversation with fam
ily, friends, and colleagues; Radio 
‘soap opera’; Caption on a political 
cartoon; and folk literature” (Keller, 
1982, p. 87).

Search Terms: Swiss OR 
Switzerland, Accent*, Code 
switching, Regional Accent*, 
Attitudes, Switzerland, Regional 
Accents, Language Diversity,
Swiss language prejudices

METHODOLOGY

Research Design
My main goal was to answer 

whether there are prejudices among 
speakers of Swiss German based on 
their different accents, and if so, I 
wished to identify and explain them. 
The research method utilized in this 
study was quantitative and qualita
tive; data was obtained through a 
survey consisting of ranking, open- 
ended questions, and demographics. 
I made two copies of my survey, one 
in German and one in English. A 
hardTcopy survey was also the most 
efficient way to gather data with the 
chosen participants.

Participants
All of the participants are 

native Swiss German speakers, a 
convenience sampling of acquain
tances of my mother and family. The 
participants were of various ages, as 
well as both genders. They are good
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representatives because they all 
have various Swiss German accents. 
The participants were selected 
based on their ability to speak 
Swiss German and recognize the)-’; • 
various accents.

Instruments
My research consisted of a paper 

survey that could be e-mailed to se
lected participants, as well as hand
ed to them in hard copy. The survey 
consists of demographic questions 
and a chart in which participants 
numbered what they felt was the 
most pleasing accent and the least 
pleasing accent on a seven point 
scale and four open-ended questions 
that allowed them to elaborate on 
their ranking. There is also a ques
tion asking whether the participant 
has ever personally experienced or 
witnessed someone being judged be
cause of their accent. One problem 
that I encountered dealt with clarity

in the survey’s directions. I intended 
for each participant to use each 
number once when rating the ac
cents, but the participants ended up 
using the numbers more than once. 
The results are still usable, but had 
I been clearer, it would have allowed 
me to determine which accent was 
the absolute least desirable.

Procedures

Data collection
I sent the survey to my mother’s 

friends as well as my relatives in 
Switzerland, who passed it on to a 
few of their friends. Participants 
printed out the survey and sent it 
back to me through the mail.

Data analysis
In order to analyze the results,

I went through each survey and 
viewed any number higher than four 
on the accent hierarchy question as

less desirable and any number lower 
than four as more desirable. The 
other questions were free response, 
so I categorized the answers in 
terms of whether the participants 
experienced prejudice, the reasons 
why they preferred certain accents 
to others, and the reasons they 
disliked certain accents.

Limitations
My findings limit what Can be 

applied to other speakers in that 
they focus only on Swiss German. 
However, the ideas of what prejudice 
stems from could be helpful in 
identifying prejudice in other 
groups. The fact that my survey was 
not as clear as it should have been 
harms the reliability of my study. 
When I asked participants to label 
seven accents with numbers one 
through seven (one being the most 
phonetically pleasing, seven being 
the least phonetically pleasing),

some participants used numbers 
more than once. Therefore, some 
participants had multiple num- 
ber ones and no number sevens.
Also, had I asked participants to 
elaborate and explain their experi
ences with prejudices, I may have 
gotten more than a simple “yes” 
answer. Some participants were not 
familiar with the two different Basel 
accents, which was a problem that 
could have been fixed by not includ
ing them in the survey. Had I been 
clearer in what I was asking, I 
may have gotten different and more 
detailed results. The validity of my 
studyguld have been improved by 
asking more specific questions and 
including questions about word use 
and pronunciation.
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Research Findings

Overview
There were 25 participants who 

took part in this study. Of those, 48% 
(12 out of 25) disliked the Zürich 
accent; 28% (7 out of 25) disliked 
the St. Gallen accent; 8% (2 out of 
25) d.isliked the accents Appezeller, 
Graubünden, Basel, and Valais. 
Thirteen out of 25 (52%) of partici
pants liked the Bernese accent the 
best; 28% (7 out of 25) liked the 
Valais accent, while 16% (4 out of 
25) liked the Basel and Graubünden 
accents, and only 4% (1 out of 25) 
liked the St. Gallen accent.

Least liked accent in Swiss German
According to my findings, 48% 

of participants found the Zürich 
S c e n t from the Canton Zürich, or 
in English Zurich, to be the least 
pleasing accent. This accent is 
spoken in the Mid-northeastern 
part of Switzerland. The reasons

given for the dislike of this accent 
were that speakers speak too fast, 
it is very harsh sounding, it sounds^a 
rough, it sounds arrogant, and that 
its speakers are unsympathetic.
One participant said it sounds like 
a squeaky mouse, while another 
claimed it sounds like a sick person 
talking. One participant, a 49-year- 
old female, labeled it as “Hard on the 
ears, piercing sharp words. Not soft 
and full of melody.”

St. Gallen is the second-least- 
liked accent of Swiss German (28%). 
This accent can be found in the far 
northeastern part of Switzerland. 
The reasons given for the dislike of 
this accent were that it has “squeaky 
sounding people,” the accent hurts 
the speaker’s ears, it is shrill 
sounding, and it is too flashy. One 
participant, a 42-year-old male, de
scribed it as having a “nasally tone, 
and lightly aggressive sounding.”
One participant said he never felt 
comfortable living there.

Most liked accent in Swiss German
The most-liked accent (52%) ' 

in Swiss German was the Bernese 
accent. The Bernese accent can be 
found in the canton of Bern, which 
is located in the mid-western region 
of Switzerland. Participants de
scribed the Bernese accent as nice 
sounding, soft tones, sounds loving, 
feels like home, slow, comfortable, 
quiet, peaceful, sympathetic, local, 
cheerful, nice, exciting to listen to, 
harmonious sounding, melodious, 
and real sounding. One participant, 
a 24-year-old female, also mentioned 
that “many Swiss musicians sing in 
this accent.”

The second-most-liked Swiss 
German accent (28%) was the Valais 
accent. This accent can be found 
in the mid-southwestern region of 
Switzerland. Participants made 
these comments about this accent: 
many friends are from this Canton, 
like the Canton, rare, original, 
rustic, exotic sounding, sympathetic

people, nice sounding, similar words 
to other accents, interesting words, 
and a nice spoken melody. A 32-year- 
old male describes it as a “tradi
tional accent; a lot of expressions 
are hard to understand, but it has a 
certain charm to it.”

Baselland or Basel-Stadt
I omitted these results because 

28% (7 out of 25) of the participants 
were not familiar with the differ
ence between the two accents.

Prejudice
Upon asking the participants 

if they had ever experienced or 
witnessed a form of prejudice, I 
received some interesting insight.
A 51-year-old female who grew up 
with a mixed accent of Bernese and 
St. Gallen was “laughed at in Flawil 
(St. Gallen) for the Bernese in her 
accent.” Another participant ob
served a cultural prejudice;: “People
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from Zürich are usually judged by 
their accent. They speak very fast 
with harsh sounding words.” One 
46-year-old male from Muotathal 
in Canton Schwyz said he is viewed 
as backwards and from the country 
for his accent. He also commented 
that the Zurich accent is viewed as 
arrogant, while the accent from St. 
Gallen is viewed as lightly aggres
sive and snippy. A 52-year-old male 
from Lucerne is sometimes viewed 
as “snooty” or better than everyone 
else; he also mentioned that people 
with pronounced or audible accents 
are more likely to be judged. One 
42-year-old participant claimed, 
“People with an audible Zurich 
accent are often rejected.” People 
who have an eastern Swiss ac
cent are judged as well as people 
with a mixed Swiss accent. Some 
participants said they had expe
rienced prejudice or witnessed 
prejudice but did not elaborate on 
their answers. A 14-yeär-old female

said that she gets teased for her St. 
Gallen accent. A 48-year-old female 
participant from Solothurn said that 
“people in Basel reacted negatively 
to my ‘land’ accen t.®

Discussion

The Cantons of Baselland and 
Basel-Stadt were once one Canton, 
but they split in the past due to a 
disagreement over taxes. Baselland 
is more of a country, suburban area, 
while Baael-Stadfeisffimprised 
of more of a city atmosphere. The 
Basel-Stadt accent is viewed as 
more formal, while the Baselland 
accent is viewed as more laid 
back. The Canton of Zürich is 
widely disliked for its desire to strip 
ßern of the title of the capital of 
Switzerland; this could be.a reason 
for why this accent is so disliked: 
The demand is seen as an arrogant 
request and is then connected with 
the people and the Canton. One
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reason that the Bernese accent is 
so popular among Swiss German 
speakers could be because Bern is 
the capital of Switzerland. Many 
participants claimed that it sounds 
like home and that many musicians 
and actors use the Bernese accent, 
so it may be seen as the overt or 
covert prestige accent. Both the 
Bernese and the Valais accents are 
characteristic of the mid-west of 
Switzerland, with Valais just being 
a little south of Bern. The Zurich 
and St. Gallon accents are both 
found in the northeastern part of 
Switzerland. It seems clear that, 
although the participants spoke a 
range of accents from all over the 
Swiss German-speaking part of 
Switzerland, there appears to be a 
general consensus that northeast
ern and eastern accents are less 
desirable than other accents, while! 
Western accents are more desirable.

Every language deals with 
language and accent prejudice. The

best way of handling it is to try to 
not judge people by their accents 
and to try instead to really listen tofl 
what they have to say rather than 
how they are saying it. If speakers 
could get past or accept these 
differences in pronunciation and 
expression, then dialect prejudices 
might not be so widespread. The 
Swiss German speakers interviewed 
in thisstudy are just a small sample, 
and this study would providelfhuch 
more helpful insight on a larger 
. scale. It would be interesting to 
conducts study about accent and 
language prejudices among all Swiss 
speakers, including Swiss German, 
Swiss French, Swiss Italian, and 
Swiss Romansch.



References
Adams, M. & Curzan, A. (2012). Language variation. In Adams & Curzan, How English Works 

(pp. 346-375). Boston: Pearson.

Alvarez, L. & Kolker, A. (Producers) '(1987). American Tongues. New York, NY: Center for 
New American Media. Video retrieved from: http://www.metacafe.com/watch/8711115/

, :american_tonguesM[

Deutsches Seminar, Universität Basel. (2013) Website zu  den Deutschschweizer Dialekten. 
Retrieved from: http://www.dialekt.ch/Hste.htm

Keech, W. R5(1972). LinguisOTdiyefsity and political Conflict: Some observations based on 
four Swiss Cantons. Comparative Politics, 4(3) j 387-404. Retrieved from: http://www.jstor. 

^; org/stable/421559

Keller, R. E. (1982). Diglossia in German-speaking Switzerland. In W. Haas (Eds.),Standard 
languages: Spoken and w ritten  (7Q-93). Manchester: Manchester University Press. 
Retrieved from:. ht(p://b|[8ks.gopgle.com/boöks?id=sza8AAAAIAAJ&lpg=PA70&ots=H17u 
wusywn&dq=Concerning%20the%20Notion%20of%20%22Umgangssprache%22%20in%20 

' * Swiss!f20Gerinan&lr&pg=PA70#v=onepage&q&f=false 

Moehle-Vieregge, L. (1999). Griiezi miteinand’! A focus on Swiss German culture 
and language online. U nterrichtspraxis/Teaching German, 32{2), 166-173. doi:

"  10t30^5M57
Watts, R. J. (1988). Language, accent and national identity in Switzerland. M ultilingua: 

Journal o f Cross-Cultural and Interlanguage Communication, 7(3), 313-334. 
doi:10.1515/mult. 1988.7.3.313

ENGLISH I PREJUDICES IN S W IS S  G ERM AN ACCENTS 2 3

http://www.metacafe.com/watch/8711115/
http://www.dialekt.ch/Hste.htm
http://www.jstor


APPENDICES

Appendix A: English Survey

Gender:_____________  Age:____________
Where were you born?______________________________  Where did you grow up? . _____________r_ _ _ _

. Which accent of Swiss German do you speak?___________________________________________________________
, 1. Have you ever personally felt judged because of your accent or have you ever witnessed someone being judged because of their accent in Switzerland? 

Please order the Swiss German accents below in order from most pleasing phonetically (to the ear) to least pleasing.
1 = Most Pleasing 2=  Pleasing | =  Somewhat Pleasing 4 = Neutral
5 = Somewhat Displeasing 6 = Displeasing > f' .= Least Pleasing

Barn Deutsbh ___________
Walliser Deutsch____________
Zurich Deutsch____________
Graubiindner Deutsch ____________
Appezahler Deutsch____________
St. Gallner Deutsch ____________
Basel Deutsch____________
Plfifse indicate which Basel accent you prefer out of the two: Baselland______ Basel-Stadt______

2. Please explain why you prefer the Basel accent you chose.

3. For the accent you found to be least pleasing, can you explain why you picked it and why you find it unpleasant?

4. For the accent you found to be most pleasing, can you explain why you picked it and why you find it pleasant?
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Appendix B: German Version of the Survey

Was ist Ihre Geschlecht?____________  Wie an sjn(] gje? ____________
Wo sind Sie Geboren? _-------------------------------------  Wo sind Sie aufgewachsen?______________________ _
Welches Dialekt von Schweizer Deutsch benutzen Sie?__________________________

1. Haben Sie jemals Persönlich gefüllt als ob jemand Ihnen wegen Ihren Akzent beurteilt? Oder haben Sie jemals
gesehen oder gehört wie jemand, für seinen Akzent beurteilt worden ist?

Bitte ordnen S ie le  Schweizer Deutschen Dialekten in die Reihenfolgen die Sie von Phonetischen Schönsten finden zu 
denn® die Sie am Phonetischen Schlechstenjfinden.

1 = Am schönsten 2 = Schön 3 = Ein bischen schön 4 J e u t r a l
5 Ein fflschen Schlecht ö l  Schlecht- 7 = Am schlechtesten
BärmDeutsch____________
Walliser Deutsch____________

- --Zürich Deutsch____________
Graubündhe'pDeutsch____________
Appezahler Deutsch____________
St. Gallner Deutsch 
Basel Deutsch ____________
Bitte Identifizieren Si|iwelches Dialekt Ihnen besser gefällt: Baselland______ Basel-Stadt_______
2. Bitte erklären Sie wieso Sie dieser Basler Dialekt gewählt haben.

3. Für der Dialekt dem Sie am schlechtesten fand bitte erklären Sie warum Sie es schlecht finden.
4. Für der Dialekt dem Sie am schönsten fand bitte erklären Sie warum Sie es schön finden.
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Photographer:

Cara O’Neal

“Memorials”
2013

This serfes documents roadside memorials on Virginia Route 
20, named the “Constitution Route," a rural two-lane highway 
that stretches 90 miles through the central part o f Virginia. These 
memorials are markers to commemorate thosefostdn,fatal car 
accidents. Some claim that the memorials violate the separation 
of church and state, since most include a cross or other religious 
symbol. Others see the roadside memorials as dangers to the 
public. This is because many of them are elaborate, placed in the 
median along highways or just off the shoulder, and can pose as 
a distraction to motorists.

State laws concerning roadside memorials vary. In some '. 
they are illegal, in others a fam ily must go through several 
requirements in order to erect a memorial. Despite the laws or 
political debates that surrounding them, families and friends 
in mourning will continue to commemorate their loved ones 
through roadside memorials. Attempts to take the memorials 
down usually result in them being replaced.



P h o t o g r a p h e r ■ . r

Sara Nelson

“Finding Stability"
2013

Four years ago I  was diagnosed with Major Depression, 
and despite constant medication and talk therapy it is still a 
day-to-day struggle. Rather than let it prevent me from  enjoying 
the things I  love, I  have used this project as a therapeutic process 
to help me move upwardsfrom m y most recent depressive 
episode. Through facial expressions and symbolic concepts in 
m y self-portraiture, I  am representing the different emotions 
and thought progressions of m y mental state during my 
episodes. Since the face is one o f the most expressive parts o f the 
body, I  chose to photograph solely m y head and shoulders. My 
expressions are all genuine, which makes the images personal.
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Edmund Tyrone’s
Long Journey Through Night

Sasha Silberman
Dr. Craig Challender, faculty advisor
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Long Day’s Journey into Night 
by Eugene O’Neill is a play about 
a family of four and their dysfunc
tional descent into oblivion. Mary is 
addicted to morphine, and the rest 
of the family alternates between 
pretending she isn’t and attempting 
to forget that she is by consuming 
alcohol. By the play’s end, every 
character is deep into a drugged 
haze. Each character is tormented 
by inner demons, and though they 
love each other, their treatment 
of each other is erratic, at best. 
Edmund, who is afflicted with tuber
culosis, is the only one who is sinned 
against more than he sins himself. 
His father hates that he is an athe
ist, his mother never wanted to 
haye him in the first place, and his 
brother envies him because he has 
shown him up to be a drunken bum. 
(Cronin 108) In a family fraught 
with denial, dishonesty, and refusal 
to listen ito or acknowledge each 
other’s personal struggles, Edmund

sets himself apart from his family 
members because of his ability to 
accept blame, listen to others, and 
ultimately forgive.

Tyrone is ashamed of Mary’s ad
diction, and he feels that having the 
support of him and their sons should 
have been enough of an incentive 
for her to have quit for good. Guilt 
over this makes him hate Edmund, 
whose birth was the reason Mary 
first acquired the drug. He therefore 
puts blame on Edmund for not only 
her addiction, but also the complex 
family problems that did not arise 
until after he was born. His constant 
need to put blame on other people 
is probably exacerbated by his own 
perceived lack of success in his act
ing career. His greatest achievement 
in life was receiving a note from 
his idol Edwin Booth, compliment
ing his role as Othello, and every 
moment since seems to have been 
far less gratifying, including those 
spent with his family.

Mary tries to be a doting mother 
to her children but is overcome 
with self-hatred because she cannot 
escape her addiction. She lives with 
the uncomfortable knowledge of 
what her addiction is doing to her 
family, but at the same time, she 
also blames them for it. She blames 
Tyrone because he hired a cheap, 
quack doctor, and she also blames 
Edmund because his birth led to 
her taking the drug. Mary similarly 
has regrets about her past, often 
resenting that she left the convent 
she grew up in to marry Tyrone. She 
is tormented by the fact that there is 
nothing she can do to help Edmund’s 
sickness. She hides behind her 
addiction to avoid the blame of her 
family and her own guilt.

Jamie is Edmund’s elder brother;' 
He dislikes himself because he feels 
he has not been successful with his 
life. He blames his father for his 
current life because Tyrone tried 
unsuccessfully to push Jamie into

an acting career. He hates himself 
for not having amounted to more 
but seems oddly pleased with the 
fact that he let his father down. He 
blames Edmund for Mary’s addic
tion, and he uses Mary’s addiction as 
an excuse for his own to alcohol. He 
is also blamed by Mary and Tyrone 
for leading Edmund astray.

Edmund is the character that 
displays the most astute sense of 
self-loathing but the lowest degree 
of blaming others. He has a morbid 
obsession with death, probably in 
part because of the guilt that has 
been unwittingly placed on him 
by the rest of the family. Edmund 
is closer with his mother than the 
other family members are, but since 
Mary ultimately shuts out everyone, 
Edmund is the most “left out in the 
cold” (Manheim 179). Edmund is 
a self-proclaimed “stranger who 
never feels at home, who does not 
really want and is not really wanted, 
who can never belong, who must
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always b|Ja littl#in loB.wijfflggeath” 
(0’Neiil57).

Edmund’s.position regarding 
blame is.thwirst thing tffi|sets him 
apart from the rest of his faituraH  
W h®  the othewafe eager to blame;: 
each other for their problemssand 
mistakes, Edmund is far more will- 
j i g  to S c ep t blame and iife|nalize 
it because he is already accfiom ed 
to l iw ^  with it and pht't'ing it on 
himself. He is the only one who 
seems to have been able to break 
through the family’s yipiousBele of 
self-loathing and blaimng, instead ■; 
sinking deeply into ordMelf-loath- 
ing and Staying* theBaM

lecorul traihtM t different!- . 
ates Edmund from the'others is h i «  

’wyillingne’l l to  l i ^ ^ t o ^ h e ^ y p h ^  
othffiGhara® rsshave a tenderly 
to live in their|hy ffipS |p t® i of 
things and refuse to hear of a l t | r iS  
t ip s  to their v g S | |  thinking.
This ten•. 1 encyB deinonst rated 
m oIfHall in Tyffme. In many

ways Edmund .is ijipre emaMonaM^H 
evoked than hM fther. Edmund 
trg s  to put himself in his father's 
shoes, til in g  his father tnlphe’s 
“tried tO:b'e fair t- • you because I 
kilytiwhat yoifflbeeifup agaiMt as 
a kid" ((W ill 14s). Edmund is the.'..' 
only perfSn wlfflmakSthis effort 

Miff. m iect w ithSrone, but Tyrone 
doeSinotEecognizebr appilciate 
these attempts'at empathy.

Coming o ffK lta il end df.liis 
s® y  of! i is difficulbehildhood, 
i® em s;iyrffie w a n ts *  stofy 
of snfferiifil»beinm ^ ^ t  one. 
Edmhnd’s lS ijie r ice  of b|&g: 
hoiffilesMand Mbkesin ami>|l^®.nd 
paleilin compari^mo TyanC’s own 
lSdlexpeiifflpe, andByrwe Will 
h f | let him forggt it. H e B sg u i|^ H  

vEdmund’s truth s|||jfiam n mbrnd-

n̂ i an« l8es t0 ̂ ®ar any°ne but
himself (O’Neill 150). Tyrone evejiCj: 
minirmtls Edmund’s past suicide ®  

Kempt^Sing t |e g ,e t that “« s o n  of 
i» e® y ef wtald®nd that Edmund

“wasn’t in his right mind” evenglhem 
Edmund a s se rt^ B t he was sober 
(dlNeillilBO). H ejfrees  to believe:, 
his owniffirjpbout his father eating 
rawoisom clinging again to the’ 
belief that no member of his family 
Mffild ever go that way.

Edmund isS afraiflto  confront 
Tfjibne when he has done him 

Wrong, butttffldigrence betwbgfig?; 
him:a M e othefpis th a fh e ^ M  
act uallyopen to hearing his Op
ponent’s side. Edmund confnuSM  
T \ rone angrily about bis sending • 
him to apheap^S e sw |torium 
instead of SDendi^ ^ ^M m m B for 
quality medical care for h ij|g |n . In 
the Sd,[.Tyrone offersM|mund a 
stay at a secon^s^R ta to rium , a 
effipromise that EdmundRcepts 

n t h  afaugh. Tyrone alsoishares 
with EdmunaptpSffrom h ^ H  
p ®  tjfat sf|w ih S # e  became the 
stingy man of tifdjy After 
c ^ ^ M o n  to his son,Edmund is 

UMsved, stares am is father S B

understanding. ‘I’m glad you’ve i"ld 
me!fhis|Papa. I know you a lot bet
ter rirai’ (O’Neill 154).

Edmund’s openness to listening 
paves the way for a ground-breaking 
interaction b etp jf mthe two of 
them,; oriÿwhere Bey each under
s t a n d ^  other be tt|f  than ever 
before. Whin this conversationtoofl 
place bePpplIjamie and Tyrone, 
they butMd heads so much that.no 
solution could be reached. Edmund 
listens as his father explains tnf(Ori
gins of his frugality||nd through his 

ilistpnmg and appreciation for what 
hS afh er is sharing with him, the 
root® the conflict thigcaiises much 
of Edmund’s confusmn isïreyëaled, 

¡fndB m und “begins to see th e f|| 
light” (Qâlpenter 156).

Partnered with Edmund’s capac
ity to lisffn tjtother peffile is his 
talenffpi seeing through peop&M^ 
façades for w hatthejB ally  are. 
Edmund holds out hope for his 

B other longer than Jamie does, bif®
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even he realizes how she seems to 
hide behind her addiction, to hide 
from the rest of them and herselt . 
He exclaims, “You know something 
in her does it deliberately— to get 
beyond our reach, to be rid of us, 
to forget we’re alive! It’s as if, in 
spite of loving us, she hated us!” 
(O’Neill 142).

Edmund also demonstrates this 
ability by noticing equivalent behav
iors between his two parents. Mary 
has a desperate, all-consuming 
desire to return to the past, a time 
when she was young and her life was 
full of promise. Although we learned 
from Tyrone that Mary’s past was 
not as perfect and promising as she 
makes it out to have been, Mary 
would (and does) give everything to 
go back to that time. She associates 
these memories with her wedding 
dress, which she spends much of the 
play searching for, as she searches 
for her lost youth. She says, “Where 
is it now, I wonder? I used to take

it out from time to time when I was 
lonely, but it always made me cry” 
(O’Neill 117).

Tyrone has similar regrets about 
his past, the career he might have 
had. The note he received from his 
idol in praise of his acting is his 
version of Mary’s wedding dress: 
a symbol of past happiness and 
achievements and a bar against 
which their present unhappiness is 
measured. While Tyrone condemns 
Mary for her practice of living in the 
past, Edmund catches on to the fact 
that Tyrone has a habit of doing th l |  
exact same thing. Tyrone wonders 
aloud where the note could be, and 
Edmund suggests “with an ironical 
sadness” that it “might be in an 
old trunk in the attic, along with 
Mama’s wedding dress,” which she 
is upstairs searching for at that very 
moment (O’Neill 155).

Edmund’s ability to see things as 
they are is a contrast to his family 
members, who seem to see things

as they want to. Edmund’s un
canny ability to see the truth in the 
behaviors of his parents puts him in 
a unique position of clarity, almost 
like that of a narrator. Interestingly, 
it turns out the play is quite 
autobiographical, and Edmund is a 
representation of a younger Eugene 
O’Neill himself. Long Day’s Journey 
into Night is, in fact, O’Neill’s at
tempt to grapple with his own family 
experience (Costello 1). Given as 
a gift to his then-wife Carlotta, he 
thanked her in the introduction for 
enabling him “to face my dead at 
last and write this play, write it with 
deep pity and understanding and 
forgiveness for all the four haunted 
Tyrones” (O’Neill 7).

This accounts for Edmund’s 
seeming ability to see things more 
clearly than his family. O’Neill 
is telling a version of the story 
he witnessed with his own eyes 
from Edmund’s viewpoint. O’Neill 
“wrote Long Day’s Journey so

that he could face his dead at 
last, and, after pitying them and 
understanding them, he was able 
to forgive his family. The play is 
O’Neill’s act of contrition, but also 
his act of forgiveness” (Costello 
5). The motive behind this and 
O’Neill’s personal role in it explains 
Edmund’s forgiving character.

Edmund’s ability to forgive is 
what most sets him apart from his 
family. Forgiveness is evident in his 
relationship with Jamie. Edmund’s 
sickness has taken all the concern, 
especially their mother’s, away 
from Jamie, a fact that embitters 
Jamie. Jamie also blames Edmund 
for causing Mary’s addiction, and 
he is resentful of the way their 
parents see him as a drunken fail
ure in comparison to his brother. 
Jamie’s bitterness toward Edmund 
regarding this is apparent by the 
way he mockingly refers to Edmund 
as “mama’s baby, papa’s pet”
(O’Neill 169).
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The last moment of illumination 
in the play occurs between Edmund 
and Jamie, in which Jamie makes 
the bold admission to Edmund that, 
because of his jealousy, a big part 
of him has always wanted to see 
Edmund fail, so he has intention
ally led him astray in life. He 
says, “Never wanted you succeed 
and make me look even worse by 
comparison. Wanted you to fail. 
Always jealous of you” (O’Neill 169). 
He wants Edmund to be great, but 
he warns that he will do his best to 
make him fail.

Edmund has always looked 
up to Jamie as a hero, and Jamie 
to Edmund as his creation, his 
“Frankenstein” (O’Neill 167). 
Jamie’s admission to Edmund was 
very brave because, as Jamie tells 
him, Edmund is all he has left. By 
telling him this, he is running the 
risk that Edmund will hate him. 
Jaime tells his brother, “I love you 
more than I hate you. My saying

what I’m telling you now proves i t ... 
Greater love hath no man than this, 
that he saveth his brother from him
self” (O’Neill 169-70). What Jamie 
has done to his brother throughout 
the years is disappointing, but his 
bravery in confessing it to Edmund 
is a noble act of love and compas
sion, and for that reason, Edmund 
seems to forgive him.

Each character in Long Day’s 
Journey into N ightis battling an 
internal demon of some kind, but 
Edmund is the one who is most able 
to resist blaming others for his trou
bles. Throughout the play, Edmund 
is explicitly blamed by his family for 
being born. They say things such as, 
“It was your being born that started 
Mama on dope” (O’Neill 169). While 
the others are in a hurry to cast 
blame and admonish each other 
without looking internally for the 
causes of their strife, Edmund ac
cepts (to a self-defeating fault) his 
role in his family’s downward spiral.
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He is therefore more willing to 
accept the others for theirs, should 
they recognize it themselves.

This willingness to listen and 
attempt to understand his family 
members sets Edmund apart, and 
it allows him to make steps toward 
forgiveness. According to Carpenter, 
“Like the others, he also journeys 
through the fog and the night. But, 
unlike them, he has seen— and will 
again see—beyond the illusions 
which surround him” (Carpenter 
158). Edmund’s eventual forgiveness 
of his family was the motive behind 
O’Neill’s writing of the play, and it 
gives Edmund the most promising 
future of his family.



Works Cited

Primary Source
O’Neill, Eugene. Long Day's journey into Night. New Haven: Yale UP, 2002. 

Print.

Secondary Sources
Carpenter, Frederic Ives. Eugene O’Neill. Boston: Twayne, 1979. Prinfci: ' 

Costello, Donald P. “Forgiveness in O’Neill.”M odem Drama 4 (1991):499. 
Academic OneFile. Web. 13 Nov. 2013.

Cronin, Harry. Eugene O’Neill, Irish and American: A S tudy in  Cultural 
Context New York: Arno, 1976. Print.

Manheim, Michael. Eugene O’N eill’s  New Language o f Kinship. Syracuse, N.Y: 
Syracuse UP, 1982. Print.

ENGLISH I EDM U N D  TY R O N E 'S  LONG JO U R N EY THROUGH N IG HT 3  3



Photographer:

Hessica Beardsley

“Nails”
2013

'Effpre is a certain comfort about personal space that everyonef ®  sure 
can relate to -  but are they willing to let the public see it all? These 
photographs are ctSppresentation cfwlvmtgm, at the age of 22 as a senior 
in college, living alonemfwiow ¿All not everyone I  encounter is going to 
look at, like, or even remember a glimpse ofmWB&t througfj$he medium  
of digital self portraiture, I  am giving the viewer a look amvho l^ m in  
my entiretymndmllowing them to decide if  they like all m ^ke& M ach  
individual handles every task differeuly from  something as simple 

|Wfflaundry or getting o^¿mf bed, to the more difficult cmdfiarder to 
^ S l a i n  stressess$nd anxieties. Whether it lommt or not, there im lw a ^ m  
IH conscious decision to be capturing every image B e  series: by use of 
’(mransmitted slmtter release.And the choice to be interactive u S B B  
camera presents an unavoidable awkwemmess to Me vieiver. BecausS m  

RW inmSJmmyself into w o w k f  inserted Tmmmnto 20 images lead oiems; 
I B eing led through m ^B a rtm e n t >NmgI askiyou to decide, do y M  like 
m B you  see?
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Photographer:

Jamie Gardner

top: “Green Bay Elementary JG”
B O ism

bottom; photographed, by Edward Peeples ,<
“Green Bay Elementary EP"
1963

In 1963, civil rights activist and graduate student Edward Peeples 
photographed the closed schools o f Prince Edward County in  d 
documentary fashion as part o f his masters thesis. I  have rephotographed 
his images of the schools fifty  years later. His thesis was based on the 
awareness o f a civil rights injustice that was happening in the county 
and much the same, m y project began with the realization that the 
county is still affected by the school closings. In the last fifty  years 
some o f the buildings have been repurposed, finding anew  life, while 
others have been reclaimed by the land that they once stood upon. My 
rephotographing o f these sites shows the effects o f tim e and unseenm ents 
on these landscapes.

Photo by Dr. Edward H. Peeples, Jr., Im age courtesy o f VCULibraries.



The Republican Razor:
The Guillotine as a Symbol of Equality

Jamie Clift
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Introduction

Equality was one of the cor
nerstones of French Revolutionary 
ideology; it was also one of the most 
important principles behind the 
development of the guillotine, which 
was adopted as the official means 
of execution by the Legislative 
Assembly in 1.792. Despite its asso
ciation with the Reign of Terror, the 
guillotine itself was never viewed 
by the common people of France 
in a negative way. Instead, it was 
symbolic of the equality that guided 
its creation.

The guillotine is named for 
Dr. Joseph-Ignace Guillotin, a 
member of the Third Estate who 
proposed his invention to the 
National Assembly in 1789.' Seeking 
to revolutionize France’s penal 
system, Guillotin gave a speech to 
the National Assembly introducing 
reforms innovative for that time 
period. His proposal ensured, for

instance, that the family of an ac
cused man could not be punished for 
his crimes, and that all people who 
committed the same crime would 
be punished in the same way.2 The 
introduction of a common method of 
execution was only a small fraction 
qf the sweeping changes that Dr. 
Guillotin and others in the assembly 
sought to implement.

Article 6 of Guillotin’s pro
posal to the Constituent Assembly 
makes the intention behind the 
guillotine’s creation clear: “The 
method of punishment shall be 
the same for all persons on whom 
the law shall pronounce death, 
whatever the crime of which they 
are guilty. The criminal shall be 
decapitated. Decapitation is to be 
effected by a simple mechanism.”3 
Guillotin and other reformers also 
hoped that this method would be 
painless, especially in comparison 
to the forms of execution that it re
placed, like hanging, drawing and

quartering, and breaking on the 
wheel. Through the implementation 
of a uniform means of execution, 
Guillotin and his contemporaries 
sought to make the process more 
equitable, rational, and above 
all, just. Truly, this was to be a 
machine of the Enlightenment. The 
guillotine would not discriminate 
between a person of noble blood 
and a common peasant. That 
everyone who committed a capital 
offense would die in the same way 
was a truly revolutionary idea 
in a world so fraught with social 
hierarchies.

Who Died on the Scaffold?

At least two aspects of 
Guillotin’s proposal were success
ful. First, executions became more 
uniform after the construction and 
implementation of the guillotine; all 
classes of people who faced execu
tion faced it in the same ritualized

fashion. Second, the machine 
was, when used correctly, efficient. 
Victims of the guillotine met death 
quickly, seemingly painlessly, and 
all the while being afforded the 
dignity of a noble death. In these 
ways, the guillotine represented 
the leveling of society that the 
revolutionaries sought, in both life 
and death.

Victims of the guillotine during 
the Reign of Terror were as diverse 
as the citizens of France. Records 
of the time show that all levels of 
society were represented propor
tionally to the percentage of society 
that they constituted.4 The King 
and Queen of France met their fates 
at the end of the guillotine’s blade, 
as did former nobles, clergymen, 
tradesmen, and peasants.5 However, 
something went wrong over the 
course of the revolution. The major
ity of those killed during the terror 
were political prisoners, not the 
common criminals that Guillotin
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and other penal reformers had in 
mind in 1789.

During the Reign of Terror, the*  
number of capital crimes increased 
dramatically. Anyone considered 
an enemy of the revolution was 

¡¡executed. The National Convention 
declared, for instance, that hoard
ing would be punished by death, 
a move celebrated by the sans
culottes. The people who died on 
the guillotine during this period 
may not have been the victims 
that Guillotin had intended. In 
fact, Guillotin narrowly escaped 
execution by his own invention, and 
his family was eventually driven to 
change their name due to the as
sociation with the machine and the 

• Reign of Terror.
The first man to die by the 

guillotine was a common criminal 
named Nicolas Jacques Pelletier,® - 
and he is remembered almost 
exclusively for this distinction. But 
within a year of his execution, the

guillotine had been used to silence 
thousands of enemies of the revolu
tion. Priglts who refused to take 
oaths of allegiance to the republic, 
young women who wrote negative 
letters about the government to 
relatives, and many others died 
by the blade at the hands of the 
Revolutionary regime. Queen Marie 
Antoinette followed her husband to 
the guillotine not only for her trea
sonous crimes against her people, 
but also because she was a symbol 
of the monarchy and of the deca
dence of the old regime. Anyone 
could have easily become a victim 
of the Terror. Even Robespierre 
himself fell victim to “the sword of 
retribution”.

The threat of execution by 
guillotine was effectively used 
by the government to control the 
public. For instance, a law was 
passed at the urging of the sans
culottes in Paris mandating that 
the hoarding of food be punished
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by death. Though harsh, enforcing 
the death penalty for this offense 
ensured that the French troops 
could be fed. By using a few 
select people as examples, those 
in power f |u ld  scare the r ||,t  of 
the population into submission to 
protect the fragile government.

“The People’s Axe”

Because of the public nature of 
execution, the guillotine became 
a cultural symbol of the times.
The guillotine itself was associ
ated with the ideology behind the 
revolution, representing equal 
treatment for all under the law, 
while the executions, which were 
popular public events, also inspired 
feelings of patriotism and equality 
Members of society who were once 
marginalized were able to actively 
participate in the revolutionary 
movement by attending public ex
ecutions. These people felt a close 
connection to the guillotine, and

this is reflected in the language 
they used to describe it.

There were many terms of 
endearment for the guillotine 
popular with the common people 
of Paris. Albert Soboul writes, “The 
guillotine was popular because 
the sans-culottes regarded it as 
the avenging arm of the nation, 
accounting for such expressions as 
‘national hatchet’, and ‘the people’s 
axe’; the guillotine was also ‘the 
scythe of equality.’”7 The guillotine 
promoted equality not only in that 
it executed criminals from all seg
ments of society in the same way, 
but it also allowed those who were 
politically disenfranchised to have 
a feeling of close involvement with 
the revolution. It was a machine 
of the common people, the sans
culottes and the working-class men 
and women of Paris.

Often, the guillotine was 
personified by supporters of the 
revolution. In a pamphlet entitled



“Letter from the guillotine of erst
while Lyon to her elder sister, the 
guillotine of Paris,” one guillotine is 
literally portrayed as communicat
ing with another:

Dear Sister, I  read w ith won
der a report printed in Paris 
recounting your miraculous 
achievements, your admirable 
feats and the progress o f your 
work. I  was moved to emulate 
you and, though your junior, I  
pursued m y work with new 
enthusiasm ... How m any heads 
in one bag, dear sister! But our 
work is not yet done. There are 
m any enemies at the heart o f the 
republic. It is our bounden duty 
to perform this last service fo r  
them, such a pleasant one to fu l
fil. Never have surgeons achieved 
such ‘beautiful cures’?
By personifying the machine, at

tributing feelings of self-satisfaction 
and patriotism to an inanimate 
object, revolutionaries were

perpetuating the idea of the guillo
tine as the mechanization of equality 
and a symbol of the revolution.

Women, especially, took an 
interest in the guillotine. While 
there is no historical evidence 
for the existence of the “knitters” 
that Charles Dickens describes in 
A Tale o f Two Cities, it is cer
tainly true that women attended 
executions in droves. Dominique 
Godineau explains that women 
were “fervent supporters of the 
Terror,”9 because the guillotine 
was a very effective means of com
bating rising bread prices.

These women and other support
ers of the terror gave the guillotine 
an almost cultlike following, often 
referring to it as “saint-guillotine.” 
This canonization of the guillotine 
was a common theme in writings of 
the time and was a popular theme 
with the people of Paris: 

Theinform er Pourvoyeur noted 
that on 13 Pluviose year II (1

February 1794), “the people" said 
that “the guillotine has acted 
arid performs more miracles 
than Saint Geneviève has ever 
done and has even performed 
more miracles than all the saints 
in the calendar, w ithout includ- 

; ing those still to come." On 26 
Ventôse he wrote, “There is good 
reason to say that only this saint 
can save ws.”19
The positive popular attitude 

toward the guillotine is appar
ent in the writings of the time. 
Jeremy Popkin describes the way 
that Jacques Hébert character
ized execution by guillotine in his 
journal, Le Père Duchêne: “The 
dread machine was the ‘vis à vis of 
Master Samson [the executioner]’ 
and those who fell under it suffered 
a “raccourcissement” (shortening) 
or played “à la maine chaude” [a 
children’s game whose name Hébert 
adapted to mean execution.]”11 His 
use of popular language and crude

metaphors appealed to the working- 
class men of Paris who were so 
taken with the guillotine and the 
spectacle of public execution.

“Don’t Forget to Show My Head 
to the People”: The Spectacle of 
Execution

Witnessing a guillotine execu
tion in Reign of Terror Paris was 
a common sight. Despite the 
repetitious, or even boring, motions 
involved in operating the machine, 
there was a certain ceremonial 
glamour accompanying each execu
tion that was fully appreciated by 
the public and fully exploited by the 
government. Guillotines often drew 
very large crowds to the city squares 
in which they were erected, and 
the graphic nature of executions 
inspired much fanfare. The amount 
of blood produced by decapitation 
was prodigious, but this did not 
deter the crowds-)®1
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No matter who was mounting 
the scaffold, there was bound to be a 
show. And the regime often used this 
to their advantage. Public execu
tions weiejan excellent platform 
for controlling the public through 
propaganda. Thousands of people 
gathered in public squares to witness 
executions as a form of entertain
ment during the Terror. Events on 
the scaffold could be construed in a 
variety of ways and twisted by the 
press to give a more positive or nega
tive impression of the deceased.

Perhaps the most important polit
ical usage of the guillotine occurred 
with the execution of Louis XVI.
To die by beheading was a special 
privilege in the old regime, reserved 
solely for aristocrats; the guillotine 
changed that. When the king was 
executed in the same fashion as 
common criminals, he was reduced 
to their social level. When Louis lost 
his head, the republic gained legiti
macy and th ||||u n try  became free.

Through the guillotine, “the body of 
the king [was] made commonplace”*2 
because the king was killed in the 
same way as common criminals. 
However, theifqualizing effect of the 
guillotine was not only evident in the 
case of the royal family. It placed a lll 
individuals unfortunate enough to 
mount the scaffold on the same level.

Since all criminals were 
executed in the same fashion, they 
were given an equal opportunity to 
ensure that they each died what was 
perceived tffbe a gop.d death. The 
way in which a person behaved on 
the scaffold was considered highly 
important. By conducting oneself in 
a calm and collected manner on the 

KCaffold'i the shame of a bad death 
could be avoided. Louis XVI, who 
is said to have conducted himself 
better as he walked to his death than 
he ever did while ruling France, is a 
prime example. The king was report
edly courteous and tried to deliver 
an eloquent final speech before being

drowned out by the roll of drums.
Not everyone could be pres

ent for an execution, so writers 
often used their accounts of the 
executions to persuade the public 
to support their cause. While some 
writingsMspecially those of royal
ists or foreigners, attempted to rally 
sympathy for the deceased enemies 
of the Revolution, others celebrated 
the successful delivery of revolu
tionary justice. Written accounts or 
drawings of an execution reveal the 
political persuaSonB the speaker. 
For instance, in their accounts of 
the Louis XVI’s death, republicans 
were quick to note small signs of his 
weakness, like his objection to the 
cutting of his hair, or a change in his 
complexion. English accounts and 
artistic renderings of the execution 
of the King, on the other hand, at
tribute to him a more regal air, even 
portraying him as a martyr.13 These 
English examples starkly contrast 
the much more grotesque French

examples— a dissimilarity that 
points to the revolutionaries’ deSire : 
to remove distinctions between sym
bols of monarchy and other victims 
of the guillotine. '

Not everyone behaved as nobly as 
the king on the way to the scaffold. 
The execution of Jacques Hébert, or 
Père Duchesne, inspired the follow
ing song:

Père Duchesne has been con- 
demned/To the guillotine, by 
God./How he blinds and swears 
and shouts/Tém ehis head come 
off!/Oh dear, really/H e’s not a 
hdÿfiy m&è:-
Hébert’s behavior on the scaf

fold made him seem hypocritical 
after speaking so harshly in favor 
of executing so many people. A 
B an ’s undignified behavior on the 
scaffold could ruin his posthumous 
reputation. With so many support
ers in life, the “Père Duchesne” had 
no one to protect him from death. 
Hebert’s execution and the mockery
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he suffered shows that the loyalty 
| | f  the sans-culottes was to the 

guillotine itself, not to those who 
exalted it. Nobility in death was of 
the utmost importance.

In order to ensure a good 
death, and avoid the posthumous 
mockery faced by men like Hébert, 
maintaining one’s honor in the face 
of execution was important. This 
meant remaining stoic at trial, 
after receiving one’s sentence, and 
especially on the scaffold. This was 
reflected in the behavior of many 
of the condemned. When Madame 
Roland was condemned for her 
association with the Girondists, a 
less radical faction of the National 
Assembly that was persecuted by 
Robespierre and his followers, she 
thanked her judges for her sentence: 

“I thank you, gentlemen,” she said, 
“for thinking me worthy of sharing 
the fate of the great men whom you 
have assassinated. I shall endeavor 
their firmness on the scaffold.”15

Often, prisoners rehearsed their 
execution or planned speeches or 
last words before their execution 
took place in order to prepare 
themselves for a good and noble 
death. Georges Danton, a fiery radi
cal speaker of the period and one of 
the key players of the early stages of 
the revolution, is famous for asking 
the executioner to show his head 
to the people. He also delivered the 
following poem on the scaffold:

We are led to our deaths 
By villains; and this 
Is a sorrow we cannot deny.
But the tim e w ill come 
When they too shall succumb, 
Which consoles us as we die.16 - 
Speechmaking and other 

theatrics on the scaffold were by no 
means limited to men of noble birth 
like the king. In fact, it was relatively 
common for individuals of all social 
backgrounds to make speeches or 
recite prose on the scaffold.

Conclusion

This guillotine’s role during 
the Reign of Terror was vital both 
politically and socially. Its threat 
to the French public deterred them 
from speaking out against the 
radical regime. Conversely, the guil
lotine also promoted the revolution
ary ideas of equality and justice, 
rendering it a machine of the 
Enlightenment and a mechanism of 
barbarity simultaneously. What was 
created with the best of intentions 
was used by a group of people to 
do something truly horrible in the 
name of the ideals upon which the 
revolution and the guillotine were 
both founded. Dr. Guillotin did not 
create a monster; it was the society 
in which he lived that turned his 
creation into a monster.

The Reign of Terror is commonly 
said to have ended in 1794 with the 
death of Robespierre, who ironically 
perished by the republican razor

just as he had guaranteed that so 
many of his contemporaries would. 
Severely wounded in the jaw from 
his attempted suicide, Robespierre 
screamed in pain until the blade 
fell.17 The use of the guillotine 
did not die with him. This means 
of execution continued to be used 
in France until the 1970s, ap
plauded for the quick and painless 
death that it brought to. its victims. 
However, these more modern execu
tions were not public affairs. The 
guillotine’s continued use after the 
French Revolution reveals its signifi
cance, not only as a weapon of terror 
against the people, but as a means 
of execution reflecting the original 
intentions of the revolution, equality 
and justice for all French citizens.
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Abstract

A p ril 7, 1994 changed  the lives o f every  R w andan . T ha t sp ring , 

the e th n ic  te n sio n s betw een th e  H u tu  a n d  the T u tsi h a d  escalat

ed  over the d u ra tio n  o f th e  spyring. The w hole co u n try  w as about 

to be em bro iled  in  con flict, and , e th n ic  te n sio n s h a v in g  b u ilt 

to th is p o in t fo r  cen tu ries, th ere  w as n o  sto p p in g  it. H owever, 

fo r  som e w om en  o f R w anda , the p o litica l u n re st w as d ista n t; 

they s fm p ly 0 g n te d  peace fo r  th e ir  fa m ilie s . T he T u tsis  h a d  op

pressed  th e ir  peop le a n d  fa m ilie s , a n d  th ey  h a d  su p p o rted  the  

B elg ian  im p e r ia lis t takeover. O n th a t d a y  in  1994, a ll R w a n d a n  

w om en  fo u n d  them selves d iv id e d  by a n  e th n ic  w a r a n d  w ere  

le ft w ith  im possib le  choices to m ake: k ill o r be killed; see th e ir  

ch ild ren  slaugh tered  o r s la u g h ter o th er w o m en ’s ch ildren; a n d  

be raped  o r s ta n d  a sid e  w h ile  o ther w om en  got raped.

M any w o m en  h a ve  th e  sa m e sto ry  as V io lette  

M utegw am aso, a  T u tsi. She w as th e  m o th er o f tw o ch ild ren , 

fphgiM she h a d  to d e fen d  a fte r  h e r  h u sb a n d  w a s b ru ta lly  m u r

dered  by Ifu tu s: She a n d  h e r  c h ild re n fle d  to a  local church .to  

seek shelter, b u t w h a t th e y  fo u n d  w a s th e  opposite: V io le tt^ ^ g s  

fo rced  to sm ea r blood o n  h e r fa c e  a n d  th e  fa c e s  o f h e r  ch ild re n

a n d  p re te n d  to be dead . T h ey cro u ch ed  d o w n  betw een  p ew s  

a n d  h id  fo r  h o u rs a s p eo p le  w ere m u rd ered  a n d  the n u m b er  

o f Corpses grew  a ro u n d  them . “T here w as sh o o tin g  go in g  

on, a n d  p eo p le  w ere fa llin g  a n d  d y in g  everyw h ere ,” V iolette 

sa id  a s she reco u n ted  h e r  e x p e r ie n c e  fo r  W om en fo r  W om en  

In te rn a tio n a l, a  n o n p ro fit o rg a n iza tio n  h e lp in g  w o m en  fro m  

su fferin g - n a tio n s  crea te b u sin esses fo r  th em selves th ro u g h  

sp o n so rsh ip .1 A lth o u g h  sh e a n d  h e r fa m ily  w ere lu c ky  to h a ve  

m a d e i t  th ro u g h  th e  g en o c id e  a live^b eca u se  o f  0  m u ch  dea th , 

V iolette took in  a n o th e r o rp h a n  w hose p a re n ts  w ere  lost in  

th e  w ar. T he ch ild  w as re p rese n ta tive  o f a n  e n tire  g en e ra tio n  

o rp h a n ed  because o f th e  genocide. V io le tte’s sto ry , how ever, 

h a s a  h a p p y  en d in g . H er fa r m in g  b u sin e ss g rew  a n d  becam e 

p ro fita b le  a n d  sh e  a n d  h e r  fa m ily  began  th e  p ro cess o f reco n 

stru c tin g  th e ir  lives.

P a u lin e  N y ira m a su h u k o ’s sto ry  o ffers a  d iffe re n t p er- 

spect%§ffi.A p ro m in e n t H u tti.le a d er'in  th e  R w a n d a n  g o vern m en t 

a t the tim e  o f th e  genocide, she w as born  in to  a  p o o r fa m ily . 

D espite h e r  lim ited  resources, sh e  w as v e ry  brigh t, becom ing  

the F a m ily  A ffa irs a n d  W om en’s D evelopm ent m in is te r  in  the
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R w a n d a n  P arliam en t. N y ira m a su h u ko  ordered  the m assacres 

in  B utare, a  tow n  in  w h ich  the m ost ex te n sive  sla u g h ter o f the 

g enocide occurred. W hen the g overnor o f th a t reg ion  re fu sed  

to fo lto iv ih er orders, she h a d  film rem o ve d  fro m  office a n d  

killed; m ilitia s  fro m  K iga li th e n  ca rried  o u t genocide. A fte r the  

R w a n d a n  P a trio tic  A rm y (RPA) took contro l o f B u tare in  Ju ly  

1994, N y ira m a su h u ko  fle d  to refugee cam ps in  the D em ocratic 

R epublic o f th e  Congo (ORC). P rio r to ta k in g  flig h t, she to ld  the 

BBC, “I  co u ld n ’t even  k ill a  ch icken . I f  there is  a  p erso n  w ho  

says th a t a  w om giM a m other, cou ld  have killed , I ’ll tell you  

tru ly  th en  I  a m  rea d y to con fron t th a t p erso n .”3 A t the en d  o f ■ 

the genocide, sh e  w as m a d e to s ta n d  tr ia l, a long  w ith  he. > s. [ h f r  

A rsen e Sha lom  N tahobali. P resid in g  Ju dge W illiam  S eku le sa id  

th a t scores o f e th n ic  T u tsis  w ere k illed  a fte r ta k in g  refuge in  

a  local g o vern m en t office: “H oping to fin d  sa fety a n d  security, 

they in stea d  fo u n d  them selves sub ject to abductions, rapes, a n d  

m urder. T he evidence,,, p a in ts  a  clear p ic tu re  o f un fa thom able  

d ep ra vity  a n d  sa d ism .”9
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Introduction

Women played a significant role 
in the Rwandan genocide, both com
mitting and becoming the victims of 
atrocities characterized by violence 
and sex crimes. Right hundred 
thousand people were killed in 
just three months. Many children 
were left without parents. Because 
women became the majority of the 
population in most cities, Rwandan 
society underwent substantial 
changes, the culmination of those,. - 
changes being that more women 
currently serve in the Parliament 
of Rwanda than any other Western 
nation. In pre-genocide Rwanda, 
however, society was primarily 
paternalistic.4 Women were absent 
from the political scene in Rwanda, 
though several women—-Agathe 
Kanziga, Pauline Nyiramasuhuko, 
and Agnes Ntamabyaliro— played 
key roles in Rwandan politics and 
were later charged with inciting

rebellion by the International Court 
of Justice,

The major questions this 
paper seeks to answer are why 
the Rwandan Genocide happened 
and why the role of women in the 
genocide is historically significant. 
What cultural elements existed to 
contribute to the perfect storm of 
the Rwandan Genocide? What were 
the claims of the Hutus against the 
Tutsis? What is Rwanda doing to re
build after the genocide? Is the role 
of women different than before the 
genocide? Are there solutions to the 
ethnic and regional animosities that 
sparked the genocide and continue 
.to this day.?;,

To answer these questions, the 
events of Rwanda’s history must be 
analyzed. Within this history con
tains an example of what can hap
pen when a foreign power intervenes 
with no prior understanding of the 

¡culture or foresight into the implica
tions of its actions. They created



ethnic differences that did not exist 
before their arrival but continued 
into the next century. With flare-ups 
of ethnic strife throughout the 
history, no time was tenser than the 
1950s and ’60s, when most of Africa 
was in one conflict or another. 
Finally, in 1994, tensions boiled over 
and one of the worst atrocities of our 
time occurred, This paper explores 
what was learned from the genocide 
in an attempt to prevent a disaster 
of this scale from happening again.

History

The roots of the Rwandan 
genocide lie in the nation’s history. 
Long before 1994, numerous but 
often overlooked factors, includ
ing European players, must be 
considered. However, the three 
main inhabitants of Rwanda— the 
Twa, the Hutu, and the Tutsicrossed 
paths when the Tutsi migrated into 
Hutu and Twa lands in the twelfth 
century. The three ethnic groups

coexisted peacefully for hundreds 
of years, but during the fifteenth 
century, the Tutsi King Ruganzu 
Ndori took control of innermost 
Rwanda. By the end of the seven
teenth century, Tutsi King Kigeri 
Rwabugiri had declared a unified 
state reinforced by a centralized 
military. The area remained under 
African control and the Tutsi, Twa, 
and Hutu tribes remained [coop- 
erative/peaceful] until European 
intervention in 1890, when Rwanda 
became part of German East Africa.

A turning point came in 1919, 
when Belgium began its occupation 
of Rwanda. The Belgians governed 
Ruanda-Urundi (Rwanda) through 
the Tutsi kings. Embracing the 
Tutsis as the ruling class because 
they appeared more regal, were 
lighter-skinned, and had more 
Caucasian features. These features 
may be attributed to the fact that 
the Tutsis were a pastoral people

who tended cattle and were thus 
taller and stronger. As their pastoral 
lifestyle suggests, the Tutsis were a 
migratory people. They eventually 
Settled in Rwanda but did not origi
nate there, leading the Belgians to 
believe that the Tutsis were the sons 
of Ham, the son of Noah who is said 
to have populated Africa, according 
to the Bible. Consequently, the Tutsi 
were believed to be a lost tribe of 
Israel, not Rwandan. As a result, the 
Tutsis and the Belgians found com
mon ground: neither the Belgians 
nor the Tutsis were African the 
Hamitic hypothesis. The Hutus, on 
the other hand, were an agricultural 
people and thus viewed as African. 
The Tutsis had'been the ruling class 
prior to the arrival of the Belgians; 
however, there was relative peace 
between the Hutu, Tutsi, and Twa 
peoples. When the Belgians decided 
to rule indirectly through the Tutsis 
in 1919, they instilled more power

in the Tutsis and created a divide 
that was not previously there. The 
Belgians instilled a sense of supe
riority in the Tutsis and required 
that they live in separate areas 
and attend different schools. Both 
Hutus and Tutsis were brought up 
to believe that the Tutsi were not 
Africans. The rift between the two 
groups further widened when the 
Belgians became confused by the 
intermarrying and mixed-ethnicity 
children resulting from Tutsi-Hutu 
unions; maintaining a divide be-' 
tween the two ethnic groups became 
problematic as their distinguishing 
features blended. In response, the 
Belgians outlawed intermarrying 
and required that Tutsis live in 
gated communities. To avoid confu
sion, the Belgians also required that 
each individual carry an identifica
tion card at all times that labeled 
the respective individual as Hutu, 
Tutsi, or Twa. Doing so deepened
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the divide and intensified segrega
tion in Rwanda.

In the late 1950s, there was a 
shift in power. The Hutus had grown 
tired of oppression and demanded 
that their voice be heard. In 1959, 
the Hutus came to power after a 
rebellion that killed nearly 50,000 
Tutsis. The Tutsi King Kigeli V 
and thousands of other Tutsis were 
forced into neighboring Uganda 
as exiles. Because both Hutus and 
Tutsis had maintained that Tutsis 
were not Rwandan, the Hutus had 
no trouble pushing them out— af
ter all, both ethnicities had been 
brought up to believe that Rwanda 
was not the Tutsis’ home. In 1961, ■ 
Rwanda declared itself a republic 
and Hutu Grégoire Kayibanda was 
elected its first president. Naturally, 
many more Tutsis left the||Quntry.

In 1978, Juvénal Habyarimana 
became the third president of 
Rwanda, and a new constitution was 
ratified. Rwandan society became

more unstable over the course of 
Habyarimana’s presidency, espe
cially at the start of the 1990s, when 
Tutsi rebel forces from the Rwandan 
Patriotic Front (RPF) invaded 
Rwanda from Uganda. Although 
the RPF and Rwanda attempted to 
create a multi-party constitution 
and various agreements for peace 
were in the works in 1991, the Hutu 
community was not interested in 
peace. They wanted control over and 
revenge against the Tutsi. The Hutu 
had the upper hand and were unin
terested in relinquishing it to their 
ethnic rival. Politicians knew that in 
order for RwandaStp remain a stable 
republic, peace had to be main
tained, but the majority could not, 
be suppressed,. In 1993, President 
Habyarimana signed a.power- 
sharing agreement with the Tutsis 
in Arusha, a small town in Tanzani 
where the Tutsis had been operat
ing. This power-sharing agreement, 
known as the Arusha Peace Accords,

was meant to bring peace to Rwanda 
and end the civil war, but it had the 
opposite effect. 1

Genocide

The bloodiest four months in 
Rwandan history began on April 6, 
1994, when President Habyarimana’s 
plane was shot down near the , 
Capital of Kigali, and lasted until 
July: “an estimated 5—10 per cent of 
Rwanda’s population was then killed 
'’between the second week of April 
and the third week of May’ 1994.”5 It 
is believed that Hutu radicals were 
to blame because the power-sharing 
agreement with the Tutsis that was 
signed in 1993, known as the Arusha 
Peace Accords, was to be imple
mented soon. The Rwandan Armed 
Forces (FAR) and Hutu militia, also 
known as the Interahamwe, were 
the two primary participants in the 
mass killings. The United Nations 
Assistance Mission in Rwanda 
(UNAMIR) was not allowed to

intervene and thus stood by as 
systematic killings of Tutsis and 
Hutus alike took place. On April 
8, the RPF attempted to pull its 
troops out of Kigali. From that 
point on, all other rescue,: missions 
were conducted only to evacu
ate European or Western citizens 
.stranded in Rwanda. No interna
tional intervention attempt was 
made on behalf of Rwandans.

On April 21, the U.N. Security 
Council voted to withdraw most of 
the UNAMIR troops. The force was 
cut from 2,500 to 270 soldiers. Nine 
days later, on the 30th, the U.N. re
leased a statement condemning the 
killings; however, it was not legally 
obligated to do anything about it be
cause it did not classify the killings 
as genocide. Hundreds of thousands 
of people continued to flee to neigh
boring countries. It is estimated 
that as many as 250,000 Rwandans 
crossed the border into Tanzania in 
one day. By mid-May, approximately
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500,000 Rwandans had been killed. 
On June 22, Operation Turquoise 
began, in which French forces 
entered South-west Rwanda in order 
to create a safe area. By mid-July, 
RPF forces captured the capital of 
Kigali; the Hutu government fled, 
followed by thousands of refugee!®  
and the French forces were replaced 
by Ethiopian U.N. troops. The RPF 
set up an interim government in 
Kigali, and 800,000 Rwandans had 
been killed within the first hundred 
days of genocide.

Analysis

How did things escalate so 
quickly, and why was there no one to 
help? When change began to arise, 
the Tutsis looked to the Belgians 
for help, but they were nowhere to 
be found. The Belgians realized 
that they no longer needed Rwanda. 
The colonial scramble for Africa 
haying ended, Rwanda had nothing 
to offer them; it had become more of

a burden to the Belgians than any
thing else. Involving themselves in 
Rwandan politics would only compli
cate their already tenuous situation, 
so Belgium abandoned the country 
without reassembling it. The Tutsis 
suddenly found themselves with no 
protection in an ethnically hostile 
environment. Unable to suppress the 
Hutus, the Tutsi reign in Rwanda 
was over and their only remaining 
option was exile. With a divided gov
ernment, Hutus and Tutsis alike had 
been going in and out of exile in the 
neighboring countries of Burundi 
and Uganda. Things were bound to 
reach a critical point, and when that 
happened, it was going to be bloody:. 

The genocide evolved out o f 
a past history o f conflict and 
violence. A long history o f domiM  
nance by the m inority Tutsis 
( zbout 14% o f the population) . 
over the m ajority Hutus (about 
85%) greatly intensified under 
the colonial rule o f the Belgiarisz

The Hutus and Tutsis in Rwanda 
live next to each other and share 
the same language and religion, 
prim arily Catholic. They m ay 
have been originally different 
ethnic groups, but thefprim ary 
differences over tim e became 
those o f occupation, class, power, 
and social identities,6 
Rwanda was steered inevita

bly toward a bloody civil war and 
genocide when Belgium began 
occupation of Tutsi, Hutu, and Twa 
territory. As with the Belgium-Tutsi 
relationship, “ethnic identities 
are often magnified, if not manu
factured, by occupying forces or 
national elites during the colonial 
period. Once independence has 
been obtained, ethnic identities are 
often internally enhanced for. the 
political purposes of the new ruling 
regime# Other than being the 
ruling class, there were no intrinsic 
differences between the Tutsis and 
the Hutus: and Twas over whom they

ruled. No physical distinctions had 
been made between them until the 
Belgians instilled in each ethnic 
group the idea that the Tutsis 
were more regal and looked more 
similar to Europeans than the other 
Africans did.

By leaving Rwanda and ruling 
instead through the Tuts.is,
Belgians destabilized the country’s 
political environment. The condi
tions created by the Belgians 

contribute to the instability 
fe lt throughout postcolonial 
environments. The new regimes 
monopolize existing resources, 
leaving subordinate populations 
in  socioeconomic conditions ' 
analogous, to (orworse th a f^ ^ l 
those characterizing colonial 
rule. Widespread inequities o f 
access to social, political, and 
economic capital are per
petuated by these nehfociah&x 
arrangements. The histories o f 
postcolonial states frequently
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degenerate into civil wars or 
other in te m ^A e o n flic isith a t 
underm ine the fragile form s of 
social organisation built out o f 
the anomic social rubble o f co
lonial decampment. In  the most 

cMsw m ch, as Rwanda, 
genocidmjarisefi 
While it is plausible that by 

fleeing Rwanda the Tutsi could have 
saved themselves from slaughter, 
nothing portended genocide to con
vince them to leave their homeland. 
The 1960s were a dangerous period 
in Rwandan history, but eighteen 
years had passedwith relatively 
peaceful relations between the 
Hutus and the Tutsis:

Covert actions were an impor
tant dimension o f the Rwandan 
regime's close political control 
and were especially effective in 
a highly stratified society, where 
power differentials had long 

%tS m n k akenforgranted. ..when ,. 
the genocide actually started; it

took most outsiders, and m any 
Rwandans, by complete sur
prise. Bald statem entsof intent 
were rare; and rumors which 
circulated o f planned genocide 

•fsisimply served to further disarm  
the Tutsi popttiqm i^ by appear
ing to ‘cry w o lf”*

Because of this relative confu
sion, there was no real reason to be 
suspicious or to suspect that a full
blown genocide would take place.

Another reason that the geno
cide was allowed to go on for so long 
was because of the global policing 
forces’ reluctance to use the term 
“genocide.” Genocide is defined as 
“acts committed with the intent 
to destroy in part or in whole a 
national, ethnic, racial, or religious 
group as such.”10 The U.\r. never 
declared the killings in Rwanda 
as genocide. If the U.N. had done 
so, it would have been obligated to 
intervene. Since this was not the 
case, the killings were allowed to go
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on without international resistance. 
The U.S.. could have also taken ÿs. 
steps to stop the genocide, but the 
Clinton administration “produced 
an inventive new reading of the 
Genocide Convention. Instead 
of obliging-signatory states to 
prevent genocide, the White House 
determined, the Convention merely 
‘enables’ such preventive action... 
by neutering the word ‘genocide? the 
new spin allowed American officials 
to use it without anxiety.”1?

Rwanda was essentially a perfect 
storm of factors in which genocide 
was the outcome. Political instabil
ity. the centralization of power, 
difficult living conditions, ethnic 
conflict, devaluation, and past 
victimization of a certain group of 
people are all major instigators of 
genocide. All of these issues were 
present in Rwanda.

Rwandan Women’s Participation 
in the Genocide

Empowered women are important 
•to the economic prosperity of any 
country. The coffee industry, one of 
Rwanda’s chief sources of capital, was 
severely damaged during the geno
cide because of damage sustained to 
coffee plantations. Women have as
sumed a prominent role in rebuilding 
those plantations and learning new 
ways of growing coffee. According to 
Agnes Matilda Kalibata, [Rwanda’s] 
Minister of State in Charge of 
Agriculture:

Rwanda’s economy has risen up 
from  the genocide and prospered 
greatly on jhe backs o f our wom
en. Bringing women out o f the 
home and fields has been essential 
to our rebuilding. In that process, 
Rwanda has changed forever...
. We are becoming a nation that 
understands that there are huge 
financial benefits to equality.12



With that being said, is it dif
ficult for some people to believe that 
women could have had a significant 
role in the genocide—positive, 
negative, or otherwise. One of 
the few people charged by the 
International Court of Justice for 
the genocide was a woman, Pauline 
Nyiramasuhuko, who was charged 
with inciting genocide. Beyond that, 
there is still speculation regarding 
how involved'women actually were 
in carrying out the genocide, Some 
claimed that women didn’t even play 
a role: “No women were involved 
in the killings... they were mad 
people; no women were involved.
All women were in their homes,” 
claimed a female genocide suspect 
from Miyove prisonS  However, oth
ers claim that women played a more 
insidious role. They say that women 
may not have been directly involved 
in the physical violence of the geno
cide, but they did play a subversive 
role by informing Hutu extremists

where Tutsi families were located 
or hiding.

Rwanda’s stratified society dur
ing and leading up to the genocide 
applied not only to ethnicity but also 
to regional background and gender. 
Northerners perceived themselves 
to be superior to southerners, and 
vice versa. Gender has always played 
a more specific role in importance of 
an individual and place in society; 
however, closer to the génocide, race 
began to transcend even gender. It 
is possible that gender differences 
would have lessened over time and 
all women would have found equal
ity; however, the evidence shows 
that even though women were the 
target of horrible sexual violence 
and mutilation, their standing in so
ciety was furthered by the genocide.

In post-genocide Rwanda, 
Rwandan women are more empow
ered than they have ever been be
fore. They have leadership positions 
within the Parliament. They are the

facilitators of economic expan
sion. They are creating and owning 
businesses. Because the genocide 
reduced men to a mere 20% of the 
population,14 women have had to 
assume the roles that men can no 
longer fill.

Rwandan Women Pre-genocide

There has long been a gender 
divide in Rwandan culture. Women 
have historically been subordinate 
to men in Rwanda: “A woman’s value 
and status depended first on her fer
tility and second on her cooperative
ness, initiative, and ability to work.
A man was judged in terms of his 
courage and even capacity for ag
gression, his ability with words, and 
his physical prowess.”̂ Ajypman 
was made to cook for the men, clean, 
raise the children, and keep herself 
occupied among the other women of 
the community. While this has been 
the status quo for most societies, 
limited not just to Africa but to the

world, the complexity of Rwanda’s 
social structure is unique: 

ruling class o f herding Tutsi 
dominated a lower class o f Hutu 
farm ers, Tutsi noblewomen 
supervised the H utus’ work, and 
Hutu women worked hard at 
agricultural subsistence while 
the labor o f their husbands 1 
in  their fields or at war was 
monopolized by the aristocracy. 

r $ e t a Hutu man, despfoeMWM 
miserable position, rem ained no 
less a patriarch w ithin his own 
fafhiCy, wherewfffwife had$$*  I 
kneel to offer him  beer. ”ll| Even 
though women had different 
social standings in society p !- “ 
its  larger sense, when it came 
to each household, a woman’s 
place was the same, no m atter 
her ethnicity.
As time went on, all Rwandan 

women occupied a similar societal 
role with similar expectations.
The genocide, however, rekindled
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the issue of social distinctions 
between Hutu and Tutsi women.
As the genocide continued, it 
became apparent that women were 
characterized not only by ethnic
ity, but also by regional affiliation. 
The way a woman dressed could 
automatically define her as either 
a Hutu or a Tutsi regardless of her 
actual ethnicity. Depending on what 
part of the country one was in, the 
distinction between what clothing 
identified a woman as Hutu or Tutsi 
differed: “the peasants in this-part 
of the country, which was far from 
the urban centers, were not used 
to seeing young women in pants, 
shorts, miniskirts, or braided hair. 
For these peasants.;, a young girl who 
dressed that way had to be Tutsi. 
According to them, young Hutu girls 
were too well brought up to dress 
like whores. VT

Propaganda played a major role 
in pre-genocide Rwanda. Tutsi wom
en might have been portrayed as

more attractive than Hutu women, 
but they were also portrayed as “vix
ens, temptresses and spies who had 
to be eliminated,”18 Kanguva, an 
anti-Tutsi periodical, published as 
part of a leaflet of commandments 
regarding Tutsi women. The first 
commandment-asserts that:

E ve ry  H u tu  sh o u ld  know  
th a t a T u ts i w om an , w ho
ev er she is, w orks fo r  the  
in te re s t o f h e r  T u ts i e th n ic  
group . A s a  resH lt^wje sh a ll 
c o n s id er a tra ito r  a n y ^ . 
H u tu  who: M arries a  T u tsi 
w om an, b e frien d s a  T u tsi 
w om an, a n d  em p loys a  
T u tsi w om an  as a  secre ta ry  

^^"4^concubi,i^ ls
TheKangura urged Hutu women 

to “be vigilant and try to bring your 
husbands, brothers and sons back to 
reason:”||O th e r forms of propagan
da called Tutsis “cockroaches” that 
needed to be eliminated. Valerie 
Bemeriki was a female journalist

during this time who was an an
nouncer on the RTLM, an extremist 
anti-Tutsi radio station. She was 
famous for reading the names of 
Tutsis who needed to be killed and 
where to find them.21

Women During the Genocide

Women took on different roles,,... 
during the genocide. Hutu women at 
the head of Tutsi extremist circles 
rarely experienced any bloodshed. 
Fueled by hate and the memory of 
the suffering their people experi
enced, some Hutu women lashed out 
violently. Genevieve Mukarutesi, a 
Tutsi survivor, recounted her expe
rience during the genocide:

On this date the situation dete
riorated sharply in our sector. 
Hutu wanted to exterminate the 
TuMs. My husbandf^f!^a!ts$

; and we had four children...
Like other Tutsi fam ilies, we 
went to Kabuye hill where there 
were a lot o f us, about 50,000.

At least 40,000 perished on 
this hill. The first attack was 
led by H utusfrom  our district 
directed by a pregnant Hutu 
woman who was armed with a 
gun and a lot o f grenades. She 
is FelieiteS Semakuba, a form er 
gendarme.,..During this attack,
I, myself, saw Mme. Semakuba 
with a gun and grenades. She 
was on her knees shooting into 
the crowd o f refugees all the 

, while giving out orders to her 
team. She would often get up  to 
throw grenades.22

Many stories like Mukaruteski’s 
tell of how ordinary women were 
driven to violence. Whatever drove 
her to take part in the violence, 
Semakuba participated willingly. 
Clearly Mukarutesi knew this woman 
because she knew the woman’s name. 
If they were from the same area, 
they may have grown up around each 
other. This sort of brutality is brought 
on not by one element, but by many.
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Ethnicity was a major aspect, but 
there were other factors.

When the genocide ended eight 
hundred thousand deaths later, the 
remaining Rwandans were left to 
rebuild their country and salvage 
their culture. The remaining survi
vors now had to learn to heal and to 
forgive others for the deaths of their 
families. Whether or not this heal
ing could occur and society would 
be able to return to some semblance 
of normalcy, remained to be seen.

Post-Genocide Rwanda

A society cannot go back to 
what it was before, nor should it. 
Norms likes extreme patriarchal 
social structure and ethnic ten
sions instilled in Rwandan citizens 
prevented them from becoming 
economically advanced. Internal 
divisions and a rigid societal 
structure impeded humanitarian 
advancement.

Ethnic tensions contributed to 
Rwanda’s stagnation, but the rigid 
social structure to which women 
were subjected also imposed limita
tions on the country. When a nation 
handicaps over half of the popula
tion by starving them of education 
and basic human rights, its ability 
to prosper is doomed. This changed 
in the 1990s, when women began to 
attend school; however, rigid social 
structures still remained.

After the genocide, certain 
institutions were slow to recover.
To this day, fewer children attend 
school [than before the genocide]. 
Courts are slow to bring to justice 
many leaders of the genocide.
Conflict still lingers on the borders 
of the Democratic Republic of Congo]. 
Nevertheless, Rwanda has moved in a 
■promising direction.

Seventy-two women presently 
serve in Parliament, holding fifty-six 
percent of its seats. Women have jobs 
and can own property, which had 
previously been illegal. Women have.

assumed positions of power and ex
perienced a general empowerment 
because, as a result of the genocide’s 
devastating effect on Rwanda, they 
had no choice. Without women, 
Rwanda would not have survived. 
“The job of rebuilding Rwanda fell 
to us,” says MP Faith Mukakalisa. 
“We’ve been shouting about women’s 
empowerment ever since.” Slaying 
a housewife, she says, was never an 
option. There were businesses to 
run, fields to sow, important deci
sions to make.2?

In the years since the genocide, 
the majority of Rwandans are no lon
ger poverty-stricken; however, some 
Rwandans still make only $1 a day. 
Domestic violence still routinely oc
curs, but now little girls are allowed 
to dream of being more than a house
wife. A journalist for the BBC asked 
Aimee Umugeni, who runs a women’s 
center, what she looks forward to in 
the new Rwanda;; Her answer sums 
up the hope that most women now 
have in their post-genocide world:

‘What is it you hope fo r  m ostfor 
your daughter, Marie Aimee?’ 
the journalist asked.
‘That Rwanda continues to suc- 

' ,T"ceed,'she sdps. ‘ThdW tifbaini 
has a good education. Perhaps 
she’ll grow up to be a politician, 
a teacher or an engineer... 
it’s not like when 1 was young. 
N otliing^^m iopher. She’ll be 
able to do whatever she wants.”

Conclusion: Reconciliation

Twenty years after the Rwandan 
genocide, the Rwandan people 
are focusing on understanding 
the causes behind such an atroc
ity, and seeking to learn from the 
mistakes made during this time. 
Among Rwanda’s ethnic groups, 
reconciliation is still underway: 
“Reconciliation means that victims 
and perpetrators, or members of 
hostile groups, do not see the past 
as defining the future, as simply a 
continuation of the past. It means 
that they come to see the humanity
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of one another, accept each other, 
and see the possibility of a construc
tive relationship.”̂  The Rwandan 
government now has more women 
in positions of power than any other 
African government. Surprisingly, 
the issue of women’s role in the 
genocide has been largely ignored. 
The role of women pre- and post- 
genocide must now be melded into 
one. Their role must be redefined, 
and Rwandan society as a whole 
must become acclimated to the di- 
minishment of gender stratification.
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Introduction

Morocco is a changing country. 
Over |he course of the last two 
years, there has beep a plethora 
of change and reforms that have 
substantially altered the political, 
economic, and social landscape of 

J$|orocco. The roots of this reform 
are hosed in the 20 February 
Movement, which was a series of 
protests thatiook place across 
Morocco and gained the attention 
of those in power, especially King 
Mohammed VI, who on 9 March 
2011, only a few weeks afteijthe 
initial protests,, stated that massive 
governmental reforms would be 
.under^Mi, including the creation 
of a new parliament,1-'

Our Study Abroad Experience i f  
May 2012 offered a unique oppor- 
tu p ||to  observe, the changes that 
came with a new constitution and 
a drastticMy reformed government. 
All the authors of this paper studied

abroad in Morocco, conductedire* v- 
search and interviews, and observed 
daily life in the country to compile 
this paper. To make sure we covered 
all segments of Moroccamsociety, 
each member of our group looked at 
different facets of Moroccan society 
Thus, this paper coversitfie police, 
economy, women, media, education 
system, and role of the monarchy 
By covering such different topics, 
we were able to get an accurate 
picture of how Moroccan society 
has changed in the time since'the 
reforms were made— if indeed, it 
has-Hand how various institutions 
have been affected by the reform.

In addition to focusing on the 
general reforms, we also looked at 
the indigenous people of Morocco, 
the Berbers, for a more focused 
impact. While a number of dif
ferent: groups participated in the 
movement, the Berbers are impor
tant because they are the original 
Moroccans and their standing in

society somewhat disenfranchises 
them. Because they are mainly 
located in rural, isolated areas, it is 
difficult to improve their standing 
in society or even bring attention to 
their struggles.2 Their main strug
gle has primarily been for recogni
tion of their culture and language 
in society as well as improving 
their economic standing, which can 
be difficult given the situation the 
Berbers find themselves in.3

The above issues are all ad
dressed and interwoven in the fol
lowing sections, where-we address 
the effectiveness of the reform, the 
manner in which it was brought 
about, and how the government, 
media, police, and citizens of 
Morocco reacted.

Methodology

H|First, let us begin by saying 
that this is by no means a scien
tific study, meaning there was no 
scientific sample and the interviews

were conducted with whomever we 
felt we could speak comfortably 
about potentially sensitive subjects. 
This is because the issues that we 
addressed were potentially sensitive 
topics that needed to be treated 
with care. The majority of the inter
viewees were guides, hotel workers, 
or others in the tourist industry who 
have experience interacting with 
foreign visitors. Because of this, 
there may well be some inaccuracies 
in the information provided because 
ofcthe fact that in talking with for
eign nationals— even though they 
had English language skills ranging 
from good to excellent— there may 
have been miscommunications or 
misinterpretations in the interview 
process. It is also important to 
factor in the possibility that the 
interviewees told selective truths, 
sugar-coated some facts, or outright 
lied to make their country look bet
ter in the eyes of tourists.
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One of the reasons why the 
majority of the interviewees worked 
in tourism is because politics in 
Morocco is a potentially sensitive 
subject, and in order to get to the 
subjects addressed in this research, 
we had to navigate conversations in 
certain ways to get to a point where 
we could ask the questions that we 
wanted. This often required a great 
deal of time to build up a level of 
trust that allowed them to talk to 
us openly, something we did not 
have the opportunity to do with the 
average passer-by. Another reason 
is the language barrier we encoun
tered. Because most random people 
on the.street would not have been 
able to speak enough English to 
converse with us, we were limited to 
interviews with the English speak
ers available to us, thus individuals 
working in the tourist industry.

Because of this, our sample size 
was a small convenience sample and 
is not generalizablfio the whole of

Morocco, as we only sampled one 
section of society: tourist workers. 
While our interviews involved main
ly these individuals, we were able to 
sample individuals from all over the 
country and vastly different areas. 
During our time, we traveled from 
south to north and stayed in Berber 
cities and Arab cities. Our sample 
was thus split between the two main 
ethnic groups in the country, the 
Berbers and Arabs, providing some 
diversity in oursample.

The majority of us went about 
our research by striking up conver
sations with individuals, usually not 
mentioning our goal of talking about 
the 20 February Movement or the 
politics of the country. For example, 
one member of our group struck up 
a conversation about the fairness 
of policing in Morocco by observ
ing a scooter weaving in and out of 
pedestrians in the medina (the old 
city) and asking if that was legal.
We almost never mentioned that we

were doing research and just talked 
and felt out certain individuals to 
see if they would be a good source 
of information. If an individual felt 
uncomfortable talking to a person, 
he or she would stop;,however, if 
the person was willing to talk, we 
carried on, only going as deep as 
seemed safe for the interviewee.

While talking, we never had our 
notebooks present. So, as soon as we 
ended the conversation (or when
ever we were able), we went to write 
down the information that we had 
just learned from that conversation. 
This time span ranged anywhere 
from a few minutes to a few hours, 
depending on the situation. When 
we returned to the United States, 
we compiled our data to write our 
respective sections and compared 

tijur interview data and in-icountry 
experiences to news and scholarly 
articles. Since each section was 
written by a different person, the 
style may vary from section to

section. While some relied on inter
view data, others relied on research 
mixed with interviews when writing 
their sections.

It is also worth noting that to 
give us some background informa
tion on the political and cultural 
history of Morocco, we held four 
pre-departure meetings and 
read materials pertaining to our 
itinerant research. These readings 
included materials by noted Berber 
expert Michael Peyron and read
ings selected by our professor, Dr. 
Steven Isaac, from both primary and 
secondary literature. In addition to 
this, we watched a few short pre
departure videos mainly focusing on 
the 20 February Movement, with an 
emphasis on its organization and the 
people behind it.

6  0 HISTORY I M O ROCCO AND THE 2 0  FEBRUARY M O VEM EN T



Roles of the Monarchy: An 
Analysis of the Monarchy and the 
Economy

King Mohammed V negotiated 
the country’s independence from 
France in 1955, marking the first 
time the monarchy held full control 
over the country since the beginning 
of the twenpgth century. Following 
King Mohpuned V’s death iiM961, 
Hassan II tog>k the throne and 
established a n§w constitution that 
created a bicameral legislature as 
well as an independent judiciary, 
both of which were, widely accepted 
by referendum in December 1962.'1 
This newly developed govern
ment was threatened by political 
upheaval, and Hassan II seized 
poweiiand ruled with no checks 
until 1970, when another legislature 
was created. Despite this move, the 
government was rife with corrup
tion, and the people of Morocco were 
in strong opposition to the men in

power. These men have had a strong 
influence on governmental proce
dure since Hassan II’s reign and are 
often called Makhzen, a term that 
goes back centuries in Moroccan 
history. Due to international 
concerns as well as poor domestic 
management, Morocco was stricken 
with a.weak economy as well as a 
disheartened society. These factors 
lent to the politic:.! I unrest that had 
been brewing since the 1970s but 
was ultimately repressed by Hassan 
II’s powerful regime.5 
■v v|[;earing the end of his life, 

Hassan II embarked on a series 
of politteal and economic reforms 
in the late 1990s that reflected 
an understanding of the dire 
situation that the country was 
in, but changes were not truly 
evident until Mohammed VI took 
the throne in 1999 upon Hassan 
II’s death. Mohammed VI initi
ated many reforms that had been 
demanded by the Moroccan people

for decades— a relaxation of press 
censorship, investigation into the 
atrocities committed by his father’s 
regime, and the amendment of 
the Moudawana (Family Law) 
to better protect women’s rights.5 
These efforts represented a distinct 
movement toward liberalizing and 
improving Moroccan society, but 
many people viewed the reforms as 
being too slow and too few. Apart 
from the establishment of a free 
trade agreement between the United 
States and Morocco, economic 
reform was relatively absent from 
the king’s agenda, and the issue of 
government corruption was still 
being left unaddressed. Because of 
an official unemployment rate of ten 
percent (with estimates of the unof
ficial rate being much higher) in 
early 2011, as well as a strong desire 
to see the government enact more 
democratic reforms, many young 
Moroccan adults worked together to 
organize a demonstration that began

on February 20, 2011 and put over 
•37,000 people in the streets of twelve 
major cities, protesting corruption 
within the government and calling 
for economic and social reform.7

Within the 20 February 
Movement were a number of differ
ent groups with similar problems 
and many goals. The Berber people 
native to Morocco have tradition
ally been rural villagers, many of 
whom practiced pottery, weaving, or 
agriculture. It is difficult for them 
to reach cultural centers to sell 
their goods because their homes are 
distant and isolated and because 
the roads in Morocco are in poor 
condition— many roads are simply 
dirt and gravel, particularly along 
the Atlas Mountains and other areas 
with less dense populations.8 This 
presents many issues with navigat
ing the roads (especially during rain 
or other inclement weather), making 
it incredibly difficult for the Berber 
people to improve their social
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standing and accumulate more 
wealth. Furthermore, the Berber 
people have expressed^ strong 
desire to see their culture and lan
guage recognized and respected by 
the Moroccan government,a  strug
gle that has been going on since the 
1980 demonstration in Kabila when 
a professor and renowned poet who 
had been presenting a lecture on 
Berber culture was denied access to 
a university.?-'i'i

Alongside the Berbers were mod
ern Moroccan ffuths whol|btiyei|rt| 
sought economic reforms to aid 
them in their search for jobs. Having 
been born at the end of Hassan II’s 
repressive regime, the youngest 
members of the Moroccan popula
tion grew up in a time period that 
saw increasing liberalization but 
poor economic opportunity, two in
fluences that motivated the youth to 
actively protest the conditions they 
faced at the time of their transition 
into adulthood. Together, these two

groups have developed a movement 
that shocked the government and 
the monarchy into action.

The 20 February Movement 
earned a major victory on 9 March 
2011, when Mohammed VI agreed 
to create a committee to draft a 
new constitution and develop a new 
parliament. The constitution was 
enacted in the following months, 
and elections for the new parliament 
were held in November. Further 
victories included the recognition 
of Tamazight (the Berber language) 
as an official language and the 
promised implementation of it in 
primary schooling.10 Because of 
these results, as well as the promise 
of further reforms by Mohammed 
VI, the 20 February Movement saw a 
notable decline in public numbers. 
The group continuedt||fiounii»J 
protests throughout the rest of 2011 
but saw a sharp decline in its sup
port base. Some Moroccans claimed 
that the movement was beginning

to push too hard, an action that 
could result in either a move by the 
monarchy to repress the public and 
withdraw the many concessions that 
had been earned up to this point or 
else a radical call for total revolu
tion similar to the events happening 
in Egypt and Libya as a result of; 
the Arab Spring. Both possibilities 
would mean the end of political and 
social stability within Morocco, as ; 
well as an end to the many liberal 
and democratic freedoms that have 
been Secured up to this point—two 
outcomes that most Moroccans wish 
to avoid.lH

Despite the fears that many 
Moroccans have in regard to 
continued protesisi the 20 February 
Movement and other organizations 
see reasons to continue their dem
onstrations. While legislation was 
passed by the government to incor
porate the instruction of Tamazight 
into the Moroccan educational sys
tem, the actual implementation of

this law has yielded varying results, 
leading some Moroccans to question 
the commitment of the govern
ment to real actions. While the new 
economic reforms that Mohammed 
VI established have generated more 
capital, the Ministry of Education 
has refuseteo allocate further ad
ditional funding to the implementa
tion of Tamazight— an action that 
many Berbers see as “a sign that the 
Arab-dominated government hasn’t 
fully accepted the initiative?)2“  

Among those that we inter
viewed, most stated that they were 
happy with the work that the king 
was putting into passing reforms 
and generally improving the coun
try’s economy and infrastructure. 
While the approval rating for the 
king was high, the distaste held 
for the rest of the government was 
of equal intensity. The people of 
Morocco draw a distinction between 
the king and the rest of the govern
ment, specifically the Makhzen and
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(She Parliament. While the king is 
seen as a beneficial force for change 
in Morocco, the corruption rooted in 
the government has been perceived 
to be concentrated solely in the 

Makhzen (the bureaucraticifunc- 
tionaries) since Hassan IPs regime; : 
and has essentially turned society 

Ifjgainsti|s political lead e r& H  
M l|lco rru p tio n  thaft permeates 

mu'ef^of theiMoroccàngovemment 
has been a point of cont§ffS|>n for 

ijfecadfs; With the establishment 
of the Central AuthorifjSr the 
I’S en tio n  of Corruption.: (ICPC), 
the governmentiàppeared to be 
add^^^Jng the Moroccan people’s 
concèrns. Appeglahlf s proved to 
be deceiving-, as bothThe.Party 
of Authenti||ty and Modernity 
asjwell asfthe civil organization 
Transparency Maroc ha®  made 
^S nssthat the; ICPC has made 
no concrete progress. The deputy 
sèi retary-gmieral of Transparency 
Maroc has researched several:

organizations where corruption per
sists, stating that “j | |  for example, 
someone becomes aware of a cor-, 
rupt act within their institution and 
reports it, they risk losing.their job 
on thè grounds of breach of profes
sional secrecy.it The Moroccan 
government’s (as well as Mohammed 
VPs) public image depreciates as 
moreand more cases of corruppi:;; 
tiori elude the ICPC, leading to the 
question of whether the ICPC is even 

Hying to make a difference.
Although the political at

mosphere of.Morocco remains 
turbulent, the economy of Morocco 
has greatly improved under the 
rule oildohammed VI, and as a 
result of the 20 February Movement, 
the king has taken a much mòre; - 
active role in stimulating domestic 
growth, a move which may end up- 
contributing to the issue of cor
ruption. In 2010 the GDP growth 
of Morocco sat close to 3.7percent. 
due to the economic decline® the

world economy. By 2011, Morocco’s 
GDP had grown by 4.6 percent, an 
astounding increase, despite the 
market conditions the country was 
forced to deal with. Morocco’s GDP 
can be broken down into three main 
areas: agriculture (16.6 percent), in
dustry (32.3 percent), and services 
(51.1 percent).15 The economy is in a 
stage of maj«development but is at 
a competitive disadvantage because 
of the strong influence of European 
businesses within the country; thus, 
domestic industry has struggled to 
reach favorable levels of exports. 
Meanwhile, cheap European imports 
have corttributed to the growing 
problems of unemployment and pov
erty. Over fourteen percent of the 
population falls under the category 
of absolute poverty,, with seventy 
percent.of that poverty in rural ar
eas, and urtefhployment has settled 
around nine percent since 2010.15

Mohammed Vi’s government 
has taken a number of actions as

a means of combating the poverty, 
unemployment, and stagnancy that 
threaten the country’s economy and 
people. Efforts to improve the infra
structure have been incredibly suc
cessful, withmany roads being built 
and improved to make transporta
tion of goods to local markets much 
easier. This has been exceptionally 
beneficial to the rural communities. 
Not only are the residents capable of 
bringing their livestock, crops, and 
other goods to be sold iri the cities, 
but members of these villages are 
also able to reach the cities to find 
jobs and steady incomes to funnel 
back home to their families.17 In 
spite of the impressive growth 
that the country had been seeing, 
the government has struggled to 
increase the number of jobs avail
able to Moroccans. In response to 
the growing number of protests and 
demonstrations regarding the lack 
of job opportunities, the Islamist 
government led by Prime Minister
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Abdelilah Benkirane intends to 
create a large number of training 
programs and government jobs to 
provide employment for graduate 
students, while at the same time 
diverting money from past subsidy 
plans and investing it instead into 
the private sector to diversify 
products, increase competition, and 
create new jobs.18

Despite high poverty and unem
ployment rates, the future appears 
to be promising for Morocco. With a 
robust rate of GDP growth as,well as 
a set of extensive reform programs 
designed to improve the socioeco
nomic standings of the Moroccan 
people, it seems that the Moroccan 
government and Mohammed VI are 
listening to the demands of protest
ers and making new strides toward 
improving the country through dif
ferent reform efforts. Nonetheless, 
the question still remains whether 
the corruption within the govern
ment will, or can, be rooted out,

since the reforms fall far short of 
threatening the power base of either 
the king or the Makhzen.

Constitutional Monarchy in 
Morocco

Before the in-country experi
ence, we read articles about the 
Moroccan government, history, 
colonization, and even the original 
Islamization of the “Maghreb,” or 
the African W est|| All the read
ing in the world could never have 
prepared us for the experience that 
awaited us, though. W hileatu^Slt 
ing in Morocco, we became directly 
acquainted with many elements of 
an Islamic society. The interplay r 
between Islam and the Moroccan 
government became easily apparent, 
as well.

During all of our interviews 
with tour guides, restaurant work
ers, and other Morocban citizens, 
criticism was quite common of

the “government” or the “prime 
minister” (the actual, elected “Head 
of Government” under Morocco’s 
new constitution)^ One of the first; 
people that we interviewed was a 
woman who repeatedly extolled the 
virtues of tolerance and acceptance 
in Morocco, a “very liberal coun
try,” in her words.|| According to 
Maati Monjib and James Liddell of 
the Brookings Institute, Morocco’s 
administration is a very progres
sive one with greater freedoms for 
women, a successful free press, and 
an improving mandatory education 
system.22 When viewed through 
American eyes, these successes can 
seem minute. These freedoms and 
rights seem, sjjjfundamental, and 
there are others that are yet “lack
ing” within the Moroccan constitu
tion. There were a few people we 
encountered who seemed cautious 
about discussing politics or govern
ment. They kept their comments 
or answers very general, but they

never seemed bitter or irate with 
the monarchy. In one of the later 
interviews, we were told, “The situa
tion in general isgetting better, and 
of course it needs some time.”28

Protests against the government 
have garnered lots of attention in 
the last two years. The government’s 
responses vary from immediate 
reversals of action to complete 
ignorance of the ensuing protest.24 
Citizens have not been arrested for 
demonstrations against govern
ment employees or actions, only 
for the damages and injuries their 
protests: caused. Tolerancelof the 
20 February Movement’s public 
demonstrations was harder to 
find, in sortie instances, and far- 
reaching in others.25 Because of 
Morocco’s-liberal, tolerant position, 
it was surprising at first that not one 
interviewee expressed willingness to 
criticize his/her king, Mohammed VI.

Of course, the king’s presence 
in the sociopolitical scene usually
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leaves a positive impression of the 
king on his subjects. The king visits 
and worships with citizens at the 
Hassan II mosque in Casablanca; 
the building itself was specially 
designed with a royal entrance 
for Mohammed VI. This type of 
treatment may appear overly lavish 
to American observers, but the 
Moroccan citizens revere the king’s 
position. His religious recognition 
stems from one of his royal titles, 
“Commander of the Faithful,” which 
allows him to be recognized as the 
country’s spiritual leader.28 The 
abovementioned female interviewee 
further elaborated on the title,fsa|S| 
ing that the king’s authority extends 
to all god-fearing people in Morocco 
who practice any religion(s),27 
However, it is very important to note 
that this religious recognition stems 
from the king being a descendant 
of the Prophet Mohammed. While 
Mohammed Vi’s liberal stance; is 
obvious, so is the establishment

of his firm fhith. His position as 
“Commander of the Faithful" show
cases his belief that he serves one 
true, all-powerful god. This position 
also creates a sense of social unity 
between the different religious com
munities in Morocco.

Our Berber acquaintances in 
Morocco all shared a common belief 
about the king that can be summed 
up in one man's simple words: “I 
like the king; he does a good job.
He is a very smart man."28 These 
sentiments were echoed frequently, 
despite obvious discomfort with 
the government’s recent actions. 
Morocco’s government is a consti
tutional monarchy that operates 
under a modified version of Islamic 
Shariah™  While the king’s author
ity is far from the absolute rule 
of his father, Mohammed VI still 
enjoys many royal privileges. Within 
the boundaries of Moroccan law, 
the king may make royal decrees; ¿4 
at any time, call for reelections, or

“terminate” any government em
ployee at any time.30 Despite these 
obvious monarchal privileges, his 
subjects still have a lot of reverence 
for their reigning king.

All of the Amazigh guides, plus 
the acquaintances we made, were 
hospitable, genuine people. We 
were inclined to believe that their 
positive words about Mohammed 
VI were their honest opinions. Most 
of them seemed equally frustrated 
with both the government and 
the recent protesters, including 
those involved in the 20 February 
Movement. While some people liked 
the ideas behind the movement, 
they found the protests excessive or 
unnecessary. One interviewee, who 
was a hotel employee, asked why all 
of his fellow citizens were so unsat
isfied with their lives. He could not 
relate to their overly emotional reac
tions to hardship, and he compared 
them openly;to the Arab Spring 
protesters in the Middle East.81

Common complaints about the 
government focus on unemployment 
and other problems of the economy. 
One source states that nearly half 
of Moroccans between the ages 
of eighteen and twenty-nine are 
currently not attending school nor 
working full-time.32 Other sources 
set the number somewhere closer to 
thirty percent; that still signals that 
nearly one in three young, degree
holding citizens have no steady 
employment, nor little hope for the 
future.33 Despite these discouraging 
numbers, none of the interviewees 
pointed to the king as the root 
of their country’s problems. It is 
not uncommon to hear American 
citizens insult their presidents 
relentlessly, as if they were kings or 
dictators, singlehandedly control
ling everything. American presi
dents tend to be held answerable 
to everyone, responsible to all, and 
publicly dissected. In Morocco, 
there is far more leeway for the king
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to be at fault, at least partially, 
but this hardly affects his power.
A royal decree from Mohammed VI 
can enact almost anything at a mo
ment’s notice.

Commenting on the govern
ment’s administration, one protest- 
sympathetic citizen described the 
recent 2011 reforms as important, 
but “last minute”34 He seemed to 
have echoed the “reform or fall” 
sentiments in The Economist: “The 
king’s constitutional initiative may 
lead to the institutional break
through many hoped for at the start 
of his reign in 1999. But if it stalls, 
a wave of even angrier protest may 
well e ru p tS  The government, and 
by,some accounts the king himself, 
was accused of changing paths only 
when forced to do so. Some reform 
groups have gone so far as to blame 
Mohammed Vi’s administration 
for acting only to ensure the mere 
political survival of the monarchy. 3A

This accusation and many more 
have a visible presence through an 
anti-monarchy activist group called 
simply the Anti-Monarchistes, the 
only one of its kind. The group 
maintaine|iajf acebook page for two 
months immediately following the 
20 February demonstrations. They 
posted graphic pictures calling for 
the overthrow of the king, even com
paring him to the previous leaders 
of Tunisia and Libya that hadjust 
been overthrown. Despite its impor
tant niche, the group had less than 
fifty online supporters, with input 
ending less than two months after 
the initial demonstrations^ They 
were rivaled by three pro-monarchy 
groups, and there were even three 
“Anti-February 20 Movement” 
groups, as well. Inasmuch as social 
media is a trustworthy barometer of 
anything, it indicates that over
throwing the king is not a popular 
idea, norwas it the original inten
tion of organized demonstrators.3̂ ®

Average Moroccans seem to have 
few problems with the monarchy’s 
overwhelming authority. Two 
Moroccan men proudly claimed, “Our 
king is not like the queen of England, 
f i s t  for decoration. He has power!”39 
They actually seemed happy with 
his assertion of sociopolitical might, 
stretching his sphere of influence 
with their verbiage. To be fair, one 
middle-aged interviewee had re
marked to the contrary earlier, “Our 
king is like the-queen of England 
now. He must answer to the Prime 
Minister and Parliament."10 The 
people bend his restricted powers 
to suit their preferences, but all the 
Moroccans interviewed had “respect 
for the person of the king.”41 Despite 
their dissatisfaction with his admin
istration’s actions, they continue to 
give Mohammed VI the respect due 
to the king in their society.42 Their 
cultural experience dictates that the 
ruler receives this deep respect, pri
marily because he is of royal lineage,

but also because he is a descendant 
of the Prophet Muhammad.

To Western eyes, it may seem 
that the Moroccan people are being 
duped. However, one must remem
ber that until 2011, their nation’s 
constitution defined the king as “sa
cred.”43 This was a major drawback 
for the youth protesters; the revised 
constitution contains a change in 
the language so that it now reads 
“inviolable."44 This wording has 
proved even more problematic as 
it implies that no one can legally 
oppose the king. Their response was 
unprecedented with demonstra
tors screaming “His Majesty is God 
Almighty” outside the capital in 
Rabat.il The Westernized problem 
with this type of language (e.g., sa
cred or inviolable) is that it clashes 
with democracy and individual 
freedom as we know it. While the 
most liberal university students in 
Morocco seem to agree, the average 
man or woman has little issue with
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it. The heritage of Moroccan culture 
has long rested on authority being 
passed from God, to his prophet, and 
then to secular leaders in an Islamic 
tpntext. That dignity and power 
now rest with the current civil ruler, 
Mohammed VI.

Observations and Perceptions 
Regarding the Moroccan Police

Before our group went to 
Morocco, the country had been 
described to us as a police state, 
which begs the question: What is 
a police state? The term police 
state is derived from the German 
term polizeistaat, which in the 
eighteenth and nineteenth cen
turies was a technical term used 
to classify implied views about; 
authority, duty, responsibilities and 
rights that were not in line with 
the liberal thinkers of the time. It 
is also important to note that, in 
the beginning, the term police state 
did not refer to a state that grossly

abused its power.46 According to 
Brian Chapman in his article “The 
Police-State,” such a state has 
been redefined since its original 
meaning; the original purpose of 
the police state was not to repress . 
its citizens, but to create an “or
derly and predictable government 
designed to bring about economic 
growth, as well as political expan
sion.”47 With this definition, pretty 
much any modern state might be 
considered a police state.

Over time, however, the term 
police state has had its meaning 
transformed until it took on the 
negative connotation that it has 
today. Probably one of the reasons 
why police state has the meaning 
it does today is because of Hitler’s 
Third Reich, in which a police state 
got out of control. One of the ways 
this happens is when the powers of 
the police, which previously were 
balanced, assume the role of one of 
the main state authorities and are

no longer subordinate.48 Because 
of these developments, the term 
police state has been redefined 
from the relatively benign meaning 
it held in the eighteenth and nine
teenth centuries. Chapman states 
that when the term police state was 
coined, it had a different, positive 
meaning. Today, as Chapman states, 
“Webster’s Third International 
Dictionary stigmatizes the Police 
State as follows: ‘A political unit 
(as a nation) characterized by 
repressive governmental control 
... usually by the arbitrary use of 
power by the police and especially 
the secret police in place of the 
regular operation administration 
and judicial organs... .’”49 Chapman 
continues by saying that while 
the original police 'state may have 
been found oppressive by some, the 
oppression was not intentional and 
the government was constrained by 
laws and regulation.60 The old and 
new definitions of a police state are

immensely different, and this study 
will focus on the current definition.

After personal observations and 
interviews with Moroccan residents, 
it has to be said that the modern 
definition of police state does not de
fine present-day Morocc|| however, 
the eighteenth- and nineteenth- 
century definition may. The common 
thread among the majority of the 
interviews that we conducted is that 
the police operate fairly and the 
residents have great confidence and 
trust in the police. In interviews, - 
Moroccans provided evidence that 
the modern police state label does 
not apply to Morocco.

When deciding whether MorflM B 
is a police state, it is important 
to know how the Moroccan police 
force is set up. Unlike police forces 
in the United States, where the 
main law enforcement is carried 
out on the local or state level, in 
Morocco, law enforcement is carried 
out by a national police force that
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is divided into two main divisions: 
the Direction Genérale de la Sûreté 
Nationale (DGSN), which is the 
national civilian police force and is 
divided into thirty-seven local dis- 
tricB  and the Gendarmerie Royale, 
which is a paramilitary force and 
mainly services the rural areas of 
Morocco. Meanwhile, the DGSN 
mainly serves the urban areas.51 
Through interviews and observa
tions, we also learned that there is a 
third branch which is known as the 
Tourist Police, which deals specifi
cally with tourists and the problems 
encountered by tourists, such as 
scams and pick-pocketing.52

One of the hallmarks and cor
nerstones of any police forcé is how 
much trust citizens have in them 
and the job they do. To begin any 
analysis of the Moroccan police, one 
must begin with how the citizens 
feel about the police. Throughout 
the interviews conducted with . 
Moroccan citizens, they indicated

high levels of confidence and trust 
in the police force. The common 
ifo tif between the interviews was 
that the police were effective and 
fair. One of our interviewees in the 
;city of Fes stated that even though 
there are places in the medina 
(the old city) that he did not visit 
at night, the police still do a good 
job and keep the city very safe.83 In 
addition to this, during our tour of 
Marrakech, a citizen stated that 
the police were fair and strict in 
the enforcement of the law.54 Our 
interviewee in Fes alluded to this, 
as well.

The fact that the police act 
fairly and justly was a reoccurring 
motif in almost all the interviews 
and continued to appear during an 
interview in the Atlas Mountains. 
This interview, however, did not . 
deal with the police in general, but 
rather, it ended up focusing specifi
cally on the 20 February Movement. 
The interviewee stated that

Moroccans were happy with how the 
police responded and, when asked if 
excessive or unnecessary force was 
used, he stated that the police re
acted reasonably. When asked if the 
police abused any of the protesters, 
he stated that the police allowed the 
pSgeeful prp||sters to demonstrate. 
There was a group, however, that he 
referred to as the “window-breakers” 
whom the police did not allow to 
demonstrate because they became 
violent and started to damage prop
erty. However, residents were happy 
that the police stopped and arrested 
these protesters as they were not 
acting peacefully.55

One of the more interesting 
findings that we came across in 
our interviews dealt with the is
sue of trust between officers and 
citizens. This issuepresented itself 
when a member of our group was 
interviewing an individual while 
sitting outside a Berber market in 
the Atlas Mountains. The line of

questioning started off with how 
the rural residents interact with 
the police officers who generally 
come in from the city a few times a 
week, circumstances in which one 
might assume there would be some 
level of distrust. The interviewee, 
however, said that there is a large 
amount of trust between all citizens 
no matter where they'come from or 
how they live. He stated that this 
is because of the fact that Islam is 
the only religion in Morocco, and 
the trust between all residents 
rests on the fact that virtually all 
Moroccans are Muslims. Upon 
further questioning, he stated that 
if there was a Christian or Jewish 
public servant, they would not be 
trusted because of the fact that they 
were not Muslims:-66 To back up this 
finding, an interviewee in the Rif 
Mountains, when questioned about 
distrust and discrimination, stated 
that there was very little if any such 
problem because of the fact that
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Islam unifies the whole of Morocco 
and “all” Moroccans are MuslimsiH| 

This was an interesting finding 
because, during a tour of the Hasan 
II Mosque, it was said that the three 
balls on one of the chandeliers hang
ing from the ceiling represented the 
three main religions in Morocco: 
Christianity, Judaism, and Islam. An 
interviewee stated that these three 
balls represented the tolerance that 
Morocco is known fori!1. What the 
two other interviewees in the Rif 
and Atlas Mountains said, though, 
contradicts this. They said that the 
only reason Morocco functions as 
it does, especially in regard to the 
police and their relationship with 
the public, is because Islam is pretty 
much the sole religion in Moroctofffli 
The fact that we were told by two 
other individuals that the public 
would distrust any police officer 
that is not a Muslim contradicts 
what our group was told in the 
Hasan II Mosque. One explanation

for this may be in the difference 
between a high-tourist area and the 
more isolated areas we visited in the 
country’s mountainous regions.

Through a discussion with an 
individual employed by the tourism 
industry, we learned that there 
were female police officers, which 
was surprising considering our pre
sumptions about Morocco’s Islamic® 
culture. Through questioning, 
the interviewee stated that there 
were female officers and even went 
on to say that there were a large 
number of them. The numbeiof 
female officers, however, was later 
refuted by another source. Since 
we had not seen any female officers 
working the streets, we asked where 
the majority*of them work, and 
the individual answered, stating 
that they were mostly undercover 
officers.59 To better understand the 
situation that female officers face 
in Morocco, we questioned a woman 
in the Rif Mountains. She stated

that there were some instances 
of disrespect by citizens but that 
generally they are respected. When 
asked if internal discrimination 
toward females is prevalent in the 
Moroccan police force, she stated 
that she did not know. She did say, 
however, that she knew of a female 
police officer in Chefchaouen who 
had quit the force, but she did not 
know the reasons why.60

In addition to interviewing 
Moroccan citizens, we also had the 
opportunity to interview several 
foreign nationals who reside in 
Morocco. The interesting thing 
about these interviews is that they 
contradicted many things that we 
were told by the Moroccan citizens. 
The first foreign national spoke sollf 
ly on the subject of the use of force 
by the police in his interview. He 
stated that the police all too often, 
and most of the time too quickly, 
resort to the use of violent force. 
When asked about the 20 February

Movement, he stated that police did 
in fact use force against peaceful 
protesters, which contradicted 
what we had been told by another 
source. He also stated that this was 
not the only instance in which the 
police prematurely resorted to force 
and the reason the Moroccans told 
us what they did was because they 
either did not want to tell us the 
truth and speak out or because it 
was just normal for them.61 Another 
foreign national, this one residing 
in Fes, spoke about corruption in 
the Moroccan police force. He told 
us that a coffee shop that we had 
visited doubles as a hash bar. It 
is owned'by five brothers; ¡two of 
whom are police officers. The fact 
that two of the brothers are police 
officers might be irrelevant. In this - 
case, however, it is a well-known 
fact that alcohol and drugs are 
used and dealt fairly openly at this 
particular location. Because of this, 
the brothers who are police officers
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protect thpfirothers who operate 
the coffee shop and ensigge that no 
one bothers i|^Th|);foreign nBonal 
in Fes also provided us with some 
stories about police being lenient on 
drags) plusSfeles of police officers 
who wgre.bought or bribed by smug
glers.® This is not to suggest that 
all Mproccan police are corrupt or 
for sale, but just to pripide a n 4 || |r  
person's observations and cqmmgtfpj 

ftji§ o S h S o ro c c a n  police, one 
that Moroccans migh| not ha .eheen 

pilling to provide.
The life^pide^M pinionss: 

between foreign:nation^| and 
Moroccan;citizens regarding the 
police c a  be atfrib^S lto  many 
different factors; The first could be 
tig ! the MoroccaM f Br the police 
andrwiilwot speak ill of them in 
any circumstances. The secfujd 
could he that whwa person from a 
vye®rnflrst world^bullicomider 

& rruptiiffejr brutalityicouldhe 
cohsitleral normalsfor M oM ian iltt

Another optionasjjfhat the citizens 
that we talked to mostly worked in 
the !"urismir.dustr.y and would not 
talk badly or complain about their 
country to tourists..Ap4||these are 
just speculation about theancon- 
sistencies between thetwdlgroups 
that were interviewed, and to draw 
firmer conclusions would require 
moreiesearcfi^g

Combiniligijhese interviews 
with ' •ur firsthand experience in 
Morocco, it was found that: the 
country does not fit the criteria to 

fie considered a police sfflte. Th:l|j| 
citizens did not indicate.thatthey 
were oppressed by the police oran 
government |Sf|were:yery p |i||ig f  
about the S ec tio n  in which their 
country, iqf|ud|hg their justice 
system, ¡|hs heading, Kven though 

| | i e  foreilfiftationals did not haye 
very positive tMig's to say about 
the police, they did not sayithat- 

g t«  police^er® ut of t |f i r  way to 
oppress^M le, j|fst that there w ||i

corruption ¡and brutality, both of 
which exist in the West, albeit to a 
lesser exfgnt. Further evidence that 
Morocco should not^&onsidereda 
police state, byKgimodem defini
tion, is the fa il that it is a fairly 
reform-minded society. As a resufflB 
of the 2( ) F'diruarynM 'veinent and 
subsequentepjqtests, the Moroccan 
government drafted a new constitu
tion which the i hi/.ems then-passed 
later that year.63 Further proving 

|§fi$fMoroccttjs n® a police state in 
the direst sense of .the term is the 
factBiat thègovernmentiÉiilfed 
the protesters to demonstrate 
without problems. While people like;:, 
the VindbmdjreakSjItawhiqh 
one interviewee reféjsred)îwere ar- 

festëd, the;peaceful p ro te« rs  were 
al! ajed to demonstrate even though 
plain-Bthedïofficeÿsiwere mixed in 
with the crowd^M

What offsets the seeming tbler- 
ance of the M^rocean authorities. 
howeÿt|, areihcident^pth people

such as Mouad Belghouatj who was 
jailed and sentenced to a year in 
prison for criticizing the police.66 
While the countrpllbecoming 
more understanding of free speech 
protections, it still does not tolerate 
things such as Belghouat’s rap song 
which speaks to police corruption 
and spells out againMthe authofip 

lies.66 In addition to being a rapper, 
Belghouat wasa member of the 20 
Februan Movement ami has become 
a voice for the movement. Offer 
evidence that points to Morocco 
haying police state characteris
tics is the fact that it intervened 

golenily in some cases with the 20 
February Movement to disperse the 
proteste®.67 However, if one-were 
to prioritize thepeports of ordinary 
citizens of-Morocco over interna- 
tional organizationSjsthey would 
hear that the police did not act 
improperly or use excessive lyiolence 
in such protests.
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Morocco is defined by many as 
a police state. If one goes strictly 
by the definition of a police state, 
it might meet some of the criteria, 
but based on firsthand experience, 
Morocco does not earn the title. 
While it is true that the country 
has stumbled (such as the arrest of 
Belghouat for criticizing the police), 
the residents have trust and respect 
in the police and the job they do.
The interviewed Moroccan citizens 
did not feel as though the police 
overstepped their bounds and were 
very trusting and placed much faith 

fin the way the police did their job.
It seems that the only people who 
are critical of the police and the way 
they operate are foreigners living in 
and observing Morocco. Through re
search, interviews, and observations 
regarding the Moroccan criminal 
justice; system, it is evident that 
there are some characteristics of a 
police state present but, ultimately, 
by modern standards, Morocco

cannot be considered a police state. 
However, by the original definition, 
one could consider it apolizeistaat.

Role of the Media

The tagline in znAl-Jazeera ar
ticle reads that “(i]n the absence of 
reliable and impartial mainstream 
media, citizen journalism steps in 
to fill the void.”68 Moroccans are not 
guaranteed complete freedom of 
the press, and government censor
ship limits what information gets 
out to citizens as well as the world. 
The internet, which is a protected 
source of free speech, allows for 
the “citizen journalists,” like the 
20 February group, to post their 
beliefs and any information they see 
as being important for Moroccans 
to know about. However, blogs and 
paper publications have been shut 
down or censured by the govern
ment, some websites have been 
blocked, and some journalists and 
bloggers have been “blacklisted” or

arrested for violating what the Al- 
Jazeera article calls the “three red 
lines: Islam, the Western Sahara, 
and the monarchy.”69 What the 
article is referencing is the Press 
Law, which was established in 1958 
to prevent the newspapers from 
defaming the king.70

Moroccans’ identities revolve 
around language, as it is a vital 
part of their culture, but under the 
monarchy, language-related debate 
has been stifled. Because of this, 
freedom of speech and freedom 
of the press were two of the many 
demands from the 20 February 
Movement!! In an attempt to ap
pease the protestors, Morocco’s King 
Mohammed VI addressed the issue 
of language in his speech about the 
proposed constitution, stating, “... 
the draft Constitution provides for 
the promotion of all linguistic and 
cultural expressions in Morocco .p§i?

While the new Constitution does 
acknowledge the right to media

freedom, ultimately it is still th a t t  
king who makes the decision on 
what information is allowed to be 
published or broadcasted; This 
discretionary power exists despite 
Article 28 of the Constitution of 
Morocco, which reads:

The freedom of the press is guar
anteed and may not be limited 
by any form  o f prior censure. All 
hm ëfhem yhtto iëxprèssm dto  
disseminate freely and within 
the sole limits expressly provided 
by the law, information, ideas 
andopmioWfWÊ 
Also, in Article 165, the king has 

the power to designate “The High 
Authority of Broadcasting [Haute 
autorité de la communication au
diovisuelle]" to “see to the respect 
for pluralist expression of the cur
rents of opinion and of thought and 
of the right to information, within 
the domain of broadcasting and this, 
within respect for the fundamental 
values of civilization and for the
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laws of the Kingdom.”7'1 This means 
that the amount of iporm^fionw| 
given to |4S|Moroecan people is up 
to the authorities, not the joiij|f|l- 
ists This rSty be one explanation as 
to why thfg Press Law;iS!Still powf|§j| 
ful today.
¿R ecording to a profile done on 
Moroccan tripdia, the govfimei™ 
has aw slldfinterest in Radio- 
Television Marocaine (RTM) 
and 2M, the two major television 
networks in f he country. Both are 
natiSall^owned, andjRTM, as the 
name impies, also controBone of 
thg?country’qjj|adio stations. All oth
er r l i ld  and television networks are 
privately o l« d ,itk a re  the majority 
Of the newspapers, fc^fflifws'siihe 
only newspaper t |t | t i s  owned by the 
government, and that, is made .qiii:t;||: 
obvious in theiir§|iseeiionSnline:, f :< 
called “A la lihfjlHThis section 
displays a sliMshgv of ev ||ts ;w hep  
all but one slide showed images a iw  
stories regarding King Mohammed

V llB f any of those articles had 
been negat^ffi?®eferring to the 
king; they would have been edited 
or removed. The government, how
ever, recently y;ent one step further 
irijgllimg criminal law rather than 
media law against am a||for writ
ing aboiBmffical corruptiowin 
florocco’s government. RachidMini, 
edit' -r of the newspaper AIMassae, 
was jailed | l  2011 fopone year. Prior 
to that,.two lie k ly  newspapers 
were forced to shut down because of 
¡ItiaMhey chose to p i$ li® ;'T h is  
is why,.in the past couple of years, 
igroupslSolved in the 20 February^' 
Movement, and former Moroccan 
journalists|h|.yeiutilized Facebop.k, 
YouTube, and variólo blogs to 
iefljure thfflffeir ttpeensor^ns 
writings might be seenpy as rtjany 
people as po8ible.7S/7!)
: Although King Mohammed VI 

hasga.de constitutional changes 
tl^Ehoilld easeihe government's 
grip.on the media, not everyone is

mollified, including journalists, the 
protestors from the 20 February 
Movement, and especially the 
Berber people. In a recentBffcle on 
hespress.com, the Royal Institute of 
Cultural Alomazagflfl RCAM) was 
calling tij! gStfnment to task for 
not following through wili. Chapter 
Y of the 2011 Constitution® This ar- 
tié lê |i the constitution/stated that 
TamazightSould be integrated into 
all a 8 f f ts  of tHelpublic sector, iiffp  
eluding such instffitioits as the jus
tice system and healthcare. IRCAM 
was also unhappy with the rate that 
Tamazi.gH«being‘integr|p;d|irito 
n | |m e d i J 9  For exaijSB, th i  radio 
icpwintly has allotted tim l|for each 
of the three Berber dialects on the 
air, but riot for more tnSnfhalf an 
hduWacjt87

It wa|®i|the 1960s t ^ t  Mab- 
speakéfsjs® tei|ttfi| modern 
repression ofthe BeSer culture 
acrossSorthjlfricâibÿlpduc^^ihe 
Berber radio station to four hours

a day, banning the use of Berber, 
names for children, and stopping 
many of theifelivals and music 
performances.83 According to 
Brett and Fentress, their acilons 
caused a “destabilisation of the 
national sentiment,” which, until 
then, had been “strong” among the 
Berbers.85 E h e  final straw  forgfhe 
Amazigh came in 1980, when the 
• Jjhiversity of Algiers cancelled a 
Berber poetry reading by Mouloud 
Mammeri. This evokediphe ofJfhe 
first BerbeWSprings. The Amazigh 
Mgyement spread from Algeria to 
Morocco and Libya, and ifr.helped 
to prompt more Berberlltterature 

find poetry.85 In the mid-niBties, 
a group of men published an 
Amazigh journal caMe&Tifinagh, 
while Another group outside of 
theicapililyRabat, began publish
ing Tifawi. oTl“Morning Light.”
Both journals aimed to revive,the 
Berber language among the general 
public since :Berbe8§?aM forgotten
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language outside of the Amazigh 
communities. The publication of 
these journals, however, was even
tually shut down.88

This was one of the many rea
sons why, in 2011, Morocco’s Berbers 
took to the streets protesting their 
cultural repression and continued 
near-invisibility to the government. 
They wanted economic stability, 
recognition as equals to the Arabs in 
the country, and for their language 
to be recognized as a national lan
guage alongside Arabic. This would 
be a step toward adding to press 
freedom and equality of information 
since many Berbers do not read, 
speak, or write in Arabic.87

While the Moroccan media 
is actually willing to broadcast 
information on potentially touchy 
or liberal subjects, including the 
Berber Movement and the Arab 
Spring, true freedom of the press is 
still not a reality. The Berbers are 
still unrepresented in the media,

and the government has a monopoly 
on the content of all state- and pri
vately owned media. Though only 
time will tell, the Internet may be 
the future of Morocco’s media for 
those who wish to escape the king 
and his Press Law.

Women and Morocco

Women’s rights and gender 
equality are hot-button issues in 
many of today’s western countries 
and are gaining some recogni
tion in Islamic countries, as well. 
Morocco has undergone much 
reform through the Berber and 
Arab Springs of recent years.88 A 
topic under discussion during these 
events, which was not very well 
known by the rest of the world, 
was improving women’s rights.83 
There have been few attempts for 
Moroccan women to organize sup
port to gain more rights, but before 
turning to that, it is important 
to consider just what “women’s

rights” can (and cannot) mean for a 
Muslim woman.

It is a common stereotype that 
Muslim women are typically seen 
as inferior to men. This is true for 
Morocco, even as it is rightfully 
considered much more liberal 
than other countries such as Saudi 
Arabia and Algeria. In numerous 
Islamic countries, women have less 
access to rights such as owning 
property.80 Focus especially falls 
on women without the right to 
choose whom they want to marry. 
There is a concern that along with 
arranged marriages, there is a 
chance of becoming stuck in an 
abusive relationship.91 The greatest 
concern for women in Morocco 
has been gaining the ability to 
initiate a divorce rather than that 
right being reserved exclusively 
for men. A man in Morocco can 
initiate a divorce in a much simpler 
manner than women are able to.92 
A man is able to divorce his wife

on the grounds that she was not 
able to produce a male child, but 
women are required to give a more 
legitimate reason.9Sfj*

While conducting an interview 
with one Moroccan woman, we 
learned about some of the happen
ings within the country concerning 
women’s rights. She told us that 
Morocco has made a lot of improve
ments for women’s rights and is 
providing more opportunities for 
women. Some of the rights women 
have gained include the rights to 
get a divorce, to work outside of the 
home, and to pursue higher educa
tion.94 Typically, girls do not attend 
school after finishing primary 
school, but in more urban areas 
this is changing. Many women are 
venturing out and attending institu
tions of higher education so that 
they can have, more opportunities in 
their lives.95

There is a huge concern about 
domestic violence in Morocco, and
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this is especialj||true,in more-recent 
times. In one story a young woman 
wassiaped and was then forced to 
marry her rapist because she was 
consiiered llple: impure sincetshe 
lost her virginity before marriage.96 
A Moroccan court issued an order 
for 16-Sar oMsAmina Filali to marry 
the man thatsigfated her. SheBided 
up committing suicide over the 
situa: i.iiutand her a' iacker denied 
having done anything wrong.91 This 
caused a major u®oariamong the 
female population of the country-' • 
and around the wor! i. Additionally, 
much scrutiny has come upon 
marriages in MSfocco, and it has 
been-found that, in 2010 alone, over 
41,000 marriages involved a minor;98 
Due to this information becoming: :/ 
public, the atteiftion h a r r i e d  t|S #  
an Old Freifth/Moroccan Clausfjin 
the couifgy’s ¡■riminalfeodc. Clause 
475 states B at a man is allowed 
to marry a minor only if he is her 
M d u c i|r :and she has agreed to run

away with him.99 This clause is 
enacted to save the honor of the girl 
andh®rfamily and is km-wit as the 
rapist’s escape clause. I | |s  viewed 
as a|||ap clause in thgporoccan pe
nal code because it values the ||>rd 
of the rapist-over that of the victim 
in regard to consent, all proseStion 
of the rapist; is avoided, andlthe 
victim gets married.19"

VirginityaS highly valued among 
Muslim women because^ is consid
ered desirable for marriage. Muslim# 
men warn to marry a wOnian who 
is thereby considered “pure.'HndAh.'. 
therS s even an entire purification 
ritual that womeiiiMMorocc||Mve 
gf undergo before their wedding cer
emony. l9!§This desirable atfnbutey. 
for marriage essentially means that 
if a woman is no longer l |jjg in , 
theifihe is no longer eligible for 
marriage. Not being able to get mar- 
Kd.would make a woman unable tfl 
live on her oiBgln the case of Filali. 
she ftagfraped and then forced-to-

maiflysherattacker because he took 
her virginity, so he was the only-man 
that she was allowed toSarry.192 
Her suicide was a great ra ise for 
concerniM Morocco because it 
brought a lot ofiattgffionfrom the;4 > 
media on the issues that women 
within Morocco face.

Many women also facewSfehces 
of domestic violence in their mar
riages and havS o  way tolleave.
They are compBely dependent 
ori'their',husbands, so they are 
unable to get outMffortunately, 
there has not been much progress 
made withffl the realm of domes- 
&  violence against women since 
1957.19:1 In 2004, a refotSwallmade 
conceMng rape, but the buipen of 
proof for the w tim  is that she has 
to prove S e re  was an attack of she 
wilt be charged wifi debauchery 
herselfdWThe la S ih  Morocco are 
considered vetylpidated anlyery 
much against'lhe rec^H oroccan  
ideal of change and progress that

came with the goygrhmental reform 
of the 20 February Movement.

The 20 February Mivement 
really was the stepping-stone that 
women’s rights groups needed to 
bring public attention to their 
issues. Women in Morocco have 
|p ry  differerttfideas of what rights 
thjy would like to gain when 
compared to western women. The 
biggest concerns for women in 
Morocco are related to marriage 
or dealing with gaining rights for 
married women.195 Many married 
n 'laeMnv not allowed to work 
a fiord hey get married, so they 
becomeihsponsible for household 
duties such as cooking, cleaning, 
and raising children.196 It may 
seem strange tb?Western women 
that it§! not a priority in Hbrocco 
fo'lsvomg to gain the right? to vpfe 
along with other such rights, but 
thisis not what is important to 
Musgn women. It is possible that 
gp^dayiMippccan womenf§i|f be

7 4  ■ ■ T O R Y  I MOROCCO AND I . jJ p G  FEBRUARY MOVM ENT



fighting for those rights, but for 
now the focus is on gaining more 
recognition by the government to 
have their local issues be heard.

Because of the recent events in 
Morocco, there has been a serious 
call for reforms in many aspects of 
life, but none so needed as women’s 
rights. The women of Morocco have 
begun to stand up to the oppres
sive nature of the law and want the 
attitude toward women within the 
country to reach better standards.107 
Pilali was not the first woman to 
commit suicide rather than marry 
her rapist, and the fear is that she 
will not be the last until something 
is done to change the law. Riding 
on the coattails of the 20 February 
Movement has seemed to give 
women’s rights advocates the push 
that they so desperately needed to 
gain more national and interna
tional attention about the severity 
of what really goes on behind closed 
doors. The biggest isoncern now

seems to be the resistance that may 
come from the now Islamist-led 
government of Morocco. There have 
been reports saying that clause 475 
will not be repealed just because 
of international attention and 
public opinion^' This may come 
as a shock to many Western people: 
because in societies like the United 
States, most reforms pass due to 
public opinion. This is not the way 
that Morocco is run, but it seems 
as though the present king may be 
attempting to change that. Time 
can only tell if he will be successful 
and if conditions for women will get 
any better.

Moroccan Education

While traveling in Morocco, we 
noticed how many people appreci
ate and value schools and educa
tion. Children walk for miles to go 
to school, where they often learn 
two or three languages. It was only 
in 2007 that the nine-year basic

education program became manda
tory. Before this national dictate 
was issued, many children received 
little or nolschooling, perhaps the 
reason for only a fifty-six percent 
literacy rate.108 In a country with 
such a high illiteracy rate, educa
tion is very important. At least two 
of our guides were children before 
the education mandate was issued.
It was not uncommon for them to 
miss a few days out of the week 
during the planting or harvest 
season to assist their parents in the 
fields or manage the home, which 
is one reason why it is difficult for 
children in rural communities to 
obtain an education as good as those 
received by children in the cities. 
Many parents often have to choose 
between risking starvation and sup
porting their children’s education. 
Imminent survival depending on 
a good harvest is more important 
than an education, even though 
it often leads to a less successful

future. One interviewee: stated that 
while their teachers understood, 
it was still difficult to catch up on 
what they missed. However, he did 
not seem to mind this, attributing 
it to just the way life goes and the 
fact that it is necessary for their 
families’ survival.110

Mandatory schooling is not 
welcomed by all; many parents 
disapprove and do not understand 
why school is necessary. They 
believe that their children will be 
farmers like them and do not view 
education, which most of them had 
not received themselves, as valu
able. To them, it is more useful for 
them to learn trade skills, which 
are considered more practical. 
Without proper encouragement, 
their children will not believe that 
their education is important and 
will not devote time and resources 
to it. This attitude toward education 
could affect many generations and 
lead to a continuous cycle of poverty
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andglliteracy For example, we 
visited a Berber, famiij|who; sustain 
themselves by selling cflamics and 
by smallgscaleiferming. Pottery 
was a m aflarchal sMlythat was 
passed down through generations. 
It is currently being taught to the 
granddaughterswho are about 
six andini® years old. Though 
we S i t e d  in the middle of the 
daySie eidesi.y as n o in sBool, 
presumably ta jln  .out to assist and 
charm our visiting groupgyvhile" 
we tried our hand at making pots. 
This is notgan uncommon praipfte 
throughout Morocco and isfide ly  
accepted. Morocco ha:$Bae,of .tftlli? 
highest child la b o f t te s  in the 
Jiiiddle East and Northpfjpca. 
ib'vernnignt stljistics suggest that 
at least elevpl percent of cH dren 
age seven, to fourteen are involved 
inilbconomic ® tiv i ty S h ig  diverts 
s ie ir  attMti|iii-piay from aca
demic pursuits-.;^^

Unfortuhat^S^cum stances

for children can be much worse 
!Imn working alongside their 

| |a i* y .  Between 10,000 and 14,000 
children, both Berber and Arab, live 
on the city streets, having|eft their 
families because of abusive parents 
or unavailable financial sfjfport.
The obl||ducation they have is the - 
little th S  receged before they left 
their homes.-.Waihout any p ra d ^ H  
cal skills or basic schooling, they 
do menial labor or are reduced to 
begging. Though many claim to be 
happier on the streets than they 
were in their prior lives, bley face 
many hardships. They cfeihonly 
fall into bad habits|gjich as sm oj^B 
ing or sniffing glue and sleeping on 
benches inwubfic gardens or in the 
stress. Politicians, rather than ad
vocating th e ||c a ||e ,  exploit-them 
in their political campaigns. The 
govemmen|ihas initiated a number 
1  projects to address the issue, b u ll  
the projectjjhave,a;low success rate 
because of insufficient money and

trained staff, a common tendency 
for children’s developmental aid.112

One solution for child labor in 
Morocco is improving educailn 
and giving children more opportu
nities to learn. The United States 
Department .of Laborfundedjthe 
Combating Child Labor through 
Education in Morocco (Dima-Adros) 
Projecttfrom September 2007 to 
October 2010. The United States 
gave three milliqrfcdollars to the 
project, andgathe goal of Dima-Adros 
was to reduomhwncidence of 
e x p lo re  child labor»  Morocco 
by withdrawing or prevenjghg 8,000 
children from ¡ ¡¡gaging in;exploitive 
child labor and proB ing them with 
educational opporfunities.”113 The 
project was implemented mainly 
in northern Morocco and involved 
tutoring, providing transportation 
to school, anditocatfenll training.
By October 2010, Dima-Adr: s ex2' 
ceedediitlgoal by withdrawing and 
preventing®,;total of 8,274 children

from child labo rs  More than half 
of those children|were girls, and the 
project helped to change some of the 
attitudes toward child labor among 
parents. The Combating Child Labor 
through Education in Morocco 
Project was su||essful in its ambi
tions, but Morocco still has many 
cHildifn who lacbanreducation |n d  
work in dangerous conditions.

In some rural areas, such as 
djhe Zaw||ja Ahansaltregion of thgAf. 
Central High Atlas Mountains, the 
education system is nearly nohéf§jÉff 
4si|iit. Due tathe remoteness of 
the area, very little developlriental 
aid has been givegby the govern
m ent115 The few schools available 
are in a deplorable state, and nearly 
one-hundred percent of women® n- 
illiterate, preventing them from 
participating within thé modern 
market. Unfaljunately, “many 
children— ; articuiarly girls in rural 
ureas— do not attend school, and 
most of those ¡who do, drop out after
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elementary school.” An elementary 
school education does not often lead 
to a successful and promising life.
In the past, rural children were edu
cated in the mosque, where thefqih 
focused on religious instruction and 
rudimentary mathematics, which 
were thought to be necessary for vil
lage life. However, it has become ap
parent that there will not be enough 
land to support the upcoming 
generation. Many will have to move 
to the cities to seek employment and 
will require new skills to join the 
urban workforce.116

Today the country schools are 
ienstructed by the local men of the 
village, but the children struggle 
to learn due to multiple factors.
The government sends basic school 
supplies and a teacher to each 
schoolhouse. However, a disconnect 
between the needs of the village 
and the plans of the government 
often appears. It is very difficult for 
Berber children, who oftentimes are

taught by a teacher who only speaks 
Arabic and French, and the teacher 
is often completely unintelligible 
to the children and their parents. 
Many teachers’ “attempts to conduct 
class were hampered by an absolute 
inability of most of the students to 
understand anything” they were 
saying. The teacher usually finds it 
very difficult to teach the children 
Arabic script, especially with the 
books that the government provides, 
which are designed for urban 
children and show pictures of things 
that the children cannot identify, 
such as stoplights and refrigerators. 
This becomes frustrating for both 
parties, resulting in a high truancy 
rate and the schoolteacher cancel
ling or shortening the school day.117 
Examples like this are typical across 
the countryside. One Moroccan 
man experienced something similar 
to this in first grade. His teacher 
was monolingual and ineffective at 
teaching him Arabic or any other

basic curriculum. The schoolbooks 
he was given were confusing and 
ineffective. Without much hope of 
learning, he and his peers would 
entertain themselves throughout 
the day by making fun of the teacher 
in Tamazight, which she could not 
understand. Perhaps realizing the 
fruitlessness of her efforts, the 
schoolteacher quit and went back 
to the city, and he and the other 
students were without a teacher for 
a few months. u% a

With the country filled with di
verse tongues, Tamazight is still a 
barrier between some Berbers and 
Arabs, as shown with the school- 
children and the teacher. After the 
20 February Movement, the king 
“included a constitutional amend
ment to make the Berber language, 
Tamazight, an official language 
alongside Arabic.” However, when 
Rayssa Fatima Tabaamrant asked 
the Minister of National Education, 
Mohammed al Wafa, a question

in her native Berber tongue, the 
minister was baffled, unable to 
understand her language. Perhaps 
embarrassed, he later countered 
that the government has devoted 
many resources and infrastruc
tures to teach Tamazight through
out the country.118

Morocco promised to allow 
the Berbers the freedom to use 
Tamazight in schools in 1994. 
However, it was not until September 
15,2003 that the language was 
introduced to 317 primary schools 
across the country on a trial basis 
with the promise that it would be a 
part of the curriculum in all schools 
by 2013.180 There has, in fact, been 
a significant effort on behalf of the 
government. Over 454,000 students 
were taught a dialect of Berber 
in 4,000 schools, a total of fifteen 
percent of students. They are taught 
by 14,000 teachers, who are, in turn, 
monitored by 300 inspectors.12̂  
Multiple Moroccan Berbers stated

HISTORY I M O ROCCO A ND THE 2 0  FEBRUARY M O V E M E N T 7  7



that the Berber language and writ
ing was now being taughtein schools, 
which should be very helpful for 
Berber studentsvand for people who 
wantjfo learn aboufflHBerbers. 
Nowdigt Tamazight is being taught, 
there could be more teachers in the 
future who speak and Hnderstani it, 
and Berber childreSould be taught 
in thei^il'st language.122

Although this gives Moroccans 
hope, the call for educational reform 
has not been completely answered. 
Out of the fourteen countries in the 
MgNA (the Middle Easfandiforth 
.Africa), Morocco is ranked eleventh, 
spending an average of $525 per 
studenfiper year. Comparatively^ 
Tuillia spends $700 and has-found 
that'improvmg the education system 
over'thepas.tl^M|y yearshm been 
worth the investment, both socifflyif 
andigetnomically. P rop || school- 
ihglhirthepopulation expaffs 
the middle class, which currently 
compr|ses of only f l f tS h ®  fhlcent

of Moroccans, and 0; rinks the lower 
class, whicfijis thirty-four percent 
of the remaining population.122 
¡Further evidence of the government 
tal intervention has been.challeng
ing to find. Though HgMoroccanifil; 
g( -vernment has become progres
sively more liberal since Mohammed 
VI ascended the throne, espe
cially in comparison to other Islamic 
countries, the lack of available 
documentation makes it difficult to 
tell how many resources hlpeibeen 
devoted to educational reforni:

On thegSffir hand, the private: a 
sector has begun to follow the king’s 
initiativewThe BanquesMarocaine 
du Commerce Exterieur (BMGE Vc 
Bank) Foundation, ¡¡¡pd by OthmainiS 
Benjelloun, chairman andiflEO, es- 
tabl®jjgd thJpledef|at.com:Broject 
in 2000. The charity establiw s 
s|||>oj§fin remote.yillages a S s s th e  
countryfiipplying each with power, 
water, and te|® er|f® chiieacher 
is pfiessionally trained and speaks

the local language, whether Arabic 
oniamazighti in addition to French. 
These schools are also instrumental 
to comnmnity development. After 
classes, the classroonissare teeming 
with local villagers. The schools 
offer a meeting place-for village 
meetings and businesses, Igwell as 
adult educatiomand training, in an 
attempt to address Morocco’s high 
illiteracMate.12!. Local-villages are 
Sital to the life of any school. The 
actuaKchool is typically built by lo
cal laborers on donated village land 
in the center of§he topSThe build
ing uses theiBstomarysafchBc- 
tural style and building materials, 
echoiitgflocal tgditions. The foun- 
dffin'isiattempting to integrate 
education into the villagers’ lives 
by:inc;orpo||ting their v|i|;es and 
heritage in decisions. Accordinglto a 
BMCE Bank Foundation represents 
tivepthe goal is to “finisflthe work 
and give [them] thWeys, because 

JffifHare [their] walls, [their| land,

andajhheir] children.” As of 2004, 
five local management committees 
have been established.125 By 2004, 
the.foundation had committed $15 
|f i l l | |h  for rural schools and their- 
communities, starting fifty-five 
schools are spread over thirty-of 
Morocco’s provinces. There were 
6,539 primary and preschool 
students enrolled, and over¡5,000 
adults had taken advantage of the 
offejtd literacy training.1211 The 
quality of educationyhas improved, 
dispart because of the inffoduction 
H lfeachers who speak the regional 
language or dialect. Twojstu- 
gdpnSfr.om Medersat.com;schools 
wonfflrst and third place in the 
National TifMagh 2012 Olympics. 
The effort of the private sector 
(has given rural Moroccans hope. 
Theseanew endeavors are espe
cially encouraging for the Berbers, 
whose culture has been repressed 
in the past, but nowfi as expressed 
by Leila Mezian Benjelloun, former
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member of the Board of Royal 
Institute of the Amazigh Culture, 
“Now we can ah congratulate 
ourselves for having finally found 
the path that will lead to a better 
future.Kow, all Moroccans can 
learn the Awazigh language as 
they learn the Arabic language, 
and appropriate history, civiliza

t io n ,  and culture Amazight.”1-1'

Conclusion

The 20 February Movement 
was Morocco’s version of the Arab 
Spring, and through careful orga
nization and a motivated youth, the 
country pulled off one of tire more 
peaceful of thefArab Springs in a 

Ig'oubled region. The outcome of 
such a monumental event affected 
the country in many ways: economi
cally, politically, and through educa
tion,and women’s rights. Media 
played a major role in organizing 
the event, and the Moroccan police, 
unlike other countries’ police and

military allowed the citizens to 
protest and air some of their griev
ances. However, through both our 
research and our short time in the 
country, we know that Morocco is 
still a long way from being every
thing the Moroccan youth, or the 
Berber participants, want it to be.

Our time in Morocco changed 
many of the preconceived notions 
of what we believed we would find 
in a country with economic issues, 
a new constitution, and a group 
fighting for recognition within 
the country Where we may have 
expected to find disdain for the 
king, we found only praise for the 
monarch and what he tried to do. 
Many of those we talked to were 
satisfied with the changes that 
had been nj'ade to the country and 
had hope for a better future. Some 
even worried at the pace of change, 
thinking it was already too rapid. 
Even though our purpose was to 
collect information regarding the

20 February Movement, we came away with so much more in terms of the 
history between the Berbers and Arabs, their current feelings towards 
one another, the divide of opinions between the older generations and the 
younger generations in Morocco, and how the country is handling change.
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filjEffi voidf  M u a z e e r a , 5^S 2Q§|. http:/|lf||Hljazeera.com/indepth/ 
o p m ion /201 1 /0 5 /2 01 15 2 ||l8 102 52 734 ^S  (Accessed 7 June 2012).

w Ib id .

http://www.bbe.co%5eBews/world-agca-13964550
http://SpSate.gOv/r/pa/ei/bgn/5431.h%5efficcessed


Safi Naciri, “Media lapin Morocco discussed at MDI Round Table Debate," 
M e d ia  D iv e r s i ty  In s t i tu te , 2 March 2012. Bp://www.media-diversity.
org/en/index.php?option=com_content&view=article&id=2165:med
H B v-in -m orocco-d iscussed-fflm d i-roundteB 3-deba te& eatid=15 :m d i-
news&Itemid=33 (Accessed 1 November 2012).

1 Kristen Mcljighe, ‘Moroccan Youth Demands Action, Not Words,” The  

N e w  York T im e s , 20™ http://pnv.nytimes.com/2011/05/12/world/ 
middleeasS2iht-M12-MOROCCO-MpVEMENT.html?pagewanted=all;
Intieritet; accessed 8 May 2012.

'2 “Km8 fehamjMd VI Speech on'Proposed Constitution 6/17/11 (full text),” 
M o ro c ca n s  f o r  C h a n g e K B s 17, 20122; http://moroccansforchange. 
com/2011/06/17/king-mohammed-vi-speech-on-proposed -constitution- 
61711-full-text-feb20-khitab (Accessed 1 November 2012).

73 D r a f t  o f  M o ro c ca n  C o n s t i tu t io n , Jefri J. Ruchti, trans., 10 William S. Hein 
& Co., lnc.;̂Mv.ancl-radc.org.za/sites/default/hles/ morocco_eng.pdf 
(Accessed 7 June 2012).

1 Ib id ., 38.
Morocco Profile, B B C  N ew s, 22 August 2012. http://wwrv.bbc.co.uk/news/ 
worMafrica-14123019 (Accessed 1 November 2012).

'’L e M a t in , http://My|Tematin.ma (Accessed 12 November 2012).
Isjnjjreed Moroccan journalist remains defiant,” A t J a ze e ra , 28 April 2012.

http://www.aljazeera.com/news/africa/2012/04/20124281889790655.html
(Accessed 1 November 2012).

8 IgcTighe, Moroccan Youth.”
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Introduction

I -Most processors are designed 
to work best with numbers of a 
fixed size. This size is known as the 
word size of the computer, which 
is typically 32 or 64 bits on modern 
systems. This is perfectly reason
able for most appIicatjSns because 
of the constraints of an a@ age 
person’s computer usage, a typical 
web page will not have more than 
twomillion characters. It is un
likely that a user would have more 
than two million e-mails in his or 
her account. For some applications, 
however, the word size is a serious 
limiting factor. This is especially 
true in scientific research, which 
often requires more than 64 bits of 
precision.. In simulations of chaotic 
systems, even a tiny rounding error 
can have drastic consequences. 
Word size can also be.important for 
jhore practicahapplications.Jpr ex
ample, the; public key cryptography

algorithms used to secure nearly 
alkshopping and banking websites 
involve manipulating integers with 
thousands of digits.

For these applications, it is 
important to have algorithms that 
efficiently implement arbitrary 
precision arithmetic. Calculations 
involving large numbers must be 
reduced to word-sized chunks that 
the computer can handle. One 
naive approach is to use the simple 
techniques taught in grade school 
(called “schoolboy algorithms”). 
This works, but it has less than 
ideal performance. Schoolboy 
multiplication, for example, is an 
0(w2)-time algorithm, As a result, 
finding newer, more efficient ways 
to perform these arbitrary preci
sion calculations is an ongoing 
area of research. In this project, 
we introduce a set of improved 
algorithms for performing arbitrary 
precision arithmetic using a special 
class of assembly instructions

known as Single Input, Multiple 
Data (SIMD) instructions.

Background

There has been a significant 
amount of work in the area of making 
arbitrary precision arithmetic as fast 
as possible. For example, the GNU 
Multiple Precision Arithmetic Library 
(GMP) is a mature, open-source pro
gramming library used by software 
packages such as Maple [1] and 
Mathematica [2] for its extremely ef
ficient arbitrary precision arithmetic.

GMP obtains its efficiency in two 
ways. The first is by using advanced 
algorithms [3], The schoolboy algo
rithms taught in elementary school 
work, but they are very simple. GMP 
uses more complex algorithms that 
are more efficient, especially for 
very large numbers. For example, 
GMP uses the Karatsuba, Toom- 
Cook, and Schonhage-Strassen 
algorithms[4]..for multiplication, 
which improves the time complexity

from 0(n2) to 0 (n log n log log n) in 
the best case. Furthermore, it uses 
the size of the operands to select 
the most appropriate algorithm.
The other way GMP gains efficiency 
is by using highly optimized code. 
The GMP code has been written to 
compile into as few assembly code 
instructions as possible. In fact, 
many of the base functions that the 
rest of GMP is built on are written 
in hand-optimized assembly code, 
which makes them very fast.

A complementary approach to 
speeding up arithmetic algorithms 
is to use SIMD instructions. SIMD 
instructions allow the computer to 
perform one operation on several 
sets of operands simultaneously. 
Intel’s implementation of SIMD 
instructions are known as MMX and 
SSE. SSE works by “packing” the 
operands into 128-bit GPU registers 
reserved for these calculations and 
then operating on these registers. 
For example, four 32-bit integers
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may be packed into one register and 
fourinto another. The 32-bit packed 
addition can be performed on the 
two 128-bit registers,,.and the results 
of the fol|| individual additions are 
packed iSo t f  |  destination register. 
MMX wrkS: similarly, b | | i t  only 
uses 64-bit registers.

In theory, these instructions 
should be very useful for arbitrary 
precision arithmetimAddition, for 
example, consists of doing a native 
addition for each word of the source 
operands.;Adding several words 
simultaneously should be able to 
p r o w l a speedup. However, at the 
moment, the GMP library does not 
make heavy use of SIMD.

implementation

An ideal solution H ,th |i problem 
would be to add ipMD instructions 
to GBP routines. BMP
is open-source, so it is^easyH sub
mit patches to ,the project and have

them incorporated into the code. 
Since GMP is widely used, these 
improvements wouli la- imnmdia'ely 
useful to the scientific and develop
ment-communities.
^B fo rtunS e ijy  G M fS already 

highly optimised, and working 
withfhe code base requires an 
extremely intimate kaiwledge of 
the algorithms and practices used 
in its designM|prefpre|wt!lnstead 
approached Re problem by modify
ing a simpler arithmetic l i b j p H  
developed as a course project. 
Internally, the library worked by- 
storing integers of S y  size in a B +  
vector of unsigned basic integers. It 
was capabs of adding, subtracting, 
and multiplying these integers, and 

-if; used the schoolboy algorithms to 
do this.

The first was aranple’li^ ffy  
created for anothejfplass duringfthe 
pr|yious semestgg ThisTibraly was 
capabll of basic arBitraryiprecision

integer operations such as addition 
and multiplication. Wffrewrote the 
functions in this library to use SSE 
instructions to add or|multiply two 
pairs of words at a time. While it is 
actually possible to add more ¡lari 
two pairs at once using SSE, it is not 
possible to perform multiplication 
of more than two pairs. Ther|foie, 
for consistency, we designed both 
algorithms to operate on two pairs. 
"'..“We first implemented the 

functions in C++. After this was 
completed and thoroughly tested, 
we rewrote each C++ function in 
assembly language and introduced 
SS;E instruc tions^

During this process, we encoun&j 
tered two problems. ’WSairst was 
that Intel’s SSE instructions con
tinue silently when overflow occhrs 
in » i t i o n  or lubtraction, so there 
is no.yyay to detectM gther carrying 
or boBwingishould be performed. . 
T§§solv|lhis problem, we introduced

a workaround in which we used the 
most significant bit of every word 
as a “carry biHwhich could be used 
for overflow detection. This solved 
the problem, but it reduced the ef
ficiency of the algorithm because we 
had to operate on a slightly smaller 
number of bits at a time.

The other issue encountered 
was that the SSE instructions do not 
¡support borrowing. To solve, this, 
we designed the library to perform 
borrowing manually. However, 
because the carry from the first 
operation must be calculated before 
the second operation can use it, this 
required Subtraction operations to 
be sequential and introduces an 
enormous performance hit.

Pseudocode for the'addition op
eration Hshown in Figure 1 below: 

M ove so u rc e  o p e r a n d s  in to  S S E  

reg is te r /A d d  in c o m in g  c a r r y  to first, 

so u rc e  r e g is te r /A d d  so u rc e  to  d e s ti

n a t io n  (s ti l l  i n  m e m o r y ) /M o v e  c a r r y
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b it fro m , lo w  to h ig h  w o rd /A d d  c a r r y  

b it to h ig h  w o rd

Get o u tg o in g  c a r r y  b it  f r o m  h ig h  

w o r d /M a s k  o u t  c a r r y  b its  f r o m , 

r e s u lt/S to r e  r e s u l t  b a c k  in  m e m o r y  

Figure 1. Addition using  S S w is tr u c t io n s

Pseudocode for multiplication is 
given in Figure 2:

Zero o u t  th e  r e g is te rs  to be u s e d /  

^ K m o v e  th e  so u rc e  o p e r a n d s  in to  S S E  

reg is te r /M o v e  th e  d e s t in a t io n  o p e r 

a n d s  in to  r eg is te r /M o v e  in c o m in g  

c a r r y  in to  S S E  r e g is te r /R e a rr a n g e  

v a lu e s  w i th in  so u rc e  r e g is te r /  

M tt& a r r a n g e  v a lu e s  w i th in  d e s t in a t io n  

r e g is te r /M u lt ip ly  v a lu e s /A d d  in c o m 

in g  c a r r y  to lo w  w o rd /G e t r e s u l t in g  

c a r r y  a n d  a d d  i t  to h ig h  w o r d /S to r e  

th e  o u tg o in g  c a r r y /S to r e  th e  r e s u lt  

back  in  m e m o r y

Figure 2. M ultiplication using SSE instruc tions

Results

To evaluate the performance 
improvemerij of our SSE library, we 
compared the runtime of a suite

of benchmark programs using the 
SSE-optimized program, which used 
the original C++ library without 
SSE-optimization; and a program 
that used GMP version 5.0.1.

Our benchmarks included 
routines for calculating the factorial 
function and AcJsermann’s func
tion. Performance on the factorial 
function is a good indicator of how 
efficiently the library implements 
multiplication, while Ackermann’s 
function gives a good measure of 
how well the addition function 
performs. We performed thirty trials 
with select inputs for the functions. 
We found that the data varied very 
little (only by approximately 1.2 
percent). To test whether the inputs 
had a significant impact on perfor
mance, we also conducted a single 
trial using a wide range of inputs for 
the functions.

The results are shown in Figures 
3 and 4.
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Conclusion

For Ackermann’s function, the 
use of SSESnstructions appears to 
give almosSo speedup. Indeed, 
the speedup averages out to be ap
proximately 1.00. For the factorial 
functionyperformance is actually 
worse. The library with SSE instruc
tions was significantlfslower, with 
an average speedup of approxi
mately 0.63.

Overall, the use of SIMD instruc- 
Pons does not seem-to provide sig
nificant speedup. The overhead from 
moving the data into SSE registers® 
and implementing carrying and 
borrowing by hand outweighs the 
benefits of multiplying and adding 
multiple pairs of operands simulta
neously. However, it is possible that 
a more |fficient implementation of 

Bhe boSowing and carrying opera
tio n s  could provide a speedup.

In future work, wffivould like 
to determine whether performance

of the addition function can be 
improved by rewriting it to use the 
fujlfour additions possible at once 
instead of only two. Doing four ad
ditions at once may actually provide 
enough of a speedup to outweigh 
the cost of sequential carries and 
setting up the SSE registers.
^¿We would also like to examine 

ways to minimize the number of car
ries that musfc|pf done sequentially. 
When doing thfflnultiplication, 
several words of one operand must 
all be multiplied by the same word of 
the other operand according to the 
d is trib u te  law. For this research, 
multiple words from the first oper
and were multiplied by one word of 
the second simultaneously hfcause 
that required the least modification 
of'fhe existing code. Hlwever,||is 
possible to multiply one word of the 
first operai d by many of the second 
in each SSE instruction, and this 
would cause less overhead from 
sequential carrying because each

word of the result would end up on a 
different line of the addition to fol
low the distributive multiplication 
of the operand, which could improve 
these results.

AnotUr possible area of 
improvement would be to use 
SIMBinstruSons wilh recursive 
algorithmsmstead of iterative ones. 
Because recursive calls can be made 
independent of each other, there 
would beSfco sequential feedback 
fr-.cn ore result to the next, which 
would eliminate i he problems 
with carrying. These algorithms ■ 
are much more complexffiian the 
schoolboy algorithms we examined 
but have the: potential for a much 
largjl speedup. GMP uses many 
recursive algorithms, so integrating 
SSE instructions into the existing 
GMP code might be an excellent 
place to start.
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Abstract

Previous research suggests that when presented with a neutral 

response option, people will be more likely to select that option 

than report their actual opinion. The current study exam ined  

the extremeness o f participant responses to sensitive statements 

as affected by the availability o f a neutral response option on 

a Likert Scale. Contrary to past research, participants who 

reported their attitudes to sensitive topics on a five-point scale 

(neutral response option present) had more extreme responses 

than those who reported on a six-point scale. These find ings  

s uggest, that the removal o f a neutral response option m ay  

not always result in  participants taking extreme stances on 
sensitive issues.

Keywords: Likert scale, sensitive topics, neutral option,

response extremeness

Psychologists commonly use 
Likert scale questionnaires to col
lect opinion data. Since Renis Likert 
first introduced the Likert scale in 
1932, the formatting of the Likert 
scale has been a source of dispute 
in regard to reliability and validity. 
Several topics within this dispute 
include the number of response 
options, the labeling of points, and 
the necessity of a neutral response 
option (Johns, 2005; Lozano, Garcia- 
Cueto, & Muniz, 2008).

Although Likert advocated 
for the use of the five-point scale, 
researchers have since argued for 
more points to increase the reliabili
ty and validity of the scale. Weijters, 
Cabooter, and Schillewaert (2010) 
found that more options decreased 
'.the occurrence of extreme response 
styles, and Lozano, Garcia-Cueto, 
&Muniz (2008) suggested that 
reliability increases when there are 
more points. These findings substan
tiate the argument for including

more points on a Likert scale, but 
the issue is ongoing.

Another question that has been 
raised in regard to formatting of 
the Likert scale is the labeling of 
points. Research has found three 
significant consequences of labeling 
points. First, respondents tend to 
be attracted to labeled points; thus, 
labeling only end points may result 
in a bias toward extreme answers 
(Weijters et ah, 2010). Second, label
ing all points can lower extremeness 
of response due to the attractive
ness of the intermediate options. 
Finally, labeling all points increases 
levels of positivity bias, the tendency 
to respond with a positive answer 
(i.e., agree or strongly agree) to 
a question regardless of what the 
question is asking, among partici
pants (Krosnick, 1991). Therefore, 
there are negative sides to both 
labeling only end points and label
ing all points on a scale.
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T-he neutral response option 
is the biggest source of dispute 
surrounding the Like« scale. 
Originally offered in an effortllMj 
avoid false responses (Bishop, 
1987), the m u ra l response 
option enabled people who were 
ignorant about or indifferent to 
a subject to select no opinion or 
neutral instead of being forced 
to choose a response that did not 
reflecfitheir J|ue beliefs (Johns, 
2005; Krosnick et al., 2002). 
Although designed with the 
in te n t*  of reducing instances 
of false Esponses, studies show 
that the inclusion of a neutral or 
“no opinion” option signifi|p.ntly 
increases the numgMM people 
stating they have no opinion when 
they actually do (Bishcgj 1987; 
Johns, 2005; Kalton, Robats, & 
Holt,yl980; Krosnick et al., 200^  
Nowlis, Kahn, A Dhar,,2002). 
Three factors likely influggce a 
participant’s decision to falsely

report via the neutral option: 
cognitive effort,/ambivalence, and 
social desirability.

Reasons People Choose the 
Neutral Response Option

PeopWhave altèndency to 
satisfice, ollvoid the cognitive 
effort required to pick a satisfactory 
answer when ptgviding attitude 
reports (Krosn||k et al., 2002).
For each item on a questionnaire, 
participants mist interpret the 
questionÿrecall related facts and 
memories, interpret the information 
to form f i  opinion, and then apply 
t lS  opinion to the relevant Likert 
point (Johns, 2005). Particularly 
when unmlffiivated, participants may 
satisfice and choose a neutral option 
(Garland. 1 9 »  Johns, 2005).

People also pick neiijp j options; 
because of ambivalence. Bishop 
(1987) showed that people’s 
responses in public opinion polls 
tend, to gravitate toward neutral

because Bey want to avoid the 
negative feelings associated with 
their conflicting feelings on an 
issue. Additionally, picking a 
neutral option Sow s people to 
avoid the cognitive effort needed 
to choose between their positive 
and negative feelings on an issue 
(Nowlis et al., 2008).

Social desirability is a third 
fact®! that influences the choice 
of a neutral option. Krosnick et al. 
(2002) suggested that pfr|B §ants 
choose a neutral option when they 
are relictant to voice a socially un
desirable qpnion; however, Stqcke 
(2007) has shown that people tend 
to be more honest on a self-report 
survey thanjwith an interviewer 
when the topic pertains to issues 
such as racial mitudes.

As a result ••! .the research on 
satisficing, ambivalence, and social 
desirability, some researchers sug
gest doing away with the neutral 
option on Likert scales for several

reasons (Garland, 1991; Krosnick et 
al., 2002;„Kalton et al., 1980). First, 
the removal of the neutral option 
forces people to use cognitive effort, 
thus countering participant tenden
cies to satisfice (Krosnick et al., 
2002). Secondly, removing a neutral 
optioitfprces ambivalent persons to 
exert cognitive effort and use what 
they perceive to be the most impor
tant p ||h t of an argument to make 
a decision (Weijflfs et al., 2010; 

Ifowlis et at, 2002). People with 
higher ambivalence will lean toward 
more extreme options (Nowlis et 

Si., 2002). Finally, Garland (1991) 
argued that yfi|h the removal of the 
neutral option,gpiple are forced to 
use cognitive effort to think about 
their true feelings on the subject. 
This negates the effect of social de
sirability bias without changing the 
participants’ opinions, decreasing 
instances of social desirability.
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The Current Experiment

The current experiment 
examines whether the removal of a 
neutral response option increases 
the likelihood of a person taking a 
more extreme stance on a sensitive 
topic. Based oh thelifowlis et al. 
(2002) findings that people with 
higherambivalence are more likely 
to pick an e* e m e  option when no 
neutral response option is given, we 

•.'expect to find that participants will 
take more extreme stances on sensi
tise topics when the neutral offion 
is removed. The assumption is that 
participants will have higher am
bivalence for sensitive topics. This 
assumption is based on previous 
research conducted by Tourangea.u 
and Yan (2007jjwhich concluded 
that a question is sensitive when 

H is intrusive (asks about a taboo 
or controversial subject), when a 
person perceives their anonymity to 
be threatened, or when'he question

has a socially undesirable response. 
Boysen, Vogel, & Madon (2006) 
found, that people are more likely to 
give their true opinion when a mea
sure is given privately rather than 
publicly because their anonymity is 
protected, which supports the find
ings of Tourangeau and Yan (2007).

Krosnick (1991) suggested that 
the more experienced a person is at 
thinking abouta topic, the easier it 
is to retrieve information for ques
tions. Sensitive topics are discussed 
frequently in popular media because 

|they pertain to so many people. 
Participants in our study will 
therefore likely have already formed 
opinions on the subjects and will 
be able to easily recall information 
on the subjects. The ease of recall 
(which decreases task difficulty for 
our participants), the increase in 
motivation (due to people wanting 
to express their opinions), and the 
increase in ability from participants 
with higher education all decrease

the likelihood of satisficing occur
ring. Of the two main components 
one should look at in a Likert scale, 
we are focusing on extremeness 
rather than direction of response 
(Peabody, 1962) because it is not 
pertinent to our study to know in 
which direction people lean on 
sensitive topics. We are solely inter
ested in the effects removing the 
neutral option from a Likert scale 
has on extremeness of response.
In addition, this study is expected 
to provide further evidence for 
Garland’s (1991) suggestion that 
the removal of a neutral stimulus 
reduces social desirability.

Method

Participants
A sample of 99 college students 

(88 females, 11 males, age range: 
18-23 years) volunteered to partici
pate in the study B  exchange for 
extra credit in undergraduate-level

psychology courses. The majority of 
participants were underclassmen 
(n = 69).

Materials and Procedure
All participants read a set of 12 

items about four controversial top
ics: homosexuality, abortion, obesity, 
and gun control (see Appendices A 
and B for questionnaires). Examples 
of items included “homosexuality is 
a choice” and “abortion is murder.” 
Items were grouped based on their 
topics and tested for reliability 
(see Table 1). All composites had 
sufficiently high reliability with the 
exception of the obesity composites; 
therefore, obesity was not included 
in the analyses.

The control group responded 
to each item on a five-point Likert 
scale (1 = strongly disagree to 5 
= strongly agree) that contained 
a neutral response option (3, 
unlabeled). The experimental 
group answered items on a

P S Y C H O L O G Y  I T H E  E F F E C T S  O F  N E U T R A L  R E S P O N S E  O P T IO N  O N  R E S P O N S E S  9  9



six-point Likert scale (1 = strongly 
disagree to 6 = strongly agree) 
that did not contain a neutral 
response option. Participants 
completed the experiment|n a 
classroom setting. After providing 
consent, participants completed a 
randomly assigned version of/the 
questionnaire. The experimenters 
debriefed participants at the 
conclusion of the study.

Results

One participant’s data was 
excluded from the analysis due to 
failure to understand queaonnaire. 
Prior to conducting tigs analysis, 
several measures had to be taken 
to ensure the viability of the data. 
First, any reversed items onifraM 
questionnaire had to he recoded. 
Following this step, a reliability 
analysis was run on the topics.

Because the items were rated on 
different scales (frBvs. six points), 
«-scores were created so that the

scores would be comparable. Due 
to the controversial nature of the 
questionnaire items, participants 
could easily score at either « 
end of the scaleyFor example, 
one participant could have an 
extreme «-score of -3 (indicating 
disagreement with an item), 
whereas another participant could 
have an extreme «-score of +3 
(indicating agreement). Because^ 
these scores would cancel each 
other out, all «-scores were squared, 
resulting in data reflecting only 
extrmneness, not direction. Finally, 
topical compositeawlre created 
by taking the mean of the squared 
z-scores for all Hems relevant to a 
given topic.

A Mixed ModeMvNO’W was 
conducted to test the effects of 
scale ( p e  (between-sufjf cts) 
and topic (withm-subjects) on 
response extremeness. Th|ge was 
a significant p a in  effect of scale 
type,F  (1,97) = 5.12,p  = .026.

Participants answering .-items on 
the.five-point scale [M = 1.28, AD 

H  .72) scored significantly more 
extreme than those answering 
items on the six-point scale (M 
= .98, SD = 1.11), which did not 
support the hypothesis. Results 
of within-subjects’ effects were 
also found to be significant, A 
(2,194) = 8.92,p  < .OOlAFurther 
exploration of the topics showed 
thatfthe abortion topic (M = 1.45, SD 
-  1,10) elicited significantly more 
extreme responses than gun control 
(m 198,A d1  .72),p  <.001 and 
homosexuali|| (Af =198,57) = 1.13), 
pH.001. The analysis of differences 
between homosexuality and gun 
control yielded no significant 
results, p = .997. The results suggest 

B iat certain topics may be more 
sensitive than others.

Discussion

Previous research has suggested 
that the presence of a neutral

response option or a nonresponse 
option increases the likelihood of 
participants selecting this option 
(Kalton, Roberts, & Holt, 1980; 
Krosnick et ah, 2002; Nowlisjfehn, 
& Dhar, 2002; Bishop, 1987; Johns, 
2005). Numerous explanations for 
this effect have beeh’posed such 
as satisficing, ambivalence, and 
social desirability bias. However, 
the findings of the current study 
suggest the opposite. Participants 
who answered the sensitive items on 
a five-p. ini scale had significantly 
more extreme responses than 
partilwants who responded to. the 
same items on a six-point scale. 
These findings suggest that further 
research is necessary to analyze the 
relationship between the number of 
options on a scale and participants’ 
responses to sensitiyélopihà.

The number of options given to 
participants may explain the results. 
Weijters, Cabooter, & Schillewaert 
(2010) found that the more
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•ptions one has, the less extreme 
t | | i r  responses. This theory was 
supportedirh our study, with people ' 
who answered on the live-point 

E ik e rt scale having more extreme 
responses than those who answered 
on the six-point Likert scale.
Future research could examine the 

^relationship between a four-point 
and a live-point scale.

Although we did not hypothesize 
an effect of topic on response 

«Sfremenesffwe found that the 
abortion topic had signifi|atttl^S 
more ex||gme responses than gun 
control and homosexuality, while 
hom oftja lity  and gun control 
did not differ. The significant 
difference between topi® suggests 
that the topi« itself affects how 
parSpipfflts respond to items. The 
lack of afianteraction between 
topic and presence or absence of 
a neutral responsp’point suggests 
that responses to topics are 
consisSfregardless of whether

the participants answered on a 
five-point or six-point Likert scale. 
The data.suggests that people 
have stronger views on abortion 
than they do on gun control and 
homosexualit||rhese findings may 
be due to tin- emphasis social media 
places on these topics.

Mpan response extremity 
served as ¡Me dependent variable 
in this experiment. Future studies 
on this subject could look at 
response variability, how widely 
the scores are distributed from the 
mean. Future studies should also 
make use of a preexisting attitude 
questionnaire with demonstrated 
reliability.

The topic of Likert scale types 
and participant, responses is a 
.field tfiawieeds further research. 
This research shows that there is 
a difference between scale types 

swhen used to test the extremeness 
of participant responses. This is 
contrary to previous findings by

Krosnick et al. (2002), suggesting that further research!s necessary to 
determine the relationship between scale types and sensitive topics. These 
results are important because they show that Likert scale type has an effect 
on participant responses when sensitive topics are being surveyed. Further 
research is necessary to determine the nature of this effect.
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A p p e n d ix  A

Questionnaire used in ExperimentOTGroup of Study
F o r  the  fo l lo w in g  q u e s t io n s  p le a se  w r i te  th e  n u m b e r  f r o m  th e  sca le  a b o ve  th a t  

best reflec ts  y o u r  o p in io n .

1 2 3 4 5 6
Strongly Disagree Strongly Agree
__Homosexuality is a choice.

2. _Obesity can be helped.
3. _A woman should have the rigtRo choose if she wants

an abortion.
4. _Obese people should be required to exercise.
5. _People have the right to bear arms.
6. _Gun control is infringing on tfb'2nd amendment.
7. »Abortion should be illegal.
8. _Homosexuality is morally wrong.
9. _Banning guns would save lives.
10. _Homosexuals should have the right to be married.

Iw fti,__Abortion is murder.
12.__Obesity is a disease.
Please answer the following questions:
Age:__
Gender: M F
Class: Freshman Sophomore ||inior Senior

Appendix B
Questionnaire Used in Control Group of Study
F o r  th e  fo l lo w in g  q u e s t io n s  p le a s e  w r ite  th e  n u m b e r  f r o m  th e  sc a le  a bove  th a t  

best re flec ts  y o u r  o p in io n .

1 2 3 4 5 6
Strongly Disagree Strongly Agree
1. _Homosexuality is a choice.
2. _Obesity can be helped.
3. _A woman should have the right to choose if she wants

an abortion.
4. _Obese people should be required to exercise.
5. _People have the right to bear arms.
6. _Gun control is infringing on the 2nd amendment.
7. _Abortion should be illegal.
8. _Homosexuality is morally wrong.
9. _Banning guns would save lives.
10. _Homosexuals should have the right to be married.
IW  Abortion is murder.
12.__Obesity is a disease.
Please answer the following questions:
Age:__
Gender: M F
Class: Freshman Sophomore Junior Senior

T a b le  1

Composite Reliability Analyses
Scale Homosexuality Obesity Abortion Gun Control

M r ’ive-Point 0.75 0.06 0.84 0 . 7 ®
Six-Point 0.61 -0.03 0.67 0.68
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Abstract

Most research on bullying focuses on the K-12 education system  

or the workplace, and few  studies focus on higher education. 

Most colleges combine hazing, harassment, and bullying into  

one category, which makes a p rim ary  focus on bullying dif

ficult. Researchers have identified fo u r  m a in  types o f bullying: 

physical, verbal, social, and cyber. For this study, bully ing was 

operationally defined as occurring w hen someone uses their 

power, repeatedly (such as strength, popularity, social status, 

com puter skills, etc.), to injure, threaten, harass, or embar

rass another person on purpose. The purpose o f the cur rent 

m ixed-m ethods study is an exploratory analysis that exam ines 

the prevalence and characteristics o f bullying at a small state 

university in  the mid-Atlantic. A total o f 171 students completed 

the survey asking questions about being a target, perpetrator, 

and/or victim  of bullying and  the characteristics o f those ex

periences. A group o f questions focused on reporting bullying, 

and on knowledge about the current bullying policy. Also, an  

open-ended question asked participants to write about a real 

incident in  which they were a w itness or a victim, o f bullying.

The results indicate that a m ajority (64.3%) of participants  

have witnessed bullying in  some capacity since coming to col

lege; only (28.7%) reported being the victim  o f bullying since 

coming to college. Participants reported verbal bullying the 

most, followed by social bullying. Approxim ately two-thirds of 

participants knew  o f the un iversity’s existing bullying policy. 

The participants wrote narratives that varied between generic 

specific stories about bullying, and they discussed all fo u r  types 

of bullying, w ith verbal bullying being the most discussed. The 

current m ixed-m ethods study sheds light on the fac t that bid- 

lying at the university level does, in  fact, occur, and that more 

research needs to be done in  order to understand the ways in  

which universities and colleges deal w ith this problem.

Keywords: college bullying, types o f bullying, locations 
of bullying
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Although an increasing amount 
of research addresses bullying, most 
of the current research focuses 
on K»12 education and workplace 
bullying; there remain^a gap in the 
research concerning college bully
ing (Chapell et al., 2004; Duncan 
2010). In one exception, Chapell 
et alls (2004) study focuses on the 
prevalence of traditional bullying, 
and found that around 60% of stu
dents surveyed had witnessed bul
lying at college. However, this study 
did not focus on the specific types 
of bullying, and it was conducted® 
almost ten years ago. Most of the 
current studies discussing college 
bullying effier .address bullying very 
b;-’ a lly r focus on a particular type 
such as cyber bullying (Dilmac, 
2009; Schenk & Frerftouw, 2012), 
whirl; has increased with the rise 
of technology and social media. 

||||v e rs itie s  and colleges face a 
problem; most polices that prohibit 
such behavior combine bullying,

harassment, and hazing into one 
category, which makes primary 
focus on bullying difficult. The 
current exploratory study aims to 
reveal'the p re se n c e  of bullying, 
types of bullying, and characteris
tics of bullying at a small state uni
versity in the mid-Atlantic region. 
The current study also researches 
knowledge pertaining to bullying 
policy and reporting bullying. This 
mixed-methods study addresses the 
gaps in literature bjgdifferentiating 
the types of bullying, updating the 
literature on prevalence of bully
ing, and investigating information 
about policy.

Definitions of bullying vary 
greatly; however, most researchers 
have come to accept Olweus’s (1999) 
definition with three components:
(1) intentional and violent harm.
(2) repeatedly occurring..and (3) 
there must be a power imbalance 
between the individuals or groups 
involved. Bullying is also broken

down into four different types: 
physical, verbal, social, and cyber 
(Bullying, n.d,; Cornell; 2012). 
Physical bullying invojges doing 
some type of physical bodily harm, 
such as kicking, punching, shoving, 
or harwto possessions— for in
stance stealing or breaking. Verbal 
bullying involves name-calling, 
taunting, threatening, teasing, and/ 
oE'ihsulting someone onjgurpose. 
Indirect bullying, also known as so
cial or relational bullying,'involves 
social aspects such as exclusion, 
spreading rumors, ignoring, or 
embarrassing a person or group on 
purpose (Bullying, n.d.; Cornell, 
2012). Lastly, cyber bullying is the 
use ofpchnology such as e-mail, 
cell phones, or social media to inflict 
harm on someone whether it be 
through teasing, spreading rumors, 
name calling, or insults (Schenk & 
Fremouw, 2012; Cornell, 2012).

Defining bullying becomes even 
more complicated in college because

colleges often combine hazing, bul
lying, harassment, and incivility to 
one category (AmericarfÉducation 
Research Association [AERA],
2013). Placing all these terms 
under one umbrella is problematic 
because they are not interchange
able. For example, hazing is based 
on inclusion, while bullying is 
based on exclusion. Specifically, 
people haze other people to make 
them earn their position in a group, 
whereas bullying occurs to make 
people feel excluded and alone 
(Hazing, n.d.). Most universities 
have strict policies against hazing, 
and 44 states have hazing laws that 
allow universities and colleges to 
take legal action against those who 
haze (State, n.d.). However, there 
are no state laws against bullying 
in higher education, which makes 
it hard for universities and colleges 
to address bullying because they 
often have no legal standing (AERA, 
2013; Duncan, 2010). Also, most
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universities require the victim to 
have documented threats of violence 
or proof that the bullying actually 
occurred, which many victims have 
difficulty obtaining (AERA, 2013).

Few research studies investi
gate the prevalence rates of the 
“traditional” (physical, verbal, and 
indirect/social) types of bully
ing. In a sample of 1,025 college 
students, Chapell et al. (2004) 
found that 60.9% of them have 
witnessed some type of bullying and 
24.6% had been victims of bullying 
atybollege. Chapell et al. (2004) 
investigatedfsfatus relationships 
of the perpetrators and victims of 
bullying. They found that 44.1% of 
students they surveyed witnessed 
a facult Jjmember bully a student, 
and 19.2% have experienced being 
bullied by a faculty member. Lastly, 
Chapell et al. (2004) found that 
18.5% of students admitted to bul
lying another student in college.
The results ojythis study indicate

that bullying does occur in college. 
Chapell et al.’s (2006) study focused 
on the continuity of bullying, asking 
current college students about their 
experiences in elementary school, 
high school, and college. This study 
indicates that bullying declines with 
age; however, it never fully ceases. 
Chapell et al. (2006) found that the 
roles of bullies and victims stayed 
fairly consistent throughout time. 
Three-fourths of those who stated 
they weMbulliel in elementary 
school .also reported being bullied in 
high school and college.

While there remains a large gap 
in literature addressing bullying in 
college, cyber bullying in college is 
currently getting some attention due 
to the increased use and availability 
of technology. Schenk and Fremouw 
(2012) questioned 799 college stu
dents and found that approximately 
8.6% were victims of cyber bullying, 
providing evidence for the existence 
of cyber bullying at the college level.

Schenk and Fremouw (2012) also 
investigated the negative effects 
of cyber bullying; victims of cyber 
bullying were more likely to report 
suicide ideation and attempted 
suicide than those who reported 

' not being cyber bullied. A study of 
Turkish university students identi
fied gender differences in bullying; 
more females than males were 
victims of cyber bullying, but males 
engage in more cyber bullying than 
females (Dilmac, 2009).

The studies discussed in the cur
rent paper all indicate that bullying 
does occur, and that it may even 
be fairly common (Chapell et. al, 
2004; ChapeljiBt. al, 2006; Schenk 
& Fremouw, 2012). Schenk and 
Fremouw (2012) and Dilmac (2009) 
focus on cyber bullying, because 
it has become increasingly more 
popular with the rise in technology 
use. Bullying in college remains a 
problem that has yet to be system
atically and nationally studied

(AERA, 2013). The current study 
adds to previous research by further 
addressing not only the rates at 
which bullying occurs in college, 
but the types of bullying through 
self-reported data.Wre current re
search examines characteristics of 
bullying such as the perpetrator of 
bullying and the locations in which 
bullying occurs. Also, this research 
investigates students’ knowledge on 
current policy, as well as students’ 
experiences of bullying at college.
No other studies, to the researcher’s 
knowledge, look directly at the 
experiences of bullying at the 
higher education level. This is a 
mixed-methods exploratory analysis 
of bullying in college.

Method

P a r t i c ip a n t s

A total of 171 students (freshmen 
= 50, sophomores = 22, juniors = 30, 
seniors = 64, others = 5) voluntarily
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participated in this researclfait a 
small f|ate university in the mid- 
Atlantic. This sample consisted of 
74.9% female (N = 124), 24.6% Hale 
(N = 42) participants. The gender 
distribution closely represents the 
distriM ion at the university (male 
= 31%, female = 69%). Eighty-one 
percew fere white (N = 139), 5.8% 
were Black /  African American (N 
= 10), 3.5 % were Asian (N = 6),
4.7 % were Hispanic (AfH8), and 
4.1% were other (7787). This racial 
distribution also closely represents 
the 15% minority daribution at the 
univeMty. Out of the 171 partici
pants, 94.7% identified themselves 
as heterosexual.

Materials and Procedures

Parts of the survey were adapted 
glom several previously used bul- 
’lymÉjkurvevs. ftlud ing  tîié; School 
Climate Bullying Survey (Cornell, 
2012), School Bullying Survey 
(Reed, n.d.), and Anonymous School

Bullying Survey (School, n.d.).Mhe 
questionnaire started with basic de
mographic questions such as geniler, 
race/ethnicity, sexual orientation)... ■ 
and year in school followed by bothp" 
closed-ended and open-ended ques
tions about bullying.

Participants then answered 
questions ab ;ut the prevalence of 
seeing bullying and/or being bullied. 
These questions provided the over
all prevalence of bullying and the 
prevalence of this different types of«  
bullyirig. Bullying was operationally 
defined as “when someone uses their 
power (such as strength, popular
ity, social stM s, computer skills, 
etc.) to injure, Hreaten, harass, or 
embarrass another person on pur
pose. Bullying happeH lpeat|§ ly  
(not just oijf time) to one person 
or a group of persons.” The four 
types of bullying were operationally 
defined as followsj(l) Physical bul
lying involves causing bodily harm 
or possession damage to another

person or group. This could involve 
hitting, kicking, punching, stealing 
possessions, or damaging one’s 
possessions. (2) Verbal bullying 
involves r e la te d  insults, threaten
ing somebody, teasing, making fun 
ofbthers, and calling someone de
rogatory names. (3) Social bullying 
occurs w h en »  ople intentionally 
try toydamage someone’s reputation 
or social standing. It can include 
ignoring or leaving someone out on 
purpose; encbufaging others to ig
nore, chastise, or threaten someone; 
or spreading r ip | | |s  about a person 
around school. (4) Cyber bullying 
occurs when people are teased, 

jffunted, or threatened repeatedly 
through the use of e-mail, phone, 
text messaging, socialfmedia, or 
■other electronic me;hods.

Each definition of bullying was 
followed byjquestions about whether 
or notpfie participant has seen 
bullying and/or been bullied since 
coming »college. The participant

responded with either “yes” or “no.”
If a participant responded “yes,” 
they he or she rated the frequency of 
seeing bullying and/or being bullied 
(l-2x a semester, several times a 
semester, l-2x a week, several times 
a week, daily).

Next, parti) ! pants answered 
questions about reporting bul
lying and bullying ¿policies. One 
question asked whether or notihe 
participant would report bullying 
if he or she saw it. If a participant 
responded “yes,” the participant 
was asked to list to whom he or she 
would report. The researcher coded 
these questions. Examples included 
police; faculty, and resident advi
sors. Additional questions asked 
participants if the university had a 
policy regarding bullying (yes/no), 
and whether colleges and universi
ties should hacfëfp'olices against 
bullying (lr= strongly disagree 
through 7 Hstrongly agree). One 
question asked the participgts
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Table 1
R esults o f  Those Who Have W itnessed B u lly ing  a n d /o r Been
B u llie d  S ince Com ing to  College

W itness Bullying Been Bullied

Type of Bullying /V(%) « (% )

Overall Bullying 49 (28.7) 110 (64.3)

Physical Bullying 46 (26.9) 7(4.1)

Verbal Bullying 125(73.1) 59 (34.5)

Social Bullying 113(66.1) 4 4 (25 .7 )

Cyber Bullying 75 (43.9 23 (13.5)

Note: N =  171

to rate whether bullyin^was a 
problem at the university on a 
Likert scale of 1 (strongly dis
agree) ..through 7 (strongly agree). 
Questions regarding characteristics 
of bullying, such as location and 
(perpetrator of the said bullying, 
were also asked. Participants were 
allowed to give multiple answers to 
these gestions. Lastly, at the end 
of the survey, participants wrote 
about a real incident in which they

witnessed or were victims of bullying 
since coming to college.

Procedure

Thqresearcher recruited 
participants in three different ways. 
Most of the participants com
pleted the survey online through 
Survey Monkey. Some of these 
participants signed up through an 
online sign-up: system within the 
psychology department (N = 99)

and had the opportunity to receive 
one extra-credit point toward a 
psychology class of their choice. 
Other participants who used Survey 
Monkey were recruited through 
Sociology and English classes (N = 
41) at the university, in which the 
instructor e-mailed the students a 
link to tltei Survey Monkey question
naire. Lastly, one English instruc
tor allowed the researcher to visit 
their regularly scheduled classes

and hand out paper surveys to their 
students (N = 31). All students were 
required to sign a consent form 
(either online on Survey Monkey or 
in paper form) and read or listen to 
a debriefing statement.

Results

Q u a n t i t a t iv e

In the overall sample (N = 171), 
64.3% (N= 110) of students have 
witnessed bullying while in college.
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Frequency o f Witnessing and Being Bullied Since Coming to College
Table 2

' . WITNESS BULLYING

Type of 
Bullying

1-2
tim es a 

semester

Several 
tim es a 

semester

1-2
tim es per 

week

Several 
tim es 

per week

Dally TOTAL

Overall
Bullying

39 47 16 6 3 111

Physical
Bullying

35 6 3 2 0 46

Verbal
Bullying

35 40 13 25 10 123

Social
Bullying

34 45 14 13 8 113

Cyber
Bullying

26 25 10 6 7 74

Note: N  =  171

WITNESS BULLYING

Type of 
Bullying

1-2
tim es a 

semester

Several 
tim es a 

semester

1-2
tim es per 

week

Several 
tim es 

per week

Daily TOTAL

Overall
Bullying

29 13 4 2 0 48

Physical
Bullying

6 0 0 0 0 6

Verbal
Bullying

29 18 6 4 2 59

Social
Bullying

25 15 2 3 0 45

Cyber
Bullying

16 3 2 1 0 22

Note: /V = 171

100 - 
90 -

P e r p e t r a to r  o f  b u l ly in g  <,e?ÿ>

Figure 2

Of those students, most (42.3%) 
witness bullying several times a se- 
mesteiÿsee Table 2 for all frequency 
data. Fewer participants report 
having been bullied since coming to 
college. Results$show that only 28.7% 
stated that they have been bullied, 
with most (60.4%) being bullied; 1-2 
times a semester (see Table 2). The 
data indicates that students witness 
bullying more than they are victims 
of bullying themselffis.

Of the types of bullying, 
participants witnessed verbal 
bullying the most, followed by social 
bullying, cyber bullying, and lastly 
physical bullying. See Table 1 for 
all data regarding having witnessed 
bullying and been bullied,find 
see Table 2 for all frequency data. 
Participants reported the residence 
hall as the most common location 
of bullying, followed by off-campus 
and the dining hall. See Figure 1 
for the complete list of locations.
The most common perpetrator of
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bullying was a fellow student (not 
.¡friend or significant other), followed 
by a friend, and then followed by 
a roommate. See Figure 2 for a 
complete list of perpetrators.

A chi-squared test indicated 
a significant relationship, X3 (3, 
#=158) = 11.47, p  <.009, between 
year in school and knowledge about 

s whetherThe university has policies 
on bullying. The university does, in 
fact*,’have a vague policy regarding 
bullying. This test indicates that ?; ' 
freshmen have more knowledge than 
seniors about the current policy at 
the university; When asked whether 
or not students would report bully
ing, a total of 60.8% said they would 
report it. The researcher coded the 
open-ended question that followed, 
asking to whom they would report 
it. Most of the participants said 'they 
would report bullying to faculty 
(#=42),followed by other /  non-spec- 
ified (#=32), police (#=28), RA/
REC /Dean of students (#=24).

A one-way analysis of variance 
was conducted to see if a student’s 
year in school held any effect on 
whether or not they thought bullying 
was a problem at the school. This 
test showed a significant effect 
(# (3,160) = 4.31,p < .006) of 
year in school on the levels of 
which students think bullying 
is a problem at the university. A 
Tukey Post-hoc test indicated that ; 
all upperclassmen (sophomores 
(M=3.90,j? = .048), juniors (M 

| |3 .9 3 , p = .018), and seniors (M = 
3.71, p = .030)) were significantly 
different from freshmen (M = 2.98). 
However, it is worthy to note that 
a 4 on the Likert scale indicate 
that participants neither agree nor 
disagree that there is problem with 
bullying at the university, so one 
cannot make a full conclusion as to 
whether or not upperclassmen think 
bullying is a problem.

Q u a l i t a t iv e

At the end of the survey, 
participants wrote about a real 
incident in which they witnessed 
or were victims of bullying since 
coming to college. The participants 
described the incident, including 
who was involved, the location, what 
occurred, and the aftermath. Of 
the 171 people who took the survey, 
73.7% (#=126) of the participants 
described ,the incident. The 126 
narratives in this survey show that 
students have experience in a broad 
array of situations and experiences 
of bullying. Like the quantitative 
data, verbal bullying narratives 
were, by far, the most abundant 
(58.7%). Social bullying occurred in 
15.1% of the narratives, followed by 
cyber bullying (7.9%), and physical 
bullying (7.1%). Finally, 11.1% of the 
narratives were not relevant or the 
bullying type could not be identi
fied. The narratives ranged from 
one sentence to whole paragraphs,

and from generic situations to very 
specific complex situations.

It is worthy to note that some 
of the situations described cannot 
exactly be considered bullying, as 
they do not meet the three criteria 
of Olweus’s (1999) definition of 
bullying. The directions may have 
contributed this, as there was no 
emphasis that the situation does 
not need to be repeated. Most of 
the narratives that do not meet the 
criteria do not contain the repeated 
occurrence criteria of the definition. 
But nonetheless, those narratives 
are still important to investigate, 
as they are precursors to bullying. 
The participants wrote narratives 
discussing all four types of bullying 
(verbal, physical, social, and cyber). 

V e r b a l  B u l ly in g

Echoing the quantitative 
data, participants reported 
verbal bullying the most, with 
many of the examples involving
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derogatory nlifejcalling and teas
ing. Residence halsgtho dining hall, 
and classrooms were the most dis
cussed places in which verbal.bully- 
ing occurred. Altercations between 
roommates and suitemates emerged 
numerous times throughout itle 
narratives. One participant wrote 
about how her roommate refers to 
her as a IjM e hobbit” because: she 
is short. Several stories involve.! 
race/ethnicity-relatediileasing. One 
woman’s story went as follows: 

Because I am black, other 
students of a different race feel 
that I  do not belong at college.
My freshman year, I  lived in 
___________ and I’ll often get com
ments that said, “RSfv can you 
afford to attend college" and 
“Take your lazy ass up the stairs, 
you probably get food stamps." 
This occurred from people I do 
not know and who do not know 
me....I still get called “townie” 
or “ratchet” because students of

a different race do not believe I 
attend this university.
Other popular reasons people 

gave for being made fun of were 
their style of dress, the way they act, 
and sexual orientation.

The narratives show that verbal, 
bullying does not just happen 
between students; several narratives 
discuss faculty picking on certain 
students and repeatedly making 
fun of them. Several students wrote 
narratives about a certain professor, 
stating that t |b  professor Steeds 
to pick out individual students in 
(glasses.. .and pressure them, or 
degrade them with Jisiwords. The 
professoBtiieats the students with no 
respect.” According to another nar
rative, a professor called a student a 
“pig pen” because the student wore 
sweatpants to classMerbaihullying 
remains the most popular jgrm of 
bullying reportedTn the narratives, 
and this shows that it is potentially 
a pervasive problem.

M  4  PSYCHOLOGY I COLLECi|BULLYING

Physical Bullying
Several narratives described 

physical bullying very generically, 
such as, “People getting in lights 
with other peers at parties. Frats 
getting into fights with townies.” 
TMse incidents may not be clas
sified as bullying because the re
sponses were unclear as to whether 
or not this was repetitive behavior.
A majority of the narratives that 
describe physical bullying occur at 
partiesin which the perpetrator was 
described as “toointoxicated.” Other 
narratives that: involve physical 
bullying describe an event such as 
someone stealing or damaging their: 
possessi««on purpose.

Social Bullying
The narratives that describe 

social bu§y|hg a're much like the 
physical bullying narratives in that 
most are generic siniatibiis'that'.m 
not provide much detail. The main’ ' 
pattern in these nampjves involves 
ignoring or excluding people from a 
group. Several people discuss how

on-campus organizations purposely! 
ignore and do not associate them
selves with off-campus organiza
tions. Off-campus organizations 
(are those organizations that are 
not formally recognized Iw the uni
versity. Other narratives on social 
bullying involve group projects in 
classrooms where some students 
will purposely ignore others in their 
group that they do not like. One 
student described her experience: 
“Lab p a r tn e r»  biology class ignore 
me likphronot part of the group. 
Thelfto everything without me like 
I’m not even there. I sat quietly, sad 
and jufjwaited for the end of the lab 
to ask the professor for help.” Social 
bullying may not be very noticeable, 
but it seems from these responses 
that social bullying can have serious 

llffects on people.

Cyber Bullying
in^effinarratives discussed 

cybeBbullying, and all incidences 
discussed occurred on social media,



including Facebook and Twitter. 
One participant’s Facebook account 
was hacked by a friend, who deleted 
all the photos and put-up inappro
priate statuses. Another participant 
meritioned CollegeACB, a website 
wjfere people can bully and make 
fun of anyone at a university anony
mously. Authorities deactivated the 
website in 2011.

Discussion

The quantitative results of this 
study indicate that a substantial 
amount of college bullying does oc
cur. Over a majority of students that 
participated in this research report 
having witnessed bullying since 
coming to college. The most com
mon type of bullying reported was 
verbal bullying, followed by social 
bullying, then cyber bullying; the 
least reported was physical bullying. 
The results indicate a substantial 
variation between those who report 
witnessing bullying and those who 
have been bullied since coming to

college. One possible explanation 
may be the fact that people are far 
less likely to admit to being bullied, 
or their perceptions of being bullied 
are' different from witnessing bully
ing. Examining this difference may 
be a future direction for research.

The significant difference 
between freshmen and seniors and 
their knowledge on policy, indicate 

|a  knowledge gap on policy between 
upperclassmen and freshmen. One 
possible explanation to this result 
may be the fact that freshmen have 
reviewed the student handbook in 
their freshmen orientation class, 
and seniors may no longer be as 
familiar with all the rules and 
policies. The significant difference 
between year in school and the level 
of which participants think bullying 
is a problem at the university may 
be explained through the fact that 
freshmen had only been in college 
for three months before they took 
the survey, and may not have had as 
many experiences yet.

The narratives show that 
students experience a broad array 
of situations involving college 
bullying. Qualitative results repeat 
those found in the quantitative 
data, as verbal bullying was the 
most common, followed by social, 
cyber, and physical bullying. The 
narratives shed light on students’ 
experiences at college, and they 
are important to consider, as they 
could be precursors to bullying.
One limitation was the wording 
of the narrative questions. The 
wording mayhave misdirected some 
of the participants’ responses, as 
many individuals did not describe 
instance.-, of bullying that met the 
requirements of Olweus’s (1999) 
definition of bullying.

Another limitation in this study 
is that sophomores and juniors 
were underrepresented, and a 
more representative sample of 
all classes would be ideal for this 
study Future directions of research 
could involve administering this

survey again in a couple of years 
to see if bullying has increased or 
declined with time. Another future 
direction is to administer this 
survey at multiple universities, as 
more research needs to occur in 
order to understand the prevalence 
of college bullying. Lastly, more 
research on bullying policy and 
effectiveness of the policy needs to 
be done, as many universities do not 
have polices or have limited polices 
on bullying specifically. This mixed- 
methods study sheds light on the 
fact that many people are affected 
by bullying in college, and further 
research needs to occur in order to 
fully understand this problem.
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P h o to g r a p h e r :

Alyssa Hayes

“Rachel's Room”
2012

In 'witnessing m y father’s struggle with cancer, I learned to questHm the 
delineation betwem hospii/dand home, encouraging m y exploration oM  
environments in which the two are mMplicably bound. In recern years,
I  have observed andi interacted with the community at a local nursing 
home. This series addxesseMhe irony; inherent iM he facility’s merging1 ■ 
of hospital and hommhrough an emphasis on disparities of light, 
texture, and actiomTogetlier these photographs provide the audience 
ajfioppmM^ity M expemmce ordinarily inaccessiblWperspectives, each 
a reswk of rm persoU l immvement with the community, in order to 
acknowledge the human tendencffimcreate comfort m d  sanctuary widths 
presence of entropy.
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Abstract

This research paper begins w ith a b rie f in troduction  o f the 

defin ition  o f thanatological crime, followed by an explanation  

o f Clifton B rya n t’s (2003) paradigm, o f thanatological crime.

It concludes with an application o f this paradigm, to thanato

logical crim e in  a m ilitary setting. Finally, a content analysis 

is conducted o f magazines, news transcripts, and newspaper 

articles to gather inform ation relevant to thanatological crim e  
in  a m ilitary setting.

Sociologists have long since 
studied the act of dying to include 
the process, the act, and the 
aftermath. Almost all modern- 
day societies have some type of 
prescriptive norm regarding the 
dead. These social cues can include 
a simple utterance of the deceased’s 
name, funeral processions, body 
disposal, and the mourning process 
(Bryant, 2003, p. 974). A major
ity of societies are similar in that 
most have strong taboos regarding 
mistreatment toward the dead with 
the prevailing theme of a socially 
reprehensible connotation (Bryant, 
2003, p. 974). While some research
ers have focused on confronting 
death, others have devoted their 
attention to death as a social 
process (Durkheim 1954 [1915]; 
Berger 1969). Clifton Bryant not 
only coined the term thanatological 
crime but also brought this type of 
deviant behavior to the forefront for 
the first time in history. Despite the

copious amount of deviant acts that 
occur on a daily basis in our society 
and around the world, this area of 
deviance still remains under-stud
ied in sociological literature. Many 
of the activities discussed by Bryant 
(2003) in his paradigm of thanato
logical crime occur within a military 
setting. The goal of this paper is to 
review the paradigm of thanato
logical crime as outlined by Bryant 
(2003) and provide an application 
of it to acts of thanatological crime 
committed in a military setting.

A Paradigm of 
Thanatological Crime

As noted by Bryant in his 
paradigm, thanatological crime is 
comprised of four distinct cat
egories of motivation: functional/ 
instrumental, malicious mischief/ 
amusement, profit/economic advan
tage, and pathological/compulsive. 
The first, function/instrumental 
motivational mode, characterizes
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lljiihes as “purposeful, rational, and 
functional” (Bryant, 2003 p. 976). 
These crimes are often fiscally sound 
in nature, yet still.violate traditional 
societal norms. Crimes of this, type 
are generally aimed at achieving 
goals of either an individual orta 
group and include acts perpetrated 
against the dead, such as cannibal
ism and desecration of bodies for 
trophies as well as desecration of 
graves for souvenirs. In addition to 
the ¡dead'-themselves being victim
ized, the body of the dead can also 
be used to victimize tffi living. Here, 
the Bnctional/instrumental motiva
tion includes acts such as using the 
dead for a political advantage and 
using the dead in a military context 
to decrease moral or intimidate the 
enemy. Causes freqfifntly include 
cultural conflict, emergency situa
tions, or extreme need (Bryant, 2003, 
P- 977).

The second category of motiva
tion, malicious mischief/amusement

is defined as acts thware “performed 
simply because they are ‘fun”’ 
(Bryant, 2003, p. 976). The mission 
of these crimes is generally personal, 
gain or malice. Here, crimes against 
¡She dead include desecration of 
bodies and vandalism of tombs for 
fun.phd collection of bodies for 
pleasure (Bryant, 2003, p. 977). 
Conversely, types of crimes utilizing 
the deceased to victimize-the living 
inciude playing jokes on families of 
the deceased. Examples of such acts 
can include jokes such as making 
prank phone calls and vandalizing 
the homes of th&deceased. This 
category of; crimes islortiidered 
especially heinous due. to their perni
cious nature (Bryant, 2003, p. 979).

The third nTo|iv®ion of 
thanatological crime outlined by • 
Bryant (2003) istprbiit/economic 
advantage. This category is 
characterized by a fftsire for profit 
oflconomic advantage” (Bryant;’v 
2003, p. 977). America is home to an

expanding materialistic culture, 
where people without the means 
to achieve wealth often substitute 
an honest, hard-working lifestyle 
with deviant acts to achieve their 
goals (Bryant, 2003, p. 984); 
Regrettably, some even resort to 
deviant acts against the deceased 
to help facilitate their personal 
shortcomings. Victimization >f the 
deceased for this category includes 
selling body parts on the black 
market, body snatching, stealing 
items from graves, and posing the 
dead for profit at events such as 
carnivals (Bryant, 2003, p. 977). 
Profit-motivated offenders are 
mairay focused on harming the 
family of the deceased. Crimes 
include burglarizing the home of 
the deceased during the funeral, 
delivering goods supposedly bought 

-by the deceased to the victim’s 
family, and exploiting the family by 

mediums (Bryant, 2003, p. 977).

The final category of motiva
tion, pathological/compulsive, is 
'characterized by “temporary loss of 
self-control.” External acts result
ing from this destruction include 
“overindulgence of alcohol or drugs 
or so-called temporary insanity” 
(Bryant, 2003, p. 977). Crimes 
against the dead include necrophil
ia, sex with the dead, mutilating the 
dead, and failure to follow proper 
burial norms. Crimes usihg the j, 
dead to victimize the living include 
vandalizing graves, mutilating or 
kidnapping the dead, and damaging 
tombstones. All of these acts are 
committed with the goal of harming 
the victim’s family (Bryant, 2003, 
p> 976-977)

The dead can be victimized, 
and in turn the dead can also be 
used to victimize others (Bryant, 
2003, p. 977). In America, and in 
many other societies, the dead are 

Heated very similar to the living.
In particular, in the United States,
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people go to extraordinary lengths 
to comply with the deceased’s final 
wishes. These drastic measures in
clude spSific and detailed funerals, 
long and complex grieving pro
cesses, and attempts to communJgP 
cate with the deadjthrough the use 
of mediums. This identity affords 
the dead many of the same social 
rights as the living. As a result, 
transgression's? of these rights result 
in i\\ i types of sanctions: informal 
and formal. Informal sanctions, 
regulated by socialization, include 
a dirty look or verbal criticis'rifiiOn 
the other hand, formajsanctions, 
enforced by the government, include 
criminal charges whose severity 
varies along a continuum. The dead 
can be victimized through acts such 
as desecration of bodies, vandalism 
of tombs and cemeteries, and the 
selling of body parts on the black 
market. Conversely, ways in which 
the dead can be used to victimize 
others include the use of corpses for

intimidation or fear, burglarizing 
the home of the victim’s family, and 
grave robbing.

Functional/lnstrumental
Motivation

Bryant (2003) lists desecra
tion of bodies by military person
nel as an example of functional/ 
instrumental victimization of the 
dead. Desecration is defined as 
“the act of depriving something of 
its sacred character.” As noted in 
Bryant’s thesis, the desecration 
of corpses in a military setting is 
not a new phenomenon. In 2011, a 
group of Marines on deployment 
in Afghanistan urinated on the 
bodies of several Taliban fighters,. 
and then took trophy photographs 
with the corpses. When asked why 
he felt the need to desecrate the 
corpses, one of the marines, Staff 
Sgt. Edward Deptola, offered no 
excuse for his behavior and admits 
ted i hat be knew his actions were

wrong (Royal 2013). Despite new 
and advanced training on ROE’s, or 
rules of engagement, military per
sonnel still desecrate the corpses 
of their enemies to obtain personal 
souvenirs. Also in Afghanistan, 
Army Staff Sgt. Calvin Gibbs was 
convicted and sentenced to life in 
prison for his role and leadership 
in the killings of three unarmed 
Afghan men. Gibbs, the highest 
ranking of the five men involved, 
was described as a “bloodthirsty 
leader” by two of the other men 
involved. After fatally shoot
ing the unarmed victims, Gibbs 
proceeded to cut off their fingers 
and even yanked out the tooth of 
one victim. When asked about the 
war trophies, Gibbs replied that it 
was “like keeping the antlers off a 
deer you’d shoot” (Johnson 2011). 
These cases offer only a glimpse 
into the expanding area of military 
thanatological crime. Both of the 
perpetrators desecrated bodies for

military trophies with seemingly no 
purpose other than personal gain.

Malicious Mischief/Amusement 
and Victimization of the Dead

As noted by Bryant (2003), some 
deviant acts are committed because 
they cure the hunger for excitement, 
adventure, or fun. Bryant further 
specifies vandalism of graves and 
tombs for fun as a typology of this 
particular subset of thanatological 
crime (Bryant, 2003, p. 977). In Des 
Moines, Iowa, dozens of veterans’ 
graves were vandalized. Vandals 
took off after ultimately stealing 
45 grave markers and 41 American 
flags. Sgt. Jason Halifax, police 
spokesman, stated that the “thefts 
appeared to be a vandalism, rather 
than a theft for profit” (Aschbrenner 
2013). This case goes to show that 
even at rest, veterans are not safe 
from the breadth of thanatological 
crime. Also during the Iraq War, 
a television documentary showed
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U.S soldiers b u rS ig  the bodies of 
two Taliban fighters. The accused 
soldiers weremembers of the 1st 
Battalion, 508th Infantry Regiment 
of the 173"' Airborne Brigade. The 
burning of the corpses supposedly 
occurred after an intense gunfight 
between Taliban and U.S. forces. 
After burning the bodiesHhe 
U.S. soldiers used the charred 
corpses as a means of harassing 
and taunting the local AfghanM  
populace (Walsh). These two 
examples d e p i || Bryant’s (2003) 
malicious mischief/amusement 
typology of thanatological 
crime by using the deceased to 
victimize. The vandals in Des 
Moines, Iowa, victimized not only 
the veteiins whose graves iffiey 
targeted but also the families 
of those veterans. Similarly, the 
U.S soldiers whoffilled ai d then 
burned the remains of the Taliban 
fightersivictimized the individuals 
they killed, their families, and the

nearby villagers who witnessed or 
heard about the crime.

Profit/Economic Advantage and 
Victimization of the Dead

According to Bryant (2003), a 
majority of thanatological crimgsis 
motivated by the desire to accumu
late wealth. In an ever-increasing 
materialistic society, criminals 
are willing to go to extraordinary 
lengths to supplement their lavish 
lifestyles. This incentive has proven 
to serve as a catalyst for the most 
heinous of crimes. One specific 
type of crime under this subset is 
grave robbing for profit? Sometimes 
robbers take bronze statues or vases 
from graves, selling them for high 
profit to scrapidealejs. This was the 
case-in Hubbard, Ohio, where two 
men cut up usbronxe military statue 
and at&mpfed to sell it for scrap. 
According to police, one -f the 
perpetrators, Richard Couturiaux, 
sold the stolen property for $25.50.

He was later sentenced to 18 months 
in prison with felony charges of 
receiving stolen property and van
dalism as well as two misdemeanor - 
counts of desecration. Chaplain 
David Luther said that Couturiaux 
“represents the cancer that is lifting 
away at the very heart and soul of 
the United States of America, waht- 
ing to satisfy its own cravings at the 
cost of everything we hold sacred” 
(Runyan 2013).

Pathological/Compulsive 
Motivation and Victimization of 
the Dead

Some forms of deviant behavior 
are completely irrational and may 
be the result of temporary loss of 
self-control (Bryant 2003), In the 
southern province of Kandahar, 
Afghanistan, 12 U.S. soldiers a Hog 
edly murdered Afghan civilians, 
m utiited their corpses, and kepwB 
grisly souvenirs o’Mheir acts; The 
soldiers in question allegedly threw

grenades at civilians and then 
proceeded to fire upon them. Staff 
Sgt. Calvin Gibbs is suspected to 
have kept finger bones,leg bones, 
and teeth from the corpses, while 
Spc. Michael Gagnon II is suspected 
to have kept a skull from one of the 
corpses (Starr 2010). In Vietnam, 
soldiers were courtfmartialed and 
later convicted of cutting the ears 
and fingers off Vietnamese soldiers. 
General William Westmoreland, 
commander of U.S. troops gif 
Vietnam, cited the soldiers’ actions 
as “subhuman” and “contrary to all 
policy and beloHthe minimum stan
dards of human decenc|l(Elliotjj|p 
2011). These crimes are particularly 
heinous and egregious as they have 
no rational motivation. There is no 
¡profit or return for the perpetrator. 
Rather, these acts are committed 
simply to justify pathological and 
compulsive desires of the offender.

1 2  2  S O C IO L O G Y , A N T H R O P O L O G Y , &  C R IM I N A L  J U S T IC E  S T U D IE S  I D E A T H  R E L A T E D  C R IM E



Functional/lnstrumental 
Motivation and Using the Dead to 
Victimize

When it comes to defending and 
fighting for freedom, many countries 
often adopt, the idiom, “All’s fair 
in love and'war.” The practice of 
psychological warfare has had a 
long history of successful practice.
In the words of Maj. Ed Rouse, 
“Psychological Operations or PSYOP 
are planned .operations to convey 
selected informatiori and indicators 

R) audiences to influence their emo- 
jtions,,;motives, obje||ive reasoning, 
and ultimately the behavior of 
organizations, groups, and indi
viduals” (Rouse n.d.). One subset of 
Psychological Operations is,the use 
of intimidation. As Bryant (2003) 
notes, the dead can be used in this 
process. Military members leave mu
tilated enemy corpses in a location 
where t hoy will later be found by 
opposing forcelSvith the deliberate

intention of strikirjpsar in the enl ■ 
emy. In 2003, a Canadian sniper was 
accused ofimutilating two enemy' 
combatants. Master Corporal Arron 
Perry allegedly cut off the finger of 
one enemy combatant and then pro
ceeded to stage the body for a trophy 
photograph, placing a cigarette 
in its mouth and propping a sign 
on its chest with the phrase, “fuck 
terrorism.” He was later accused 
of defecating on another enemy com
batant. Perry was eventually cleared 
of all allegationSilue to a lack of 
evidence (B|jJ 2003).This case is 
just one in a handful of many devi
ant acts committed during theiiraq 
War. Some U.S. soldiers are choosing 
to use theilfnewfound knowledge 
of Muslim culture to devise ways to 
inflict harm uporfthe local populace 
(Graham 2005). Atrocious crimes 
are also levied by enemy troops 
against U.S. soltiers. Four American 
civilians working as contractors in 
Ir|q were killediby grenades and

heavy gunfire. Their bodies were 
then charred and mutilated by a 
violent mob. The bodies were then 
tied to a car and dragged through 
the streets of Falluja to the tune of 
a cheering crowd. At least two of the 
four bodies were hung from a bridge 
(McCarthy and Borger 2004). These 
examples all comply with the fifth 
typology of thanatological crime, 
using the dead to victimize with a 

.ifjinctional/instrumental motivation, 
as outlined by Bryant (2003) in his 
paradigm. Both the United States 
and Afghan forces have utilized the 
act of leaving corpses in plain sight 
with the main purpose of intimidat
ing or striking fear in the enemy 
(Bryant 2003).

Malicious Mischief/Amusement 
and Using the Dead to Victimize

According to Bryant (2003), this 
category oBctimizatioffincluBs 
playing jokes • •n the victim’s family 
and vandalizing the hoifjof the

victim’s family. These acts are 
often committed when the family 
is attending the funeral of their 
loved one. Criminals will often read 
obituaries in the newspaper and 
plan their deviant acts to corre
spond with the time of the funeral 
procession. These acts are espe
cially heinous in nature as they take 
advantage of the death of someone’s 
loved one to fulfill their malicious 
desires (Bryant 2003). Despite vari
ous search attempts, no examples of 
this type of thanatological crime in 
a military setting could be found.

Profit/Economic Advantage and 
Using the Dead to Victimize

Analogous to victimization of 
the dead for profit or economic 
advantage, using the dead to 
victimize for the hopes of high profit 
returns consummated by stealing 
from corpses or stealing bodies for 
economic ransom (Bryant 2003). 
Perpetrators who commit this
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typology of thanatological crime 
are motivated by the acquisition 
of wealth, affluence, and money. 
These criminals are opportunistic 
in nature and will stop at nothing 
to make a quick dollar, even if that 
entailsitaking advantage of a fallen 
soldier. Comparable to the previous 
typology of thanatological .crime, 
despite various search attempts, no 
examples of this type of thanatologi
cal crime in a military setting could 
be found..

Pathological/Compulsive and 
Using the Dead to Victimize

The final typology of thanatologi
cal crime outlined by Bryant (2003) 
inclBes acts tha: are pathological 
or compulsive in nature. These 
crimes include wmdalizing graves, 
kidnapping qr-mutilating bodies to 
inflict harm upon the victim’s fam
ily, and damaging a monument ajp  
gravesite to. harm the victim’s family 
or a larger group. The motivation of

these criminals varies widely. Their 
actions are aberrant and irrational 
and often the result of a loss of self- 
control, whether that be the result 
of a mental illness, brain damage, 
psychosis, or substance abuse. One 
such example of these heinous 
crimes involves that of Westboro 
Baptist Church of Hinesville, 
Georgia. In August of this year, 
members qjphe church vocalized 
their plans to picket the fun ||a l of 
Sgt. Stefan Smith, a U.S. soldier wlm 
gave the ultimate sacrifice for his 
country in Afghanistan. In an effort 
to derail Westboro’s demonstration, 
members of the Hinesville commu
nity created a Facebookgroup I hat-« 
Btracted more than 2,000 mem
bers. The funeral was even moved 
to a different, day in an attempt to 
thwart the demofisilltors. This case 
is a perfect example of Bryant’J p  
(2003):final typology of crime, 
using the dead to victimize with a 
pa/thorogical/compulsive mpttdfionv

ih e  members of Westboro chose to 
attend Smith’s funeral with the sole 
purpose of harming his family and 
friends to justify their overarching 
belief that the death of soldiers in 
Iraq and Afghanistan is ultimately 
God’s way of punishing the United 
States for tolerating homosexuality 
(Huffington Post 2013).

Conclusion

This paper has applied a 
paradigm of thanatological crime as 
outlined by Bryant (2003) to crimes 
committed in a.military setting. The 
examples given in this paper align 
with the eight typologies depicted 
by Bryant (2003) in his paradigm. 
These examples represent a small 
sample of all thanatological crime 
committed in military settings. 
Future research should be con
ducted to broaden the research 
present^iihere and delve further 
into the gjea of deviance tihat is 
thanatological crime.
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